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Dedication
This report is dedicated to the children attending the five schools that participated in the
Embracing Diversity Nurturing Integration Project (EDNIP). The children are a true
inspiration. They deserve the very best life that Ireland has to offer.

We can, and must, be advocates for the inclusion of diverse peoples,
traditions, and belief systems in a peaceful world assisted by strong multilateral institutions, themselves supported by a deeper global
consciousness, one derived from the irreducible rights of human dignity.
One where we can recognise the complexities of history while coming
together to address common global challenges.
Michael D Higgins, President of Ireland, Inaugural speech 2018

Inclusive education and diversity centres on the values and practices that
enable children, as individuals, to belong, feel respected, confident and
safe so they can engage in meaningful learning and reach their potential.
… It is concerned with the best interest of every child considering that
each child varies in their competency, language, family background, age,
culture, ethnic status, religion, gender and sexual identity.
NCCA, 2020, p.20
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Introduction

This report tells the story of the origin, design,
implementation and outcomes of the Embracing Diversity,
Nurturing Integration: Learning for Life Project (EDNIP)
from 2017 to 2019. EDNIP is a school-based response
to the increasing diversity of the Irish population and to
the need to support schools to nurture integration
and to maximise outcomes for all children.
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EDNIP evolved through discussion with members of the PLUS and OSCAILT networks facilitated by TED2.
Five schools within the networks opted to participate in EDNIP. The participating schools’ experiences of
supporting migrant families was the foundation stone of EDNIP. EDNIP sought to build on existing good
practice and to support schools to serve the needs and build on the strengths of all children in their care.
Changing demographics brought our changing society into the classrooms, new cultures, religious practices,
languages and traditions. Within school settings, these changes offered opportunities for enrichment and
reflection.
Throughout this report we use the terms ‘migrant community’, ‘migrant families’ and ‘migrants’ to describe
children or adults who have come to live in Ireland. We strongly acknowledge the limitations of language in
describing the complexities of families’ experiences with migration. Within families there are children who
were born in Ireland, may well be second and third generation living in Ireland and people who have gained
citizenship. The influx of migrants was the impetus for the development of EDNIP, born through conversations
with schools who sought to address their responsibility to meet the needs of all children, including the
increasing diverse migrant population.
The following definition of integration was agreed by the EDNIP Project Management Committee (PMC) at
the outset and was informed by the Irish Migrant Integration Strategy (2017). It was adopted by the schools
and guided the EDNIP journey:
Integration is the ability to take part to the extent that a person needs and wishes in all parts of society
in Limerick while keeping his/her cultural identity.
EDNIP is nested within the work of the Transforming Education through Dialogue (TED) Project
(https://www.mic.ul.ie/faculty-of-education/ted?index=0), Curriculum Development Unit (CDU), Mary
Immaculate College (MIC), Limerick (http://www.mic.ul.ie/Pages/default.aspx). MIC has a longstanding
record of working to promote integration and social justice. TED adopts an appreciative perspective and
works through ‘dialogue and collaboration to unlock the enormous learning potential within learning
communities’ (TED Mission statement). EDNIP sits within a twenty-two-year trajectory of TED research and
intervention work including network development and facilitation, research and evaluation, research and
intervention projects, working in partnership, advocacy and dissemination.
Irish society has changed hugely in the past decade in terms of demographics, religious practices and
economics. There were 79,300 immigrants living in Ireland in 2016 (CSO 2017). The number of migrant
people living in Ireland is increasing. According to the Annual Report on Migration and Asylum 2018 there
were 142,924 non-EEA nationals with permission to reside in Ireland compared to approximately 127,955
at the end of 2017. The focus on Ireland’s integration strategy increases as inward migration increases.
MIC led a funding submission in 2017 to the Asylum Migration Integration Fund (AMIF), Department of
Justice and Equality, and was successful in the funding bid. EDNIP 1 was part funded through the Asylum,
Migration, Integration Fund (AMIF), Department of Justice and Equality (75% of costs). The balance of costs,
(25%) were met through the TED project Mary Immaculate College, Limerick and the Norman Watson Trust.

The OSCAILT network, comprised the Principals of the DEIS primary and post primary schools
in Limerick City, the Department of Education and Mary Immaculate College (The Department
of Education is no longer a member of the OSCAILT network). The PLUS network comprises
representatives of DEIS schools and two special schools in Limerick city and county along with
MIC. The networks aim to be proactive in responding to the identified needs of schools.
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While schools strongly welcomed the children and families from increasingly diverse range of backgrounds,
they identified schools' need for support to embrace this increasing diversity and enhance inclusive, respectful
learning environments. Schools strongly emphasised the need for an holistic approach which included parents
and the wider migrant community. From the outset schools identified many positive outcomes relating to the
increasing diversity in schools including enriching the school culture, support from parents and the joy of
working with children from diverse backgrounds. They identified some challenges including the difficulties of
teaching children with little English and sometimes children with little or no prior experience of schooling.
They also reported that some children may have emotional issues as a result of trauma.
For many families the school is the societal institution they first come in contact with. The UNESCO Guidelines
on Intercultural Education (2007, p.1) acknowledge that the school is the 'most visible educational institution',
whose role is 'central to the development of society ... through the transmission of knowledge and the creation
of competencies, attitudes and values'.

Aims of EDNIP
EDNIP sought to honour the aspirations of schools to embrace diversity and nurture integration through the
development of a comprehensive research and intervention project. These aspirations mirror the aspirations
of the Department of Education (DE) Intercultural Strategy (2010, p.1) which 'aims to ensure that all students
experience an education that respects the diversity of values, beliefs, languages and traditions in Irish society'.
Specifically, EDNIP sought to promote integration through:
• Modelling effective inclusive transparent governance practices including the formation of a Project
Management Committee and School Integration Committees within each school
• Listening to and learning from school staff to understand their strengths and the needs they wished to
address
• Engaging with and promoting understanding and capacity building for school staff
• Listening to and learning from parents to understand their strengths and the needs they wished to address
• Nurturing and promoting parent/carer and community engagement and skill development
• Listening to and learning from children to understand their strengths and the needs they wished to address;
• Providing children and families with a variety of in-school, after-school and holiday opportunities to nurture
integration
• Modelling effective interagency collaboration in the promotion of integration
• Being informed by baseline, formative and summative data and the literature on integration and best
practice

4
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Executive summary

EDNIP is a research and intervention project located in five
DEIS Band 1 primary schools in Limerick City. Responding to
their increasing diversity, schools identified the need for
support to embrace and nurture integration. A successful
funding application to the Asylum, Migration Integration
Fund (AMIF), along with support from a Philanthropic Trust
and the Transforming Education through Dialogue (TED)
project, Curriculum Development Unit (CDU), Mary
Immaculate College (MIC), resulted in the development of a
two-year intensive research and intervention project which
offered a variety of in-school, after-school and holiday time
programmes to children, parents, family groups and school
staff. Data was collected via focus groups, interviews,
questionnaires and document analysis.
EDNIP was found to have a profound impact on the quality
of life and learning for children, parents and family groups.
Additionally, EDNIP was found to support schools through
the provision of needs-led targeted professional learning
opportunities, enhanced resources and leadership support.
The following recommendations emanate from the report:
• Recognise and resource schools as critical sites for
embracing diversity and nurturing integration.
• Adopt an inclusive informed ecological response to the
promotion of integration.
• Embrace integration as a societal mission - schools can’t
do it alone!
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The purpose of this report, predominantly based on the summative data gathered as part of the research
process, is to share the origin, model and impact of the Embracing Diversity, Nurturing Integration Learning
for Life Project (EDNIP) delivered in five DEIS Band 1 primary schools in Limerick City between 2017 and
2019.
EDNIP was funded through the Asylum Migration Integration Fund (AMIF, 75%), and through the Norman
Watson Trust and TED (25%). TED was unsuccessful in a subsequent AMIF bid to continue the development
of EDNIP but due to the generosity of the Norman Watson Trust was able to continue a scaled down version
of EDNIP in 2020 supporting schools to keep in touch with migrant families and providing educational
resources during the COVID 19 lockdown. On-line supports were also delivered in collaboration with schools
over the summer months of 2020.
In 2020, the TED Project raised €45,000 for COVID responses through Rethink Ireland Social Innovation
Funding, to support ICT in the home, provide translation services to the schools and support wellbeing for
parents, children and staff in the EDNIP schools. TED was also successful in 2020 in securing €233,017
funding from the National Integration Fund (NIF) to continue the work of EDNIP.
This report strongly acknowledges the commitment of school staff, the pre-existing good practices within
schools and the fact that EDNIP built on existing good practices in partnership with schools and organisations.
The report includes a comprehensive literature review which informed the design of EDNIP and gives
perspective to the research findings.

What is EDNIP?
EDNIP is a school-based research / intervention project developed in response to the increasing diversity in
schools. EDNIP is led by the Transforming Education through Dialogue (TED) Project, Curriculum Development
Unit (CDU), Mary Immaculate College (MIC), Limerick. Five DEIS band 1 primary schools self-selected to
participate in the project. The schools had a combined enrolment of 995 children, from 40 countries, speaking
26 languages and practicing 17 religions. EDNIP was managed by a Project Management Committee (PMC)
comprising MIC, the five school Principals, the Department of Education (DE), Tusla Education Support Service
(TESS), Limerick City and County Council, Limerick and Clare Education and Training Board (LCETB) and
Limerick Education Centre (LEC).
Why was EDNIP developed?
EDNIP was developed to support schools to embrace diversity and nurture integration in response to the
opportunities and challenges posed by the increasing diversity in schools. The impetus for the development
of EDNIP rests within the TED facilitated networks of DEIS schools, PLUS and OSCAILT, in Limerick City.
Model of intervention and research
MIC employed one full time EDNIP Project Leader and two part-time project workers to undertake the work
between 2017 and 2019.
Each school developed a School Integration Committee (SIC). Membership varied across schools and
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included Principals, school staff, parents, a public health nurse, a pre-school manager and pupils. The role
of the SIC was to guide and support the bespoke development of EDNIP programmes and activities within
each school.
Baseline, formative and summative research was carried out to inform the development of EDNIP and included
interviews, focus groups and surveys with children, parents, school staff and members of the SICs and PMC.
The model of intervention included in-school activities and programmes for children and parents, out of school
time activities for families, professional development for school staff, and the development and purchase of
a wide range of resources including: English as an Additional Language (EAL), dual language, intercultural
and interfaith resources.

Intervention Model

Model of
intervention
for children

Model of
intervention
for parents
during school
time

•EDNIP in-class
programmes
•Artist in residence
programme
•Mid-West Interfaith
Network World Café
•School Intercultural
Events
•Experiential learning
opportunit{
•Sports
•Historical walking tour
•Choir
•Research Participation

•Membership of
School Integration
Committees
•English as an
Additional Language
(EAL) classes
•English Conversation
Group
•Choir
•Multi-cultural
celebrations
•Family Fun day
•Coffee Morning
sporting organisations
•Research Participation

Model of
intervention
for families
outside of
school time

•After school family
trips
•Treasure hunt
•Day trips to farms,
seaside and cultural
and historical sites
•Art and Music Day

Model of
intervention
for parent
and toddler
group

•Parent and toddler
group
•Guest speakers
•Trips to playgrounds
and play centres
•Trips to areas of
historical and cultural
interest
•Research Participation

Model of
intervention
for school
staff support

•Participation in School
Integration Committee
•Participation of
Principals in Project
Management
Committee
•Identification and
trialing of resources
•Collaboration in the
development of
resources
•CPD summer course
•Mid West Interfaith
Network Café
•Workshops delivered
by MIC Staff

From 2017 to 2019 a total of 11,684 EDNIP programme opportunities were availed of, of which 827 were
availed of by school staff, 2,674 by parents and 8,183 by children.
There was a strong consensus across the data that EDNIP made a significant impact on the lives of schools,
families and parents. Out of a total of 71 staff surveys completed in the summative stage of data collection
N=4 reported that they were unaware of the impact of EDNIP. This feedback is equally important as we can
learn from it. Data was coded and analysed thematically.
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Context
As we wrote the findings section, we realised it was important to write a ‘context’ section so that the reader
could gain an insight into the rationale for the development of EDNIP. We described the context of migrant
families living in Ireland, recognising the journey they had made to a new life, the challenges of supporting
their children to navigate a complex world, their lived experiences of making homes in Limerick, the reality
of living with financial constraints, the challenges of connecting with services and the critical importance of
learning to speak English, without which the probability of isolation was very real. We also describe the
context of schools. While the impetus for this work originated in schools, there is a strong recognition that
schools cannot do it alone – there is a need for all services, statutory, voluntary and community to adapt to
our increasing diversity. We recognise that schools are busy places, that the growing diversity offers an
opportunity for reflection and action, that staff need and deserve professional development opportunities
and that this work needs to be recognised and resourced.

EDNIP Model
This section shares the effectiveness of the management model. Subsequently it shares the intervention model
graphic and reports on the impact of EDNIP on the schools, families, children and the MIC DICE students.

Management Model
We learned that the EDNIP management model was effective in that it enabled decision-making at
appropriate levels and fostered buy-in from staff, parents, children and organisations.
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Management Model Key Takeaways - we learned that it is important to:
• Have a driving force, someone to champion this work, listen to and support staff, children and families
• Develop a deep understanding of the needs that the initiative seeks to address and the specific context
within which the intervention is being delivered
• Build on what is already working! Appreciating and respecting the work undertaken by the school prior
to implementing an intervention is very important - link with existing communication and practice structures
• Respond to identified needs through the development of a management model which recognises: the
unique context of each school; builds school leadership; facilitates decision-making; creates an effective
path of communication and is properly resourced
• Research the design, development and implementation stages of the intervention
• Recognise the challenges to the implementation of initiatives within schools including the busyness of
schools, physical space, resourcing and communication
• Resource the management structures such as Project Management Committees (PMC) and School
Integration Committees (SICs) so that they can function well. This relates not only to administration but to
recruitment and scheduling
• Seek multiple perspectives such as staff, parents, children and services to promote success, understanding
and buy-in
• Employ multiple modes of communication with staff, parents and the wider community to promote
information sharing and advertising of programmes / activities
• Be prepared to listen through the management structures, through engagement and through research
and to be flexible and responsive to emerging needs. The process of integration is dynamic

Impact on schools
We found that EDNIP very effectively supported schools to focus on integration through providing a structured
and systematic support system. EDNIP, through developing bespoke responses within each school, had a
positive impact on school ethos and practice including home/school relationships, and on staff through
building their leadership, skills, knowledge and confidence. Schools were strongly confirmed as sites to
promote integration, lifelong learning and service delivery. EDNIP had a very positive impact on resources
and resourcing of schools.
Schools Key Takeaways - we learned that it is important to:
• Appreciate that schools are busy places – there are competing and increasing calls on schools to address
many issues
• Listen to what schools need - schools identified the need to focus on integration as a response to increasing
diversity and the desire to be proactive in promoting a sense of belonging for all children and families
• Recognise schools as fertile sites to promote integration and foster a sense of belonging for staff, families
and children
• Support schools to develop bespoke responses to promoting integration – there was a recognition of
the value of undertaking research within schools to identify home languages, religious practices, countries
of origin, skill sets of parents, resource and training needs of teachers, perceptions of children, parents
and staff
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• Ensure that the school ethos and environment play an important role in welcoming parents and children
• Build school leadership to promote this work – leadership can come from multiple sources
• Create formal i.e. School Integration Committees (SIC), Community of Practice (CoP) and informal
structures i.e., programmes, activities, trips, opportunities for people to interact and to build connections
• Represent the diversity of the school population in displays, programmes, curriculum, celebrations and
resources and in everyday activities
• Provide CPD for staff in the areas of integration/interculturalism/EAL/anti-racism – this work needs to be
embedded within school life
• Support school staff to progress this work – to develop the skills and confidence to deal with issues such
as racism, stereotyping, migration etc
• Adopt a perspective of ‘diversity advantage’ acknowledging that schools can be fertile learning
environments drawing on the knowledge and experience of families and staff
• Promote respect for multiple belief systems - belief diversity is a reality in schools and society
• Resource schools to progress this work – physical resources in the form of books, equipment, games,
language support materials, personnel supports in the form of dedicated support staff and CPD
• Establish an in-school committee similar to a School Integration Committee which would facilitate a school
to focus on issues relating to the increasing diversity in schools. This issue could be a standing item on
the BOM agenda – how the school is promoting anti-racism and embracing diversity
• Build Communities of Practice to offer schools opportunities to share good practice, raise concerns and
build solidarity and expertise
• Develop multiple modes of communication required to ensure this work reaches all
• Resource schools to promote this work

Impact on Families
The research revealed that EDNIP enhanced relationships between home and school; consolidated the school
as a site of service delivery for parents and a conduit for information; nurtured relationships, friendships and
increased understanding between parents and created opportunities for parents to support each other.
EDNIP provided opportunities for families to spend time together enjoying a variety of new experiences. We
also learned that EDNIP built parental confidence and skills, nurtured their sense of belonging, created an
access route to a variety of experiences and cultures including Irish culture, and promoted respect for other
cultures. EDNIP also offered adults opportunities to learn English, share skills, ideas and expertise. EDNIP
had a profound impact on the quality of women’s lives, particularly in relation to addressing isolation.
Families Key Takeaways - we learned that it is important to:
• Understand that migrant families are at different points of creating a new life in Ireland and the supports
required differ accordingly
• Recognise that migrant families are not a homogeneous group but come with a variety of skills,
competencies, knowledge, aspirations, strengths and needs
• Promote family engagement in school life which fosters positive outcomes for children and nurtures
integration
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• Create opportunities for migrant families, especially women and babies/toddlers to meet and learn
together – the school can play a part in addressing isolation and promoting engagement
• Capitalise on the reality that many families see the school as a safe environment and a source of support
and information
• Offer opportunities for adults to learn English as it is critical for integration. Schools can act as locations
for the delivery of English as an Additional Language (EAL) classes for parents. Adult EAL learners need
opportunities to practice English with native speakers
• Support families to access services and amenities - schools can act as a conduit to services such as health,
housing, childcare, recreational facilities and sourcing essential goods
• Create opportunities for families to visit places of social, cultural and historical interest in the locality and
further afield as some families may only experience a very limited environment of school/shops/home
• Create opportunities for people from all cultures, including the Irish community to build knowledge of
each other’s cultures, religions and customs
• Explore approaches to increasing the engagement of fathers in school life
• Recognise that some families have financial constraints and seek to provide opportunities that are
accessible to everyone in order to promote experiential learning and integration
• Developing relationships with families takes time
• Resource schools to promote this work

Impact on children
The research found that EDNIP had a significant impact on the quality of children’s lives and learning. EDNIP
helped to nurture a sense of belonging and promoted integration, created happy memories, promoted
learning, had a very positive impact on attitude and behaviour and nurtured empowerment. EDNIP supported
social skill development and nurtured bonding within families and between children. Additionally, EDNIP
had a very positive social and developmental impact on the babies and toddlers attending the Parent and
Toddler Group.
Children Key Takeaways - we learned that it is important to:
• Honour the diversity of children’s backgrounds and journeys which brought them to the school
• Support children and plan for learning - schools need to understand the diverse backgrounds and
experiences of children – e.g. coming from rural backgrounds to live in the city, coming from families
with different skill sets and talents, different religious traditions, rich cultural backgrounds, fleeing war
torn countries, and a family’s financial constraints
• Provide opportunities for experiential learning e.g. visits to areas of cultural, social, environmental and
historical interest to promote learning and create opportunities for intercultural dialogue
• Create opportunities for dialogue in the classroom through interactive methodologies as children from a
young age may learn to stereotype and categorise as part of their development
• Develop and make available educational resources to support intercultural education and celebrate
multiple cultural identities and empower teachers to promote anti-racism
• Facilitate children to access a variety of opportunities for learning, engaging in sport, cultural and fun
opportunities outside of school time. Linking children with local services such as sports and youth
organisations is beneficial
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• Increase investment in facilities within the schools by creating spaces for expression, creativity and sports
(both indoor and outdoor)
• Create opportunities for babies and toddlers to socialise – they need opportunities to meet with other
people, including Irish people so that they can become familiar with spoken English etc
• Recognise that some families have financial constraints and seek to provide opportunities that are
accessible to all
• Resource schools to promote this work

Impact on DICE elective students
Research undertaken with the DICE students revealed that their placement in EDNIP schools improved their
confidence levels and knowledge for teaching topics related to interculturalism while fostering a greater
appreciation for and empathy with children.

Conclusions and recommendations
Fundamentally, we found that EDNIP had a major positive impact on schools, and the lives of families, children
and DICE students in those schools. The management model facilitated devolved decision-making and tapped
into the leadership and vision within schools. The design of the intervention - working with schools, children
and parents; in and out of school time, the development and purchasing of resources and the school holiday
trips all created an inter-woven web of activities which promoted engagement and integration.
We believe that EDNIP makes a significant contribution to the Irish Educational System and beyond, in that
it offers an effective research and intervention model to support schools to nurture integration. As the literature
review attests, the importance of nurturing integration extends beyond the school environment, and is of
critical importance to society. EDNIP offers a proven cost-effective informed model rooted in the social justice
principles. The word EDNIP became part of the vocabulary of the school community. In essence it evolved
to become a term which could be evoked to guide behaviour and practice. EDNIP originally a Project located
in five schools became a Programme, which is transferable to all schools seeking to nurture integration.
We recommend that this holistic model is promoted as an example of best practice and schools are
adequately resourced to enable them to undertake this work. Resourcing schools to undertake this work is
a cost effective, accessible route to building a society where inclusion, social justice and respect become the
foundation stones of that society.
Based on the report findings and our experiences of developing and delivering EDNIP, we developed a
suite of three recommendations, each accompanied with a set of aims, objectives, outcomes and indicators
of success:
• Recognise and resource schools as critical sites for embracing diversity and nurturing integration.
• Adopt an inclusive-education informed ecological response to the promotion of integration.
• Embrace integration as a societal mission - schools can’t do it alone!
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The recommendations are intertwined and interwoven with the aspiration to build a just and integrated society.
The final words rest with a migrant woman who had to flee from her war-torn homeland. Her words capture
the necessity to create safe opportunities for people to meet people, so that our biases and misconceptions
can crumble, and we can embrace justice, hope and love instead.

Very nice yes, group trips we need. We can go trips alone with my
husband and kids but nothing will be changed. See new places. See
Ireland. But when it a group you meet friends, other parents from
other cultures. Not knowing is very, very dangerous, not knowing
other people.
(Parent Interview)
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Literature
Review
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Literature Review

In this section we review literature which examines the
nature of migration and how it is experienced. We examine
a number of conceptualisations of integration and the policy
context internationally and in Ireland. We also discuss the
context for intercultural education as well as some of the
challenges and responses in an Irish context. Finally, we
provide a snapshot of some examples of best practice in
community integration initiatives and intercultural education.
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Introduction
Firstly, we need to acknowledge the current climate in relation to immigration in Europe. The European
Network Against Racism (2019) states that hate crimes which target racial and ethnic minorities are on the
rise. They also highlight that there is a growing polarisation at a political level and within communities.
Additionally, institutional racism continues to impact on the lives of racial and ethnic minorities across the
European Union as we witness the rising support for political parties with narrow nationalist agendas (Global
Education Network Europe 2020) and the increase in xenophobic populism and hate speech in societies
(Council of Europe 2018). Westheimer (2019) cites the election of Donald Trump and the Brexit votes in
2016 as two examples in which the winning parties employed right-wing nationalism to rally supporters
against the common enemy of ‘foreigners’, promoting racism and bigotry in politics.
In Ireland diversity has become an integral part of Irish life, with almost 12 per cent of people living in Ireland
having a nationality other than Irish. David Stanton, the Irish Minister with special responsibility for Equality,
Immigration and Integration in 2019 said “we must be prepared to embrace this growing diversity and look
for ways to increase the benefits that it can bring to Irish society” (Stanton 2019). Ireland’s President, Michael
D. Higgins states that “Displacement is the source of the greatest human rights issue facing the world at this
time …” (Higgins 2015). He also advised that all citizens should reflect on how they promote and protect the
rights of every individual and that it’s incumbent on everyone to hold governments to account and to study
their own thinking and practice (Higgins 2015). Stanton also noted that “we are trying to remove barriers
to fully realising the potential and opportunities that diversity can bring” (Stanton 2019). The Intercultural
Cities Programme (ICC) a Council of Europe Initiative, in 2017 outlined that:
Economic management and psychological research have demonstrated that diversity brings
considerable benefits for organisations and cities in terms of increased innovation, productivity and
ability to solve problems.
(ICC 2017)
Furthermore, Belonging to Limerick: Connecting People and Communities. Limerick Integration Plan 20172021 places a strong emphasis on ‘diversity advantage’ and the positive contributions of migrants to the
Limerick region:
Migration and diversity offer a huge opportunity for Limerick if we focus on the positive side of the
balance sheet…migrants bring innovation, language skills and new ways of thinking.
(Limerick Integration Working Group 2017)
Based on the learning within the Transforming Education through Dialogue (TED) Project facilitated networks,
it became evident that schools could and wished to play an active part in promoting integration. This work
opened up conversations on the rights of those who are displaced and the need to address integration. It is
within this context we conduct our exploration on the nature, needs and responses to integration in Ireland
and across Europe, but firstly we will explore understandings of culture.
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What is culture?
Any exploration of integration and intercultural education must first start by examining what it is we mean by
the term culture? We commonly think of culture as activities, expressions and practices which are visible to
us, such as how we dress, the food we eat and artistic expression. However, this visual form of culture is only
the tip of what Hall (1976) refers to as the cultural iceberg. All culture is underpinned by cultural attitudes,
beliefs and core values. For example, this can include: general roles, body language, religious beliefs, norms
and attitudes (Hall 1976).
It is this deeper more layered understanding of culture which is the starting point for interculturalism or
intercultural awareness:
Intercultural awareness is a conscious understanding of the role culturally based forms, practices, and
frames of understanding can have in intercultural communication, and an ability to put these
conceptions into practice in a flexible and context specific manner in real time communication.
(Baker 2012, p.66)
As Baker (2012) stated, having intercultural awareness means that you understand how culture impacts on
how we communicate with each other and that you can use that understanding in your communication with
others. Intercultural awareness is the foundation on which any meaningful integration is built. In order to
understand the importance of intercultural awareness and its role in integration, we must first understand the
reasons for migration and the migrant experience itself.
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What is migration and why does it happen?
Ostensibly migration is the movement of people. The UN Migration Agency (IOM) (n.d.) defines migration
as the movement of people away from their habitual residence, regardless of the motivation, duration, legal
status or level of personal agency in the decision. King (2020) argues that the primary catalyst for migration
currently and historically is economic. However, in contrast, intra-European mobility is often distinguished in
the literature as unconfined, adventurous and an expected rite of passage (Franceschelli 2020). This is despite
economic motivations or educational factors being a reason for cross border movement for populations from
European countries (Franceschelli 2020). This type of discourse can be divisive and is an important factor in
the perception of migrants (Franceschelli 2020; King 2020), particularly when discussing models of
integration (Gisselquist 2020). King (2020) demonstrates how on the one hand, migrant labour is needed
in order to fill labour voids across multiple sectors, but in equal measure “immigrants are presented as a
‘problem’ which somehow has to be ‘solved’” (King 2020, p.192). Significantly, the importance of the migrant
labour force to sustain front line services such as healthcare and the food sector has been evident throughout
the Covid 19 pandemic (OECD 2020) and thus illustrates this conflicted discourse.
However, evaluation of recent migratory patterns across the Mediterranean would suggest that war, famine
and persecution were the primary motivations for movement into Europe, with upwards of 80% of people
fleeing for this reason (d’Angelo et al. 2017). Causes for migration therefore are twofold. It can be voluntary,
or certainly perceived to be when instigated for economic reasons. Alternatively, it is a necessary means of
survival. Regardless, the migrant experience is not uniform, particularly for women which will be discussed
in the next section (d’Angelo et al. 2017).
Women's experience of migration
The reasons for and impacts of migration can be different for women compared with men. Holliday et al.
(2019) argue that women’s type and form of migration is strongly influenced by the gendered norms and
societal contexts that women have left. For instance, female migration from Moldova points to the lack of job
opportunities proportionate to qualification, as a motivating factor (Holliday et al. 2019). Similarly, economic
migration might be the only acceptable option for women to escape marital abuse and violence in more
conservative societies, as long as that trajectory is an accepted gender norm within the society (Holliday et
al. 2019).
Opportunities within the host country can be different for women and for men. The occupational constraints
female migrants face is evident. Female migrants are disproportionately employed in the domestic and caring
sectors which is markedly under paid, undervalued and the least protected by law (Gammage and Stevanovic
2018). The majority of female migrants work below their potential and are unable to utilise their education,
training and skills (OECD 2020). Female migrants are more vulnerable to the ‘triple threat’ of exclusion
because of their gender, social status and race (King 2020; Ncube and Mkwananzi 2020). A recent OECD
(2020) report demonstrates how migrant women in the 15 to 24 year-old age bracket are particularly
vulnerable to what is described as ‘NEET’ (not involved in employment, education or other training) compared
with native women and migrant men. Migrant women with children under the age of five are also markedly
more vulnerable to ‘NEET’ compared with native women, irrespective of qualification level (OECD 2020).
Research shows that migrant women in Ireland also experience discrimination in accessing the labour market
and integrating into daily life (Pillinger 2007). This was seen to be particularly the case for women originating
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from African and Muslim communities (McGinnty et al. 2018). Female migrants in Ireland experience
“difficulties accessing information, housing, health, childcare, maternity and other services” (Pillinger 2007,
p. 3). Social isolation can be increased due to lack of family networks for childcare and other supports, and
furthermore language and cultural factors can impede the uptake of information and services for women.
Nevertheless, while female migrants’ contributions, and indeed migrants’ more generally, are often valued
in terms of economic productivity and remittance payments, the capability approach, a measurement of
wellbeing, might be a more accurate assessment of migrant women’s experiences (Ncube and Mkwananzi
2020). Wellbeing can be quantified by how personal values and capabilities compare with the reality of
the life being lived (Ncube and Mkwananzi 2020). Therefore, we posit that integration should not just be
measured in terms of access to labour and education but also evaluated according to factors relating to
personal wellbeing, accessibility to peer support and information services. So how do these experiences of
migration influence integration and integration policy? We will start this discussion by examining what is the
understanding of integration in an Irish context.
What is integration?
In the most recent Irish Migrant Integration Strategy (2017), integration is defined as:
The ability to participate to the extent that a person needs and wishes in all of the major components
of society without having to relinquish his or her own cultural identity.
(2017, p.145)
The Strategy’s key message is that successful integration is the responsibility of Irish society as a whole. The
Strategy is intended to include European Economic Area (EEA) and non-EEA nationals, including economic
migrants, refugees and those with legal status to remain in Ireland. It is directed at Government Departments,
public bodies, the business sector, and community, voluntary, faith-based, cultural and sporting organisations
as well as at families and individuals (2017, p.145). In Belonging to Limerick: Connecting People and
Communities. Limerick Integration Plan 2017-2021 it states that “integration take places through the
interactions of people and implies mutual understanding as well as shared rights and responsibilities” (Limerick
Council 2017).
However, the focus of integration policy has been heavily influenced by the topic of migration across Europe
or by what has become termed as the ‘European Migration Crises’ (Georgi 2019). Migration patterns have
placed a spotlight on integration policies employed by different governments throughout Europe. At the same
time, public opinion and receptiveness to migrants have undergone changes and seen a rise in anti-immigrant
sentiment, fuelled by media representations (Sambaraju et al. 2017) and far right political sentiment
(Sambaraju et al. 2017; Georgi 2019). d’Haenens and Joris (2019) noted how concerns about immigration
was the number one priority for EU citizens in 2016, jumping four places from 2014 which indicates how the
rhetoric is shaping policy. At the same time, it is apparent that misinformation on the reality of the levels of
immigration has impacted on attitudes towards those seeking asylum (d’Haenens and Joris 2019). Similarly,
European policy has started to distinguish migrants according to those migrating for economic reasons and
those seeking protection from war. Consequently, the distribution of people among EU countries according
to this categorisation has in large part fed this anti-immigrant sentiment. The Migrant Integration Policy Index
(MIPEX 2015) highlights that public attitudes towards the population and the provision of effective integration
policy are inextricably linked. For instance, Sweden is identified as having the most receptive integration
policies across 8 indexes for migrants while also having a population with one of highest rates of positivity
towards non-EU migrants (d’Haenens and Joris 2019).
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Berry (2011) argues that cultural pluralism is a feature of all modern societies and that there are two aspects
to such societies. The first viewpoint is the mainstream-minority view which is that one group dominates societal
norms with the ‘minority’ culture operating on the fringes of society or alternatively is embraced as a part of
the mainstream culture. The second viewpoint is the intercultural perspective, which involves a mutual and
ongoing negotiation between cultural groups by which all operate under the premise of equality and
representation within a country’s institutions. As a consequence, Berry (2011) argues that for many minority
groups there is an ongoing negotiation of identity. This negotiation is represented by four strategies
encompassing attitudes and behaviours. This is reflective of the extent to which cultural identity is maintained
or lost, as well as an individual’s interaction with larger society and other cultural groups. For instance:
• Individuals who want to maintain cultural identity while simultaneously not wanting to interact with
other cultural groups or the dominant group are said to adopt a separation strategy.
• Individuals who do not want to endorse cultural traditions and only want to interact with mainstream
society on a daily basis are said to use the assimilation strategy.
• Individuals who maintain aspects of cultural identity while interacting daily with the larger society
employ an integration strategy.
• Finally, those individuals who have a lost sense of cultural identity (forced or otherwise) and who do
not interact with broader society or groups are said to adopt the marginalisation strategy.
Berry (2011) states that in order for integration to occur it “… requires non dominant groups to adopt the
basic values of the larger society, while at the same time the dominant group must be prepared to adapt
national institutions (e.g., education, health, labour) to better meet the needs of all groups now living together
in the plural society” (Berry 2011, p. 2.6-2.7). Berry (2011) also notes a number of alternative perspectives
of identity such as bicultural competence and “multiple social categorisation”. A person who demonstrates
bicultural competence is someone who has an understanding of both the ‘home’ culture and larger society’s
culture and can adapt effectively to either. “Multiple social categorisation” occurs when individuals can
understand and are enriched by both cultures but are not embraced fully by either.
Gisselquist (2020) expands further on the concept of integration, arguing that integration is not solely the
responsibility of migrants, but rather is a multifaceted and dynamic relationship between the host country
and the migrant population. The hospitality afforded to migrants can be influenced by public awareness for
the plight of migrant communities forcibly fleeing circumstances such as war and persecution. Other factors,
such as migration that is perceived to be for economic reasons, voluntary or involuntary also impact on the
welcome extended to migrant communities (Gisslequist 2020).
Another increasingly important factor is the value afforded to migrants who meet certain criteria. The postBrexit migrant point system (Franceschelli 2020), the Canadian merit-based system (Elrick 2020) and
America’s travel ban from predominately Muslim countries (BBC 2017) are examples where value is placed
on migrants who fit certain education, skill and religious criteria. Accordingly, migrant policies are adjusted
to facilitate the acceptance of people who fit a certain profile, and appear more hostile to those deemed to
be less educated and less skilled. Of note however, are host countries who are seen to develop policies that
are supportive of migrant upward mobility, for instance providing access to education and employment
opportunities, may in fact view migration more favourably and non-threatening (Gisselquist 2020).
Conversely, countries experiencing austerity measures might act less favourably towards migration (Gisslequist
2020).
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Equally, Gisselquist (2020) highlights the influence of co-ethnic communities and the labour market
opportunities provided to newly arrived migrants. Gisselquist (2020) cites examples of the significant labour
opportunities afforded to Vietnamese migrants in America during the 1970s by the existing Chinese American
community. Gisselquist’s (2020) integration model demonstrates the importance of the host country in how
migrants are perceived and thus accepted. On the other hand, the cohesiveness of a migrant community is
important for labour market opportunities, but factors such as class, war, gender and religion might result in
divisions within the host country (Gisselquist 2020).
The current Covid 19 pandemic illustrates how the push and pull dynamic between host countries and migrants
can influence migrant policy and thus integration. In the second quarter of 2020 the number of visas and
permits issued by European countries dropped by 59% (OECD 2020). Significantly, the importance of the
migrant labour force in front line work such as healthcare and food services has been evident throughout the
crises. Ireland for example continued to only issue permits for healthcare workers and for those working in
the transport of goods (OECD 2020). With very few exceptions, all other visas and permit holders were
forbidden to travel to Ireland. Similar policies were observed across Europe. Therefore, the importance of
policy and how this relates to integration, specifically educational integration policy, will now be discussed.

What are the integration policies across Europe?
In an examination of international practice in terms of integration, Waltzer (cited in Choquet 2017) identified
three types of political systems that can shape integration policy, namely an intercultural model, an assimilation
model and a consecutive approach.
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1. Essentially, most countries within Europe can be identified as Nation States, the premise of which is that
all people within the state identify according to shared history, language, religion and cultural traditions.
Fundamentally, this informs what those accessing/entering from the outside must adhere to in order to
be part of the society itself. Within this political system, in theory, all citizens must be treated fairly.
However, the means by which this is implemented differs. In the case of the intercultural model of
integration, there is a recognition of differences, i.e. a respect for the practice of a variety of religions,
language and cultural traditions.
2. In an assimilation model, there is an expectation that in order to access the social and economic benefits
of the host country, individual traditions, religions and languages must be disregarded and those of the
host country must be fully embraced (Choquet 2017). Many countries in Europe have in the past taken
what could be characterised as an assimilation approach to integration such as France and the United
Kingdom (UK) (Catarci 2014). For instance, in France the ban on wearing the veil in schools in 2004
caused much international debate as to its infringement on religious toleration. In the UK, the introduction
of civic lessons requiring students of minority backgrounds to study English history and language led to
the alienation of some children and the rise in separate secular schooling. With the introduction of The
Nationality, Immigration and Asylum Act 2002 the UK moved towards a shared symbolic understanding
of nationality with the requirement of new citizens to sit tests on the English language, history, institutions
and laws of the country as well as swearing allegiance to the Queen (Choquet 2017).
3. The Netherlands adopted a ‘consecutive’ approach to integration (Choquet 2017) allowing each
religious denomination to have separate schools, hospitals, cafés and so on. This led to little connection
between communities and fundamentally relatively little socialisation. Consequently, in more recent years
a common sense of nationality has been established with the requirement of all non-EU migrants requiring
a visa to sit an integration test, allowing the Netherlands to select or remove those who do not pass.
Similarly, institutions are now discouraged from providing documentation in different languages and
schools have stopped offering a choice of learning ‘home’ languages for children of migrant background
(Choquet 2017). Switzerland while taking a similar approach in terms of having a shared national
identify, has differed slightly to other European countries’ approaches to integration by placing an
emphasis on both the migrant community and the host country to work together so that equality and
equilibrium can be achieved (Choquet 2017).
In recent years Germany has initiated a campaign to attract the skilled migrant population to supplement the
labour shortage with a number of attractive policies and structures. The 2012 Labour Recognition Act allowed
for the qualifications of the migrant population to be recognised in Germany therefore allowing people to
access the labour market (Rietig and Müller 2016). 100,000 low skilled jobs were specifically developed
to employ members of the migrant community, and in most cases, participation was mandatory or otherwise
status was revoked. The 3+2 rule allows protection from deportation for an asylum seeker who undergoes 3
years of vocational training and 2 years of skilled employment following graduation. Only those who have
gained employment are allowed to decide where they wish to live in Germany. Otherwise, an internal
distribution system called Königsteiner Schlüssel allocates the placement of individuals. It is argued that this
allows a more even distribution among cities and avoids certain cities becoming ghettoised (Rietig and Müller
2016).
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As can be seen from this synopsis of European approaches to integration practice, policy continues to evolve
and change in response to the increasing volume of resettlement. This can also be observed in the Irish
context.

What is the current Irish policy on integration?
Migrants in Ireland make up just over 12 per cent of the population (620,000) (OECD 2020). This number
is considerably less than many other European countries. The focus on Ireland’s integration strategy increases
as inward migration increases.
Traditionally a country of emigration, rapid immigration during the economic boom has meant that
Ireland has become considerably more diverse in terms of national and ethnic origin in recent
decades. Increasing diversity can challenge existing ideas about national identity and culture and
may influence attitudes to immigrants and immigration.
(McGinnity et al. 2018, p. 12)
In 2017 The Migrant Integration Strategy “sets out the Government’s commitment to the promotion of migrant
integration as a key part of Ireland’s renewal and as an underpinning principle of Irish society” (2017, p. 2).
It outlined a range of actions and strategies across education, health, public services, citizenship/residency,
employment, community integration, sport, political participation, promotion of intercultural awareness/
prevention of racism/xenophobia and volunteering strategies to take place from 2017 to 2020. So how has
implementation of this policy impacted on the needs of migrants in Ireland? We will first examine what some
of those needs are.

What are some of the current integration needs of migrants in Ireland?
The migrant community is not homogeneous and depending on country of origin, gender and educational
attainment prior to coming to live in Ireland, they can experience integration in different ways. The Monitoring
Report of Integration 2018 (McGinnity et al. 2018), which reviewed progress in the areas of economic and
social inclusion, found that while people of migrant background tend to meet the economic and social markers
of inclusion (employment and education for instance) compared to the general population of Ireland, there
are some groups that continue to under achieve. For instance, while individuals of migrant background had
slightly higher levels of employment (69.6%) in comparison with Irish natives (66.4%), as well as higher
completion rates for tertiary levels of education, it was still found that individuals of African origin tended to
have lower levels of employment (45%) compared with individuals from other countries (70%) or Irish citizens.
Individuals of migrant background also were found to be more vulnerable to poverty (21%) compared with
Irish nationals (15.7%) and again non-EU nationals were particularly in danger of more marked deprivation
in this area.
In 2020 migrants in Ireland experienced the negative effects of COVID 19 more acutely than the general
population, the cause of which stemmed from pre-existing disadvantages (Enright et al. 2020). The OECD
/EU (2015) report on levels of immigrant integration holds that integration is a multi-dimensional process
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and neither employment, social, or spatial occupation is mutually exclusive; “disadvantage and the failure to
integrate in one dimension are likely to have multiple repercussions” (2015, p. 19). On average, migrant
families have a lower level of income than Irish families and so are likely to feel the financial effects of the
COVID 19 lockdowns more strongly. In addition, migrants are over-represented in sectors severely affected
by COVID 19 closures including the accommodation and food sectors. Migrant workers are more likely to
work in low paid sectors and may have poor working and employment conditions (Enright et al. 2020).
Fahey et al. (2019) found that while migrant populations do have a larger concentration in cities, notably
Limerick, Cork and Dublin, as yet segregation or ghettoization is not an observed trend. However, a higher
proportion of migrants than the general population are living in rented rather than owner-occupied
accommodation, which increases the likelihood of overcrowding and sharing space with non-family members.
This obviously has impacts on COVID-19 risks (Enright et al. 2020).
Focusing specifically on asylum seekers in Ireland, the implementation of the Reception Conditions Directive
in 2018 in theory set out to provide a more even platform for individuals of migrant background to participate
in Irish society. However, in reality the obstacles to obtaining work are hindered by very practical
considerations such as the inability to obtain a driving license, to open a bank account, the duration of
permission to work (6 months at a time), as well as the remoteness of Direct Provision Centres3. In reality, its
potential for success is impeded (Hennigan 2019). Also, not surprisingly in 2020 residents of Direct Provision
Centres were vulnerable to COVID 19 outbreaks. Centres are not conducive to public health guidelines such
as social distancing, residents share rooms with non-family members, have shared meal times in communal
spaces and use shared washing and laundry spaces (Enright et al. 2020).
In terms of participation in public life, while all individuals residing in Ireland, regardless of nationality or
status are entitled to vote in local elections, participation of migrants in elections and the success of candidates
falls short of this (Immigrant Council of Ireland 2019). The OECD (2020) highlights that in all OECD countries
including Ireland, migrants are under-represented in public services, notable public administration and
defence. However, some progress is being made in this area, with the development of the Immigrant Council
of Ireland campaigns ‘Register, Vote, Run!’ and the ‘Councillor-Migrant Internship Scheme’ which aims to
improve and support migrant participation in political life. Nonetheless, the reality is that the Irish community
still has a lot to do to achieve the goal of effective integration.
One noted factor in influencing population distribution within Ireland is English language proficiency. Fahey
et al.’s (2019) analysis observed that half of Ireland’s population with limited English language skills were
likely to congregate within the same 135 electoral areas out of a possible 3,409 areas. Fahey et al. (2019)
acknowledge that this concentration can be a means of social support and information distribution for the
migrant population. However, Fahey et al. (2019) also observed that there is a greater vulnerability for those
with limited English language proficiency and greater levels of unemployment and consequently higher levels
of unemployment concentrated within a given area.
The importance of English language proficiency in supporting integration highlights the important role
education plays in integration and the pivotal role of intercultural education in schools. In Ireland, in 2020
during school closures some migrant parents faced particular difficulties undertaking home schooling due to
lack of space, language barriers and unfamiliarity with the curriculum. Access to broadband and adequate
IT devices is also an issue for some families (Social Justice Ireland 2020).
3 Direct Provision Centres: Ireland's reception system for asylum seekers is known as Direct Provision. Under
the Direct Provision system, people are accommodated across the country in communal institutional centres
or former hotel style settings. In June 2020 the Irish Government announced plans to end Direct Provision
in the lifetime of the current Government.
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What is intercultural education, and what does it mean for schools?
A number of definitions of intercultural education have emerged. The National Council for Curriculum and
Assessment (NCCA) define intercultural education as one which "respects, celebrates and recognises the
normality of diversity in all areas of human life" and which "promotes equality and human rights" (NCCA
2005, p.3). The Irish National Teachers’ Organisation (INTO), defines intercultural education as an education
which respects diversity and promotes anti-racism. Intercultural education supports the celebration of cultures
and heritages through an appreciation of Irish culture and should also create an awareness of the inequalities
between societies (INTO 2002). Intercultural education should promote an inclusive society where diversity
is celebrated and differences are valued. Schools are at the centre of communities and greatly influence the
formation of attitudes in young people (Carr 2001). Schools have an important role in investigating and
irradiating racial discrimination (Cockrell et al. 1999). Devine (2013) in her examination of leadership in
multi-ethnic schools states that effective leadership must be underpinned by an ethic of justice if the minoritised
status of 'ethnic' others is to be challenged. The Intercultural Education Strategy 2010-2015 aims to ensure
that all those participating in education, are helped/supported so that integration within all learning
environments is protected and becomes the norm in Irish society (Dept. of Education 2010). A number of
strategies are proposed including developing a welcoming environment, multi-lingual signage and acknowledgement of religious and cultural celebrations.

What factors need to be considered to understand the integration landscape challenges
for schools?
The challenges to integration in schools include teacher backgrounds, availability of CPD, religious patronage
in schools and the lack of resources to support integration. The most recent census (2016) indicated that
despite 18-19% of children of school-going age identifying as being from a non-Irish background, the teaching
population has little to no diversity (Beecham 2018). In response to this The Migrant Teacher Project, funded
by the Department of Justice and Equality, was developed to connect with teachers of a migrant background.
Its aim is to support these teachers, either through the means of information and /or training, and ultimately
to re-enter the education workforce. In July 2019, 34 teachers successfully graduated from the programme
(Department of Education 2019). Nevertheless, the pre-requisite to have a high level of the Irish language
to teach at Primary level continues to be a hindrance to teachers of migrant background (Beecham 2018).

What is the relationship between school patronage and integration practices?
A significant factor in exploring the intercultural environment is the consideration of school patronage and
how this impacts on integration practices and policies. This is a complex, evolving educational space. It
appears that children are heavily influenced by the ethos of the school in terms of accepting diversity and
the willingness to embrace cultural pluralism (Waldron and Pike 2006).
The most recent statistics record the prevalence of religious patronage of schools in Ireland, standing at 96%
of available schooling options for parents (NCCA 2017), most of which are Catholic 89% (Catholic Schools
Partnership [CSP] 2015). The Catholic Schools Partnership (CSP 2015) issued a series of recommendations
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to recognise diversity in the classroom including encouraging interfaith dialogue in the classroom and a
number of suggestions for schools to facilitate parents and children to ‘opt out’ of religious education. More
recently the Education (Admission to School) Act 2018, as an extension to the Education Act 1998,
recognised the need to promote inclusivity in school admissions. At the launch of the Act Minister Bruton
stated that:
While recognising the right of all schools to have their distinctive ethos, the removal of religion as a
criteria for admission to school seeks to be fair to all parents including non-religious families that will
now find that in virtually all publicly funded primary schools they will be treated the same as all other
families in school admissions.
(Department of Education 2018)
In February 2020 the Minister for Education announced that every recognised school will be required to
draft a new school admission policy in accordance with the Act’s requirements.
However, some issues remain as the NCCA (2017) outlined “The balance between appropriate state
provision, consistent with the rights of all children, and the right of the patron to uphold the ethos of their
schools is an important consideration” (NCCA 2017, p.53). Again the NCCA (2017) acknowledges that
variations continue on the ground, while it is evident that progress is being made in terms of acknowledging
the religious and ethnic diversity in Irish Society, the fact that a child’s identity is not always recognised when
it does not “coincide with those of the patron body, [and] what has been envisaged by a state curriculum for
all may transact differently in a given school context” (NCCA 2017, p.53).
The Schools Reconfiguration for Diversity process was announced in 2018 in response to the increasing call
for more educational options. Its vision is to increase the multi-denominational and non-denominational school
options to 400 schools by 2030 (McHugh 2019). To date, there have been 12 schools which have reconfigured as multi-denominational schools. These schools, identified as Community National Schools, have
emerged through the initiation by community members and in consultation with the patron body. More schools
are being identified through the identification and consultation process currently under way by the Educational
Training Board (McHugh 2019). The ethos of Community National Schools is multi-denominational, equality
based, community focused and with an emphasis on excellence in education. A mixed methods review of 11
such schools, involving consultation with Principals, teachers, and children, highlighted that while inclusivity
and diversity was the heart of the school ethos, the practicing of Catholic sacraments during the school day
can be seen as “privileging the Catholic faith over others, presenting a challenge to this ethos and may serve
to actively weaken claims to inclusivity and equality” (Faas et al. 2019, p.615-616). This would suggest that
some aspects of the practicalities of inclusivity in this type of school needs to be reconsidered.
The Educate Together Model [ET] of education arose out of the need to recognise the diversity emerging in
Irish society. From its conception in 1978 with the Dalkey School Project, this model continues to thrive with
95 Primary schools and 19 second level options in Ireland in 2020. The Educate Together Charter of core
values stipulates it is equality-based stating that: “All children have equal access to the school and no one
religion or worldview is given priority over another within the schoo”, Educate Together schools are coeducational, child centred and democratically run (Educate Together n.d.). Its’ values are further reflected in
its’ motto of “Learn Together to Live Together” and “No child is an Outsider” (Educate Together n.d.).
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Nevertheless, some research suggests that those in a position to avail of these options tend to be from middle
class backgrounds with higher levels of education (ESRI Report 2012). Educate Together Schools typically
offer places on a first come first served basis which disadvantages parents of a migrant background who
have arrived in the country years after more established families who have a child enrolled from birth.
Furthermore, the ESRI study (2012) noted that multi denominational schools are usually located outside of
the city centre. Given that families of migrant background typically reside in the city centre (ESRI 2012),
accessibility to such schools is also an issue. To conclude, maternal religious affiliation or lack of, was
associated with an increased likelihood of choosing a multi denominational school or minority faith school
(Darmody et al. 2012; Darmody & Smith 2018). However, a strong indicator of choice was also a family’s
location and socio-economic status. Less affluent children, regardless of religious background tend to avail
of the local school which typically is of Catholic patronage. Therefore, the model of Educate Together, while
a worthy alternative, is not necessarily attracting the diverse profile of student as indicated by its values.
Similarly, the limited availability of Community National Schools means the options for recognising religious
diversity in the school system is still a challenge.
It is worth noting that in an extensive qualitative study with 119 children conducted by Waldron and Pike
(2006), children’s perceptions of Irish identity were not consumed with notions of religious affiliation or place
of birth but were rather fixated on cultural and historical concepts of what it means to be Irish. Some children
were also aware of the merging of cultural identities as a concept and seemingly were willing to accept this.
Harmon (2018) in his study of Religious Education (RE) in Irish Catholic Primary Schools echoes this finding
as he states ‘At the beginning of the … interviews each child was asked to use five words to describe him/her
self. No child referred to his/her religious identity or religious or belief tradition in his/her description’ (Harmon
2018, p.70). He also concludes that children’s sense of religious identity is fluid and that those who are living
in blended faith families have views that can be in conflict with what is being presented in school (Harmon
2018). Another challenge to integration in schools is English language acquisition, which will be further
explored in the next section.

What is the role of language for integration in schools?
Language is noted as a gateway towards integration. One of the components in the Intercultural Education
Strategy 2010-2015, stresses the importance of supporting the proficiency of language acquisition (Dept. of
Education and Skills 2010). Multilingualism is increasingly prevalent in Irish primary classrooms (CSO 2017).
The 2016 Irish census revealed 76,000 primary school children speak a language other than English or Irish
at home. Research carried out with 40 young people from non-EU countries living in Ireland, by the Immigrant
Council of Ireland, found that the majority of interviewees highly valued education and the English language
support which was available to them. The research found that young immigrants who started in school from
the age of 4 or 5 years performed similarly to their English-speaking peers, whilst children who entered the
Irish education system from age 12+ performed worse than their peers (OECD 2010). Children who spoke
English at home scored significantly better than those who spoke other languages (Annual Integration Monitor
2011 and 2013).
Genesee (1994) warns against the 'deficit' model of language acquisition, which fails to consider the social,
cognitive and academic aspects of the second language learner. The NCCA (2005) Guidelines for Schools
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provides a suite of recommendations for teachers in the area of language acquisition. It suggests that teachers
should show respect and positivity towards other languages by displaying multilingual signs or by providing
multilingual reading materials. Hegarty and Titley (2013) suggest that children who speak the same minority
language as other children in the school, can interpret for each other (or for parents). It is important for
teachers to respect the use of mother-tongue languages often spoken in the school yard. Approaches which
respect the languages of the child can encourage parental involvement in helping children acquire the
language of instruction are suggested. One example of support for language acquisition in schools is the
TEAL Project (TED EAL). TEAL is an initiative of the TED (Transforming Education through Dialogue) Project
located within the Curriculum Development Unit at Mary Immaculate College. The project was developed
in response to an urgent need to accommodate the diverse language and literacy needs of students in primary
and post-primary schools. It aims to assist the children of migrant families in their language learning journey
by fostering culturally and linguistically responsive teaching approaches. It celebrates linguistic diversity in
the classroom and is designed to increase teacher knowledge and confidence in the teaching of children
whose first language is not English. The project has been recognised for its innovation by the European
Commission and was awarded a European Language Label (ELL) Award in 2020.
Arnot et al. (2014) and Quigley et al. (2020) outline a whole-school approach to language acquisition. It
can include a number of actions including consultation with teachers, students, management and EAL (English
as an Additional Language) students’ families. A whole school approach must allow time to create an
environment of inclusivity. The approach can also extend to include English language support/classes for
the parents/families of EAL students as it promotes integration. The school can emphasise the benefits of
English language development and bilingual or multilingual practices for all students in relation to learning,
communication and integration. This can be incorporated in the ethos and values of the school. In order to
emphasise the importance of languages in relation to inclusion and diversity, the school can take measures
to acknowledge and recognise the existence of different languages both inside and outside the classroom.
(Arnot et al. 2014). The NCCA’s consultation on a new curriculum (2017) acknowledges:
the language-learning journeys that all children are on in English and Irish. It also acknowledges and
harnesses the diversity of languages spoken in Irish primary schools. It supports the introduction of
modern foreign languages incrementally building on children’s existing knowledge and awareness
of language.
(NCCA 2017, p.13)
So how does Ireland compare to other countries in terms of how our education sector responds to migrant
families? We will now examine some of the systems in place in other countries and how they accommodate
migrant needs.

What can we learn from how other countries’ education systems cater for migrants?
As indicated on the MIPEX (2015), Sweden is one of the most responsive countries in terms of education for
migrant children, followed by Australia, New Zealand, Canada, and Norway. Children of migrant
background in Sweden are legally entitled to education, and supports are provided to help children to
academically catch up with their peers if necessary. Training for teachers on the subject of immigration needs
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are extensive and readily available (but optional) and children can learn their mother tongue as part of their
language class if requested (subject to the availability of a teacher) (MIPEX 2015). Access to interpreters is
provided for families for welcome meetings and parent teacher meetings, but other aspects such as the level
of inclusion of parents in the school community or the adaptation of the school to meet specific needs is
encouraged but is at the discretion of the school.
Australia ranks second on the list of 38 countries that have favourable supports in education for children of
migrant background. Similar to Sweden, children are allowed access to language supports and resources
targeted to their needs. A national celebration of diversity called Harmony Day is celebrated annually with
the provision of grants to support initiatives and programmes. The Australian educational philosophy of
learning and benefiting from the input of diversity in the country is reflected in the education curriculum, with
this ethos only shared with Canada and Sweden (MIPEX2015). Australia places an emphasis on intercultural
understanding, and it is a stated outcome of one of the general capabilities expected of students as part of
the Australian Curriculum (Australian Curriculum n.d.). The ‘Racism-No Way’ Project provides a range of
teaching resources, multi-media and ICT across the grades to engage students in the topic of intercultural
understanding and to eradicate racism. The Cultural-Exchange NSW programme is an additional component
of the ‘Racism-No Way’ project and provides resources and supports for schools to participate in cultural
exchanges with students in the region or alternatively to connect with students worldwide through the use of
multi-media and ICT resources (Racism -No Way n.d.). Additionally, the Civics and Citizenship component
of the curriculum (Years 7 to 10) is a compulsory strand of learning for all students to understand the Australian
democratic system and empowers them to become active participants in their communities and country
(Australian Curriculum n.d.).
New Zealand ranks highly with regards to the level of supports for children of migrant background. All
children are entitled to access most levels of education (with some limitations on third level education),
regardless of their legal status and are appropriately placed in the education system. New Zealand has one
of the foremost approaches to intercultural education in the world (MIPEX 2015). The curriculum focus on
inclusion and the recognition of cultural diversity are primary principles informing its education ethos. A
number of resources are available on the departmental website including a school self-assessment of inclusion
(Ministry of Education n.d.). Additionally, teaching scholarships are available for teachers of different cultural
backgrounds. The Office of Ethnic Communities is part of the Department of Internal Affairs and provides
support, information, education and funding to assist in New Zealand’s pledge for “connected citizens,
communities and government” (Office of Ethnic Communities n.d.). It is worth noting however that the MIPEX
(2015) indicator stems from information published in 2015 and what with the ever-evolving scale of
immigration, school policy and government initiatives, approaches are constantly adapting and updating.
The following are examples of school level local initiatives which were adopted by schools to promote
integration.
Firstly, in Scotland a report carried out in 2012 to promote diversity and equality in schools examined the
impact of the Scottish Curriculum for Excellence:
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The starting point for learning is a positive ethos and climate of respect and trust based upon shared
values across the school community, including parents, whether for young people in school or those
not in school.
(Education Scotland 2016, p.6)
The following is a list of initiatives which were recorded by the researcher’s observations over the two years.
Some of the initiatives took place in many schools whilst others were rolled out in only one school.
1. A World Book Day: helping to embrace languages and cultures at an international level, authors
from all over the world were celebrated. Scottish authors were also discussed which aimed to teach
all of the children about the culture in which they were currently living.
2. Sports initiatives: ‘Bringing Communities Together’ was a project which arranged sporting events for
children and ensured the inclusion of all.
3. One school who worked with members of the Traveller community secured a porta cabin on the site
in which the children were living. This helped the children to engage with the education system: a
system they weren’t necessarily accessing due to poor attendance.
4. ‘Men and Children Matter’ was an initiative in which fathers and grandfathers were encouraged to
engage in schools, thus promoting learning for their children within education.
5. Schools developed school committees which promoted diversity in the school. Children and all
members of the school staff were represented on the committee.
6. ‘Climate Mapping’ was undertaken where audits were carried out on the attainment and attendance
of all pupils in the school.
7. Two schools regularly came together to organise activities like football matches, parties, and
fundraising committees. Teachers from both schools arranged meetings to discuss issues including
behaviour management and curriculum planning, etc.
8. One primary school had a link to Malawi. The children in the Scottish school shared their cultural
experiences with the Malawian children and some staff made visits to each other’s school.
9. In a secondary school, older children were trained to deliver co-operative learning to younger classes.
In 2010 the Northern Ireland Council for Integrated Education and the Integration Education Fund carried
out a study into the experiences of newcomers from diverse backgrounds. The study was based in Hazelwood
Integrated College (HIC) in North Belfast. The purpose of the research was to create a deeper understanding
and appreciation of the difficulties faced by newcomers to the school. Some of the following initiatives were
observed during the research:
1. Students carried out projects like ‘expressions of personal identity’ using digital media.
2. The school hosted international food tasting days.
3. Hazelwood IC engaged in a range of local activities designed to welcome and support newcomer
pupils as well as build trust and relationships with the wider school community and beyond. The
activities were designed to be as participatory as possible to encourage active engagement as well
as fun and enjoyment.
4. The school had a designated room where students could come and self-direct their language learning
using computer software and other resources.
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The students carried out an audit of their integration structures and recommended the following:
1. The continuation of the ‘buddy system’ where older children helped younger children to integrate
into the school.
2. They suggested that the teachers needed to support the students more, especially those teachers
who had training in diversity.
3. They wanted further language support.
4. More preparation on life after school for older children from all backgrounds e.g. work experience,
interview techniques, etc.
5. They wanted to involve their parents in afterschool activities and services which promoted integration.
Parker-Jenkins (1995) outlines the following strategies which some British schools put in place to include
children of Muslim faith:
1. Head-teachers invited parents into the school and explained the National Curriculum to them.
2. Parents’ rooms were set up for parents to use for social purposes and for meetings.
3. An open-door policy encouraged parents from Muslim backgrounds to engage in the education of
their children.
4. The school looked at common themes between home and school to find a link between the two which
enabled cohesion to be formed.
5. The home-school liaison teacher visited families in their homes to gain an insight into the children’s
backgrounds. It was noted that these visits should not be carried out solely by the HSLT as other
teachers needed to make a link with the family and learn about the differences and similarities
between the school and home.
6. The teachers learned some Urdu words.
7. They had one Muslim assembly per month which was facilitated by an Imam (worship leader in a
Mosque).
8. Parents’ evenings were held and the schools invited interpreters to help with the inclusion of nonEnglish speaking individuals.
9. A school homework-policy was drawn up in schools to facilitate children age 5-13 who visited
Mosques for Quran instruction in the evenings.
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What can we learn from other countries’ community engagement initiatives for migrants?
The following is an examination of community-based initiatives which also engage migrant families and build
on the work of schools in this area. A report commissioned by the Council of Europe in 2011 (Living Together
Combining Diversity and Freedom in 21st-century Europe) cited the following initiatives in embracing and
integrating children from diverse backgrounds. Les Mallette des Parents 24 was an experiment which was
carried out in secondary schools in Paris by the Paris School of Economics in 2008-2009. Ten thousand
children were involved and were randomly broken into two groups. In one of the groups, parents were invited
to meetings with teachers whilst in the control group, the parents were not invited. When parents were invited
into the schools, interpreters were used for those who didn’t speak French. The meetings were the basis for
involving parents in the way the school was run, and the teachers explained the expectations they had of the
children. The results were striking. The children of the parents of the first group appeared to have benefitted
more than the control group. Parents in the first group were more inclined to get involved in the school and
the parents’ council. Attendance at parent teacher meetings was higher in this group too. There were less
behavioural issues in these children, less suspensions and absenteeism rates dropped. The project was so
successful that it was extended to all secondary schools across France for the following three years (Council
of Europe 2011).
In Italy a city called Reggio-Emilia has more migrants living there than in any other Italian city. Its policies
promote a model which is inclusive and where each resident can access goods and services. There is a focus
on children’s issues and a children’s parliament was set up as a flagship project to give children a voice
within their communities. Italian language courses are provided for mothers of immigrant children who attend
primary school. The language courses offer the mothers an opportunity to be more involved in their children’s
education and encourages them to keep in contact with the school. Summer language initiatives are organised
for older children.
In Poland, the Bielany Cultural Centre 30 in northwest Warsaw is a good example of measures aimed at
improving integration at local level through a local public cultural institution. Several years ago it started a
series of events called Poznajemy kulturę i obyczaje innych narodów (Let’s get to know the culture and
customs of other nations). These events currently take place every two months and are organised by various
local communities. The events include lectures, films, artistic performances, orientation courses on the culture
and civilisations of selected countries, meetings with diplomats, artists, travellers, photography and art
exhibitions.
The Parents’ Integration through Partnership (PIP) project in the UK was an innovative multi-strand project
which was carefully designed to support the language learning and integration of non-EU mothers of school
children at partner primary schools and children’s centres in Haringey and Lambeth. It was funded through
the GLA (Greater London Authority) using EIF (European Integration Fund) funding. PIP had 6 main activities,
contextualised ESOL courses for parents which focused on the needs and interests of mothers, family activity
programmes and trips and events. These included trips to the seaside, museums and parks. In addition, preschool children joined their mothers with many other term-time PIP class trips and activities, including trips to
local libraries, messy play workshops and story time. This project also included a parent volunteer programme.
All the parents were speakers of additional languages and most had the experience of settling in the UK
themselves as adults. They supported learners and programmes in a wide range of ways, including supporting
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classes and class trips, encouraging participants to attend school events and assemblies, support with exam
preparation and helping to facilitate conversation clubs. The conversation clubs were an opportunity for
learners and volunteers to meet up informally to chat in general, to converse about what they had been
covering in PIP classes, to have additional English Speaking Board (ESB) exam practice and sometimes to
host visits from external service providers. This programme also ran a CPD programme for primary school
staff, workshops were ran on identified needs and priorities in the different settings and included topics like
language awareness, communicating effectively and working with bi-lingual families.
Another example of how parent volunteer programmes can impact the life of the school comes from Spain.
The Joaquim Ruyra Elementary School is located in a high poverty suburban district of Barcelona. In the
2016-2017 school year, 92% of students were from migrant families representing 28 different nationalities
(including Pakistan, Morocco, Georgia, Colombia, the Dominican Republic, Ecuador, Peru, the Philippines,
China, Bangladesh, Senegal, and the USA) or from minority background (Romani). National and international
press have referred to the school as the miracle school as it had achieved academic outcomes above the
average in the Catalan standardised tests, outperforming elite schools in the Catalonia region. All classes
in the school feature group work 40% to 60% of the time. The groups mix students of different abilities,
genders and nationalities. The small groups are designed to ensure that no one is left out, and students are
encouraged to participate actively. Each group is facilitated by an adult (e.g. a classroom assistant, a parent).
Psychologists and special education teachers may also work in the classrooms, and they support volunteer
parents, teachers and the students. The extra support and student interaction are considered as essential for
supporting and reinforcing children’s learning.

What are the existing approaches to integration and intercultural education within the
Irish Education System?
In Ireland a study by Gilmartin and White (2013, p.124) reported that children from different cultural
backgrounds preferred not to be labelled as ‘non-nationals’ or ‘migrants.’ The children felt that these labels
reinforced the feeling that they didn’t belong and that they were different. Children who were ‘returnees’
and who, for example, might have English accents, perceived that they weren’t accepted as being Irish. The
children also explained that some school policies on integration and diversity singled them out and
‘international days’ only reaffirmed that they were different.
Interestingly, the students experienced a better sense of belonging through global consumer-culture. When
they had the same iPads, computer games, smart phones etc. they felt a link with their peers. Their similar
taste in music and sports connected them with one another. They preferred to purchase on-trend clothing
rather than traditional dress as they wanted to feel a sameness which ‘international days’ failed to do.
A welcome addition in the Irish context is a strong focus on intercultural education in the new draft Primary
Curriculum Framework for Consultation (NCCA 2020). It acknowledges the new context in many Irish
schools:
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Schools and teachers face a growing challenge to recognise and respond to this diversity and rapidlychanging context in a way that enables all children to learn and make progress so that they can enjoy
their childhoods and become equipped for the world they will inhabit as adults. Irish society is more
diverse than ever before.
(NCCA 2020, p. 3)
There is also a strong emphasis on positive responses and a recognition that schools play a key role in
responding to diversity and enabling children to feel respected, valued and engaged in learning through
appropriately tailored experiences and through positive interactions within the school community. In turn,
these experiences and interactions play a role in the development of a more inclusive society in Ireland.
Importantly the draft curriculum outlines the values which underpin this approach:
Inclusive education and diversity inclusive education centres on the values and practices that enable
children, as individuals, to belong, feel respected, confident and safe so they can engage in
meaningful learning and reach their potential. … It is concerned with the best interest of every child
considering that each child varies in their competency, language, family background, age, culture,
ethnic status, religion, gender and sexual identity.
(NCCA 2020, p.20)
The draft consultation document includes a number of key approaches to ensure inclusive learning
environments and advocates for a holistic approach that is inclusive of all family members and the community:
Understanding that children have individual needs, views, cultures and beliefs, which need to be
recognised, understood, treated with respect and represented throughout their school experience.
Promoting responsive pedagogies and practices, so that all children and families feel included, valued
and visible. Working in partnership with and communicating with the child’s family and the wider
community.
(NCCA 2020, p.20)
Any examination of intercultural education in Ireland highlights the need to include Traveller culture and
history in the curriculum. In March 2017, Travellers were formally recognised as a distinct ethnic group in
Ireland. However also in 2017, Watson et al. outlined that anti-Traveller racism is deeply embed in Irish
society. The NCCA (2019) conducted an audit on Traveller Culture and History in the curriculum, which
recommended that teachers/early childhood practitioners be provided with professional learning on Traveller
and Roma Culture with approaches to embracing cultural diversity to be made a compulsory feature of both
initial teacher education and continuous professional development (NCCA 2019). The embedding of Traveller
and Roma culture in the curriculum is also recommended (NCCA 2019).
The NCCA (2019) in its discussion of the inclusion of Traveller culture in the curriculum states “The major
challenge when discussing the issue of education and interculturalism is dealing with some of the inherent
tensions that arise in reconciling competing worldviews with each other.” (NCCA 2019, p.12). Equipping
teachers to navigate these tensions is a core component of intercultural education. Oxfam’s (2018) guide
for teachers teaching controversial issues outlines that, the need for young people to feel confident in tackling
controversial issues is more pressing than ever if they are to become effective local and global citizens, and
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be able to play a critical role in creating a just world. Many bodies and organisations have published
guidelines, manuals and programmes on how to approach intercultural education in Irish schools. These
guidelines have suggestions for teachers to use within the curriculum and on a day-to-day basis.
The Yellow Flag Programme https://yellowflag.ie/
The Yellow Flag Programme was started in 2008 by the Irish Traveller Movement (ITM) to promote an
appreciation of and respect for diversity within schools. The ITM focuses on practical initiatives which help
schools achieve and work through frameworks around inclusion and diversity.
One of the schools involved in the Yellow Flag Project noted that:
95% of the children in the school said they were Irish even though 40 languages were represented in the
school.
Show Racism the Red Card https://theredcard.ie/
Show Racism the Red Card is an anti-racism charity which is working across seven European countries
including Ireland. Their aim is to promote integration through examining and challenging racism by providing
education resources and intercultural activities. The charity works with 10-15-year olds and provides
workshops to schools and youth groups all over the country. Anti-racism CPD training is available for teachers
and an education pack helps students to examine racism, its causes and consequences.
DICE (Development and Inter Cultural Education) http://www.diceproject.ie/
The DICE Project promotes and supports the integration of development education and intercultural education
in Initial Teacher Education at primary level in Ireland. This is done through the provision of continuous
professional development for staff, the design of relevant resources and supports for the primary classroom
and the delivery of a range of mandatory and elective modules for undergraduate students.
An Education Toolkit for the European Year of Intercultural Dialogue 2008 (National Consultative
Committee on Racism and Interculturalism, 2008) http://catalogue.nli.ie/Record/vtls000259448
This toolkit was designed to be a support to the National Council for Curriculum and Assessment (NCCA).
As a resource its remit is to promote intercultural dialogue in the classroom and to address this at both a
regional and national level. A number of activities are outlined such as acknowledging diversity in the
classroom using maps and group discussion, or more global connections such as the City Twinning activity
which requires students to learn about other worldwide cities and how Ireland is connected through emigration
or immigration to these countries. Of added benefit is the addition of a glossary of terms that are used when
engaging in intercultural dialogue.
Together Towards Inclusion: Toolkit For Diversity in The Primary School (Integrate Ireland Language
and Training & Southern Education and Library Board, 2007)
https://ncca.ie/media/2030/assessment_toolkit.pdf
This toolkit provides recommendations on how to nurture an inclusive and welcoming approach to newly
arrived families. This includes the following suggestions:
A welcome display to ensure all families regardless of language or religion feel welcome, multi-lingual signs,
interpreters, a buddy system for newly arrived children with EAL needs, a whole school approach to support-
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Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

ing the child, a programme of games and activities to support intercultural learning in the classroom, an ethos
of working together among students, and supporting language and literacy acquisition for children where
English is not their first language.
NASC (The Migrant and Refugee Rights Centre) School Training Pack - Stop! Report Racism! (2015)
https://nascireland.org/sites/default/files/NASC%20School%20Training%20Pack.pdf
NASC Migrant and Refugee Rights have developed a resource to support schools in tackling the issue of
racism. The training pack provides information on various definitions such as human rights, racism and online
hate as well classroom activities to address these issues. The activities are appropriate for secondary school
age children.
Linking and Learning Classroom Resource Pack (WorldWise 2011)
https://ncca.ie/media/2536/linking-and-learning-classroom-resources.pdf
This resource pack is aimed at secondary school students and its focus is on the study area of Local and
Global Citizenship which can be linked to Junior Certificate and Leaving Certificate Subjects such as CSPE,
Religious Education, Social Education and Social and Scientific. It looks at ways of developing relationships
with the ‘global south’ by first exploring a student’s understanding of their own place in the world and what
they know of the world around them. Students then examine issues regarding inequities in the world, for
instance poverty, conflict and the causes of same. Finally, students explore means of establishing partnerships
with the global south and ways that this partnership can be continued and promoted. Students are
encouraged to keep a learning journal throughout the programme.
Journeys: A teacher handbook for exploring migration and migrant rights in the primary school
classroom (Golden and Roche 2017)
https://www.curriculumdevelopmentunit.com/store/p40/journeys.html
This handbook for teachers, published by the Curriculum Development Unit (CDU), Mary Immaculate College
(MIC) in conjunction with DICE and Doras Luimni explores four key themes of stereotypes, culture, journeys
and protection. Each theme incorporates multiple lesson plans with an outline of the duration and materials
needed for a particular class group.
This section provided an overview of the literature in relation to migration and integration. We examined the
policy context for integration internationally and in Ireland. We outlined the practice of intercultural education
in schools around the world. Finally, we detailed an overview of best practice in community integration
initiatives and intercultural education in Ireland and in other countries.
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Context - Understanding
the lived experiences of
migrant families
This is a big problem (isolation) for someone not Irish. ‘What
is he doing now’? Because most of them (migrants) are not
working. Staying at home. And I know loads of them like this.
They not working. Just bring children to school, children
goes to school, bring them. And they weren’t like this in the
past in (country of origin), because in (country of origin)
they have families they have going – neighbours. Here
nothing. And this is very difficult for them, and anyone, if he
is doing nothing like. We are in Corona. Sitting at home
doing nothing is another disease.
Before I sat in the house with nothing to do. I go in, I cry.
That’s no more … I coming!’
(Parent Focus Groups)

ŵďƌĂĐŝŶŐŝǀĞƌƐŝƚǇ͕EƵƌƚƵƌŝŶŐ/ŶƚĞŐƌĂƟŽŶ͕>ĞĂƌŶŝŶŐĨŽƌ>ŝĨĞWƌŽũĞĐƚ;E/WͿ

dŚŝƐƉƌŽũĞĐƚŝƐĐŽ-ĨŝŶĂŶĐĞĚďǇƚŚĞƵƌŽƉĞĂŶŽŵŵŝƐƐŝŽŶƵŶĚĞƌƚŚĞƐǇůƵŵ͕DŝŐƌĂƚŝŽŶĂŶĚ/ŶƚĞŐƌĂƚŝŽŶ&ƵŶĚϮϬϭϰʹϮϬϮϬĂŶĚŝƐƐƵƉƉŽƌƚĞĚďǇƚŚĞĞƉĂƌƚŵĞŶƚŽĨ:ƵƐƚŝĐĞĂŶĚƋƵĂůŝƚǇ

E'>/^,KEsZ^d/KE'ZKhW^dZd/E'dh^zϮϰƚŚ^WdDZ
z͗dh^zϮϰƚŚ^WdDZϮϬϭϵ
d/D͗ϭϭ͘ϯϬĂŵʹϭϮ͘ϯϬƉŵ
>Kd/KE͗WZ^Edd/KEWZ/DZz^,KK>

WůĞĂƐĞĐŽŶƚĂĐƚ
ŝŶĞ>ǇŶĞŽŶ
Ϭϴϯ-ϰϲϬϴϰϴϲ
ĨŽƌŝŶĨŽƌŵĂƟŽŶ

Z'/^dZzKhZ/EdZ^d͗
ED͗ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺKEddEhDZΎ͗ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

&D/>zKhEdZzK&KZ/'/E͗ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ
ΎWĂƌĞŶƚƐͬ'ƵĂƌĚŝĂŶƐƵŶĚĞƌƐƚĂŶĚƚŚĂƚĐŽŶƚĂĐƚŶƵŵďĞƌƐǁŝůůďĞƐƚŽƌĞĚĨŽƌƚŚĞƉƵƌƉŽƐĞƐŽĨƚŚŝƐƉƌŽũĞĐƚŽŶůǇ͕ǁŝůůďĞƐƚŽƌĞĚŝŶƚŚĞE/WŵŽďŝůĞƉŚŽŶĞ͕ĂŶĚǁŝůůŶŽƚďĞƵƐĞĚĨŽƌĂŶǇŽƚŚĞƌƉƵƌƉŽƐĞ͘WĂƌĞŶƚƐĂŐƌĞĞ
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In the introduction to this report, we described the evolution of EDNIP as a collaborative partnership response
to the identified need to support self-selected schools to embrace diversity and nurture integration. The schools
had high percentages of students from diverse backgrounds. All five schools were under Catholic patronage.
Across the five DEIS Band 1 primary schools4 995 children were enrolled from 40 countries, 26 languages
were spoken, and 17 religions practiced. Of the five Principals, two were newly appointed in Sept 2017, two
were newly in Acting Principalship positions and one principal had been part of the dialogue to develop
EDNIP over the previous year and a half. All Principals contributed significantly to its development as did
their predecessors in the case of the four schools that experienced a change of principal.
This section seeks to create an understanding of the context within which EDNIP developed and evolved in
five Limerick City DEIS Band1 primary schools. It seeks to do so by offering an insight into the reality of
migration and the reality of school life.

A window into the experiences of migrant families living in Ireland
It is very important for schools to understand the communities and families we serve. This means gaining an
understanding of the journeys migrant families have made to their new lives; the isolation they may be
experiencing; the challenges of learning the host language and the impact of not being able to communicate
in that language; the cultural richness, skills and talents they bring; the aspirations of migrant parents for
themselves and their children; the financial constraints some migrants may be living with along with the
challenges of accessing services.
With the growing diversity in our schools it is important that we gain an understanding of the lived experiences
of migrants to enable us to gain an insight into, and an appreciation of their lives. This, in turn, offers guidance
to inform how we respond as an educational community to the opportunities and challenges associated with
meeting the needs of all children and families.
Across the interviews there was broad agreement that migration is a reality and therefore we must plan for
it, as one School Integration committee (SIC) member noted:
Migration is still a big reality and it’s going to continue. It’s just life now. And we are still in a
reasonably young transition period, even though a lot was done without any support from the early
days.
(SIC Focus Group)
We did not ask migrants why they came to live in Ireland, but we know from research that there are many
catalysts for migration. We know from Irish history that people left Ireland to escape war, and for famine,
financial, family, economic and social reasons. In recent years, some highly qualified young people left for
other reasons including adventure and experience, to seek employment and for social and family reasons.
We know that migrants coming to Ireland are a very diverse group. Migrants arrive with a variety of skills,
different levels of competency in English and also that some come from conflict regions with few resources.
We also know that people are arriving in Ireland to contribute to Irish society, to build a better life for

4 Delivering Equality of Opportunity in Schools (DEIS) is a Department of Education programme to provide
supports to designated schools to promote equity of outcome for children.
https://www.education.ie/en/schools-colleges/services/deis-delivering-equality-of-opportunity-in-schools-/
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themselves and their children, to escape war and to seek asylum. We know that some families are separated
for part of the year, with one parent living in Ireland or abroad, where they have employment opportunities.
In the course of our research we met highly qualified and highly motivated migrant parents committed to
making a contribution to Irish society.
We know that migration brings massive life changes for people. This is true for all people but most especially
for people fleeing from war torn countries who have left their families behind and are learning to live a
different life in a new country. In relation to the harsh reality of migration due to war, Warsan Shire, a SomaliBritish writer and poet wrote in her poem ‘Home’ that:
No one puts their children in a boat unless the water is safer than the land.
One of the migrant parents interviewed graphically described the life changing impact of coming to Ireland
from a war-torn country:
You accept us and you give us loads of things, accept us because war everywhere. Country in conflict
and very bad situation. So, we don’t have other choice. So, when you do tell us ‘yes you can come
to our country’ that was opportunity for us to live because life is very important. And yes, especially
for kids and us. Because we are still young, not in 20s but still in 30s and 40s. Still young. Still life in
front of them. This is a very big opportunity for us like, just to live my life. My life is a dream for another
one (people left behind in country of origin).
(Parent Interview)
We learned that life in Ireland can be very different to what migrants have left behind, this is captured very
poignantly in the heartful words of one of our migrant parents who said:
Because I come from war from (country of origin) so I see the difference. I’ve gone from a very
complete world to no world. It’s very difficult.
It is very bad, especially for (country of origin) now. Very cold. No school because Corona. They
can’t make space like here. They can’t make for kids in one table, they can’t do that in (country of
origin). So, no school, no warm home, no food. It is very bad. No life. When I heard from my friend,
from my mam and dad, still there, when I heard from them I feel very sad, especially these days with
the virus. When they take the virus they have no medicines, hospital not like here, a big difference
from here so is a dream for them (to come to Ireland).
(Parent Interview)
It would be unacceptable to create a stereotypical profile of a migrant family, as like all families, they are
diverse in many ways. Some of the parents we met shared details of their backgrounds and it emerged that
they were highly accomplished professional people looking for opportunities to contribute to the Irish economy
and to Irish society, others were interested in gaining qualifications. Through our research and experience
working with them we learned that that some migrants are living in Ireland for a number of years and may
not have engaged in any opportunities for learning or integration. Others are here a short time and starting
to learn English – some are connected with people from their own countries of origin while others are very
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isolated. Across all interviews the ability to speak English emerged as a gateway to integration, communication, education and employment.

Journey to a new life
There are three parts to the migration journey a family takes when migrating. The first part is the starting point
- leaving behind their country of origin, and all that is familiar, including their home, family, work, schools,
environment and maybe a life that has become too dangerous to live. The second is the journey itself, which
may take many months and involve staying in a number of locations. The third is their arrival and all that is
involved in learning to live in a new country with its own language/s, cultures and systems.
We did not ask people about their countries of origin, their reasons for migration, or about their journey to
Ireland. However, it was inevitable that they spoke about their home countries, offering an insight into the
journey that brought them to live in Limerick.
Migrants had lives before they came to live in Ireland which may be very different to the lives they are now
living. Our experience was that children who we interviewed from migrant families were very aware of
where their families had originated and the extended families they had left behind. They were very open
about the value of learning about different countries, having lived in and been part of different cultural
contexts. Adults sometimes spoke of their journeys to Ireland, and the challenges this brought in terms of
trying to ensure their children participated in good quality education and learning:
I was in (name) country for example … it’s very difficult there no work, no school for our kids. Because
schools are very bad and if you want a good school, you need money.
(Parent Interview)
Parents were conscious of the impact of migration on their children, not least the challenge of integrating into
a school system without proficiency in the English language. They highly valued the Irish school system,
believed it to offer high quality education and valued their interactions with the schools and teachers:
My son for example he was four and a half years when we come to here and he was junior and know
nothing about English, and he struggled for the first six months. I was helping him at home and the
teacher was very smiling and very happy, yes very nice teachers.
(Parent Interview)
Migrant parents were also conscious of the impact on themselves as adults wishing to live, work and learn
in a new country:
The group (English conversation class) is very important because they (members of the group) didn’t
feel embarrassed because of their language. Sometimes they are embarrassed about what they are
wearing. And also, the kids. I know some friends that came here recently, the kids are afraid from the
school, everything is new around them.
(Parent Interview)
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Schools staff were very aware of the contrast in children’s lives in comparison with the countries they had
come from. Not only were they removed from family networks but some of them were living in radically
different environments:
… a lot of them have very rural background, and they are here and there’s not a blade of grass like.
So, the connection for them to a prior life … a lot of the boys would come from an agricultural
background and grandparents they have left behind.
Like the Syrian child talking to me about their grandfather’s orange orchards.
A Greek child talking about their grandfather’s farm and what they used to do with the goats or
whatever.
Two Pakistani children speaking about the picture of the lamb at the bottom of the Sacred Heart. And
I didn’t know why they were getting excited, but it was because of the lamb.
(SIC Focus Groups)

Living in Limerick
All the Principals said get them out of Limerick (to experience different environments), get them around
Limerick (to become familiar with the resources, amenities, cultural and social life of the city).
(Principal Interview)
Limerick City, situated on the west coast of Ireland, is the third largest city and the main economic driver for
the Mid-West region. Located on the River Shannon, it is a city with a population of 194,899 (Census 2017),
a growth of 1.6% since 2011. Limerick is steeped in history, has three third level prestigious institutions, a
very proud cultural, sporting tradition and musical tradition.
It emerged that some children, though living in the city, had little experience of the city beyond their immediate
home and school environments, as one principal put it: “You could draw a triangle from school, home, shop”.
In conversation around children’s lack of exposure to the amenities of the city one principal noted:
They’ve never been to the Hunt Museum, never been to King John’s Castle, never been to the bridges,
never been to the Treaty Stone. They’ve never been around Limerick.
(Principal Interview)
Some parents shared neighbourhood safety concerns citing drinking and drug taking and relating that it was
not safe to let children out to play alone.
One of the reasons EDNIP was established was to provide opportunities for children and families to integrate
through participation in trips within and outside of Limerick City, so that they would become familiar with the
wider community and resources as well as our city resources and facilities.
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Our baseline research and final research revealed that migrant families and children liked living in Limerick
– some of them had heard negative stories about the city. Limerick is a city which over a number of years
had a reputation for feuding and criminal activity. Migrants contrasted this with their positive experiences:
If I go to shops they say ‘Hello, Hi (name)’ and they know you and all. That’s why I like Limerick. It’s
small one. My friend says: ‘Limerick is like two bedroom’.
When I was here, I heard Limerick was very dangerous and a lot of criminals. But I never feel like
that. It’s getting better and better. Seriously, I’m very happy. I feel safe. Safe and everything.
Some people they say (there is racism). I say it never happened to me any problem. Sometimes they
say some people they are like that, I say ‘Look I don’t have any problem since when I came’. The
place is not important how big or small. The people are important for how are living there and how
they are behaving.
(Parent Focus Groups)
Migrant families sometimes live very close to the schools and sometimes a distance from the schools attended
by their children. This can be due to the availability of housing and school places. Therefore, children who
attend school together may not have opportunities to easily socialise outside of school, so opportunities for
integration that lie within the school are of critical importance.
During our research we developed some insights into children’s lives outside of school hours. Indeed, teachers’
awareness of the isolation of some children after school hours and during holiday time was another of the
motivational factors for setting up EDNIP. Fundamentally, the staff had aspirations to build connections and
relationships for children and families. One SIC member reported that when children live a distance from the
school they have “fewer opportunities to meet outside school but nonetheless relationships are facilitated
through the school”. She noted a change in interaction over time stating one example of children who do
arrange meetings outside school and “they are welcomed in each other’s houses”.
While the parents interviewed in the baseline research spoke very positively about living in Limerick, the issue
of racism was raised in Principal interviews and the need to normalise interactions between people from
different backgrounds:
I have witnessed it. There’s still an underlying racial element among some parents.
There was a period last year when there was such religious acrimony and even this year that’s just
passed. There was a lady in Wexford talking about migrants and what they were bringing, and what
they were doing, and all this Direct Provision, hotels. And it was just racism. And it was negative. And
the conversations would then grow into children listening to parents and then it would come in here
and there would be arguments. And I saw EDNIP as a way of addressing those upfront and call it
what it is.
(Principal Interviews)
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In our interviews with children they were aware of derogatory terms used to describe migrants and also of
the strong connection between racism and bullying, saying that children can be bullied because of ‘their
culture, or the colour of their skin, or their language, or their religion’ (Children’s Focus Group).

Supporting children to navigate a complex world
Part of the motivation to develop EDNIP was the recognition that some children may have experienced trauma
prior to attending the schools. Schools wanted to find ways to support children and help them to develop a
sense of belonging. In the interviews, SIC members spoke of their awareness that children have experienced
trauma prior to coming to Ireland:
They were from (country at war) so there’s a hidden trauma. You don’t get to face up with them
(discuss it with them), because they are not coming forward (to tell you directly). And they are not
acting out. And that’s a cultural thing as well, emotion.
(SIC Focus Group)
We learned that even when the families are living in Ireland, schools need to be sensitive to the fact that
traumatic events in their family’s countries of origin can impact on them. Also, we learned that terrorist events
in the wider world, can impact on children’s lives and teachers need the skills to support children through
this. For example, after the Mosque massacres in Christchurch, New Zealand 2019, one teacher spoke of
the complexity of supporting children who were coming to terms with the reality of racial violence:
And it’s tricky because I had children who came (to school) after that attack and they were very upset
about it. It was all on YouTube. And I had other children who come from the same group, who didn’t
know anything about it.
And then as a parent, I had the perspective of, like it’s not that the other parents weren’t sympathetic
to what happened. But maybe they didn’t feel like their children were old enough to be exposed.
There is so much negative news anyway that maybe you don’t have to know every bad thing that
happens and if a child is 9 or 10, do they need to know?
But then they were thrown into it and they were saying ‘what happened’? And I had children that
were upset and needed to talk about it because they have viewed everything on YouTube. And it was
people of their faith that had been upset. And other children that didn’t know anything about it, but
I felt, this had happened, and it had to be acknowledged. Coming from a parent perspective as well,
was it my … Did I have the right to expose children to this information now? Was it my choice to make?
Was it my call to make (to expose children to this information) at such a young age?
(SIC Focus Group)
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Isolation of migrants/ migrant communities – impact on adults and children
It’s very good to see other people and to meet parents, because since I came here I don’t know
anyone. So it’s a chance to see others.
At the beginning I was very isolated … some struggles. They (migrants) come from a different culture
and they found a new culture. Some can’t accept, some can accept, depends on the people. When
go to school and meet teachers, teachers are very very good and help me very much to get rid of this
conflict and this thinking and this isolation. I don’t have friends here. I don’t have anyone you see.
(Parent Focus Groups)
The desire to meet with Irish people and other migrants was evident among all groups and was warmly
captured by the statement from one migrant parent who said “I always like to live between the people”.
Children explained that some children in their schools come from a variety of countries, when asked if it was
important to get to know children from different countries and learn about their cultures they said that it was
really important as “otherwise you might hear rumours about people you know, and you know they are not
true” (Children’s Focus Groups). They also recognised the importance of building friendships among parents
stating that “it is important for different people in different parts of the world to make friends, if parents make
friends, then their children are friends”.
Part of the impetus for the development of EDNIP was the need to address schools’ perceived isolation of
parents, and of young children and to provide opportunities for integration. Indeed, this perception was
strongly confirmed by the migrant parent interviews across all five schools. Isolation was not only experienced
by recently arrived migrants but was also evident in discussions with migrants who had lived in Ireland for
over ten years. Parents hugely valued the community networks established through engagement in
programmes delivered through the Home School Community Liaison (HSCL) scheme, which brought
opportunities not only to learn skills but to break down isolation and build networks.
In our research the issue of isolation arose particularly in relation to mothers and their babies, some of whom
didn’t know any adults beyond their family group (if they had a family group living in Ireland), who didn’t
speak English and who didn’t have the opportunity, or had not been aware of opportunities, to learn English
or to work or socialise outside the home.
It emerged that the impact of isolation is multifaceted. Discussions around the impact of isolation on maternal
mental health, children’s development and lack of readiness for pre-school emerged throughout the
discussions. One young mother described her life prior to attending the EDNIP classes as follows:
Well, you know I’m usually sitting at home and all the cleaning and cooking and everything, taking
care of the child can feel quite lonely. My husband is always busy with work. And I understand that.
But I’m usually alone with the kids. My best friend left, to a different country so it’s quite lonely. But
now I just feel better, I have more energy (since participating in the EDNIP programme).
(Parent Interview)
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The interviews revealed a hidden world of isolation with some parents graphically describing the reality of
mothers, babies and toddlers living isolated lives to the extent that the baby cries when they see strangers,
as the quote below illustrates. Schools also expressed concerns saying there were some mothers of children
in their schools that they had never met. This reality motivated a mother attending the EDNIP programme to
ensure her baby did not experience that isolation, and was supported to transition from home to pre-school:
Other mothers don’t have the chance to see other people and involved in activities with other people.
Their daughters is very afraid when she see stranger. And when I noticed that I talk to myself and, ‘no
my baby should know everyone and not be afraid,’ because it’s very, very difficult. Even if someone
opens the door they (baby) cry. Yes, some isolation. And that’s because the mother doesn’t go outside
and see people and involved in some activities any the activities not only for baby. Because they don’t
get outside. It is very difficult. Sometimes you don’t go out and the child (when they go to pre-school)
everything is new, language is new, people around him are new. I don’t have friends who have small
babies or toddlers and I want my child to meet other children. And I myself wanted to meet new
people. I’m at home with him alone so it’s nice to have someone to talk to.
(Parent Interview)
When children discussed their experiences of the summer trips they not only spoke of enjoying the event e.g.,
a trip to the seaside, but also the opportunity to meet people “outside the school”:
It was fun, it was nice to see other people outside the school. I probably haven’t seen most of the
people outside the school.
(Children’s Focus Group)
The impact of isolation on adults was very disturbing, with parents raising issues around mental health and
general health issues:
I don’t even know how to help (people who are isolated). I’d love to go and talk. But I’m scared.
Maybe they’ll say ‘why are you here’? But definitely you can get isolated very easily and depressed.
This woman with children, how it might be great but depressing as well. So, it definitely is beneficial
for them to get out and talk with other mothers and do something else than just routine.
(Parent Interviews)
Some children were also aware of the impact of isolation not only on themselves but also on adults in their
households:
I would (get bored) because I have no cousins and no friends, even. I have cousins but they are not
in Limerick. Some of them are not even in Ireland.
You can have fun (going on the EDNIP summer trips) and you’re not going to be really hot, because
inside the house it’s going to be really hot, with so many people. Some people stay in houses a lot –
bored in the house and sleep.
(Children’s Focus Groups)
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Living with financial constraints
We learned that financial constraints are a reality for many Irish and migrant families alike. High rents put
financial pressures on families. When reflecting on the trips funded by EDNIP, some Irish and migrant parents
reported how much they appreciated the opportunities offered by EDNIP as they got “access to places
wouldn’t get to otherwise” (Parent Interview). Another parent commented that going on trips was:
Good for families that don’t have a car to get out of the city, because it’s very expensive to go. Many
times I wanted my child and I to go to the Cliffs of Moher by bus. Excuse me, when I count up the bill,
not this week!
(Parent Interview)

Parents spoke of the importance of the trips being free to families stating that:
Yes, everyone was talking about that (the fact that the trips were free). Some of the kids around here
would never have gotten or wouldn’t get a day trip like that because of the cost and transport would
be a problem. So, that was fantastic the trips with them alright.
Cost definitely an issue. Loved that idea that the trips were free. That idea was brilliant. Especially in
the summer so many families don’t have a car – to go by bus is not cheap – to have the opportunity
for free was brilliant. I was very happy my child was happy too, just to get out of the city, to see
something and meet other parents. She was playing with other kids, bonding you know, mixing, I just
want that. Eat each other food, I want that.
(Parent Interviews)

E/W

d/s/d/^

&Z

:K/Eh^&KZKhZWZEdE,/>ZEd/s/d/^d,/^^hDDZ

&Z


KWEdKWZEd^E,/>ZEK&^d͘D/,>͛^/E&Ed^,KK>͕

^K/>/K^'/EWZ/DZz^,KK>;^ͿĂŶĚWZ^Edd/KEWZ/DZz
^,KK>

Ύ^ƵďũĞĐƚƚŽĂǀĂŝůĂďŝůŝƚǇΎ

dZ/W>Kd/KE



WZKs/^/KE>

zKhZWZ&ZE

d

;WůĞĂƐĞ/ŶĚŝĐĂƚĞϭƚŽϰǁŝƚŚϭ
ďĞŝŶŐǇŽƵƌĨŝƌƐƚĐŚŽŝĐĞĞƚĐ͘Ϳ

</>>ZEzDh<ZK^^dZ/d/KE>
&ZD^Θ'ZE^

dh^zϵƚŚ:h>z

</><,

d,hZ^zϭϭƚŚ:h>z

DK,Z,/>>KWE&ZD

tE^zϭϳƚŚ:h>z

>/DZ/</dzdZ^hZ,hEd

tE^zϮϰƚŚ:h>z

&ŽƌĨƵƌƚŚĞƌŝŶĨŽƌŵĂƟŽŶƉůĞĂƐĞĐŽŶƚĂĐƚ͗

6,*183)250
6,*183)2
6,*183)
6,*183
6,*18
6,*1
6,*
EĂŵĞ;ƐͿŽĨWĂƌĞŶƚͬ'ƵĂƌĚŝĂŶ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

ŽŶƚĂĐƚEƵŵďĞƌΎ



Ϭϴϯ-ϰϲϬϴϰϴϲ


¡

ůůĐŚŝůĚƌĞŶŵƵƐƚďĞĂĐĐŽŵƉĂŶŝĞĚďǇĂƚůĞĂƐƚŽŶĞ
ƉĂƌĞŶƚͬŐƵĂƌĚŝĂŶ

ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ
¡

dŽƚĂůEƵŵďĞƌƩĞŶĚŝŶŐdƌŝƉ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

WĂƌĞŶƚƐĂƌĞƌĞƐƉŽŶƐŝďůĞĨŽƌƚŚĞŝƌŽǁŶĐŚŝůĚƌĞŶĂƚ
ĂůůƟŵĞƐ

¡

ŶƚƌĂŶĐĞĨĞĞƐĂŶĚƚƌĂŶƐƉŽƌƚǁŝůůďĞĐŽǀĞƌĞĚďǇƚŚĞ
E/WƉƌŽũĞĐƚ

&ĂŵŝůǇŽƵŶƚƌǇŽĨKƌŝŐŝŶ

¡

WůĞĂƐĞďƌŝŶŐĨŽŽĚĨŽƌǇŽƵƌĨĂŵŝůǇ

ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

¡

ůůƚƌŝƉƐŶĞĞĚƚŽďĞďŽŽŬĞĚĂƐƉůĂĐĞƐĂƌĞůŝŵŝƚĞĚ

ΎW>^^hD/dd,&KZDdKzKhZ^,KK>z:hEϮϭƐƚΎ ¡

/ĨƚŚŝƐƚƌŝƉŝƐŽǀĞƌƐƵďƐĐƌŝďĞĚĂǁĂŝƟŶŐůŝƐƚǁŝůůďĞ
ĨŽƌŵĞĚ

ΎWĂƌĞŶƚƐͬ'ƵĂƌĚŝĂŶƐƵŶĚĞƌƐƚĂŶĚƚŚĂƚĐŽŶƚĂĐƚŶƵŵďĞƌƐǁŝůůďĞƐƚŽƌĞĚĨŽƌƚŚĞƉƵƌƉŽƐĞƐŽĨƚŚŝƐƉƌŽũĞĐƚŽŶůǇ͕
ǁŝůůďĞƐƚŽƌĞĚŝŶƚŚĞE/WŵŽďŝůĞƉŚŽŶĞ͕ĂŶĚǁŝůůŶŽƚďĞƵƐĞĚĨŽƌĂŶǇŽƚŚĞƌƉƵƌƉŽƐĞ͘WĂƌĞŶƚƐĂŐƌĞĞƚŚĂƚ
ƚŚĞǇŚĂǀĞƉƌŽǀŝĚĞĚƵƐĚŝƌĞĐƚůǇǁŝƚŚƚŚĞŝƌĐŽŶƚĂĐƚŶƵŵďĞƌĂŶĚŚĂǀĞŐŝǀĞŶƉĞƌŵŝƐƐŝŽŶƚŽƌĞĐĞŝǀĞĐŽŵŵƵŶŝͲ

¡

ůůƚƌŝƉƐĂƌĞƐƵďũĞĐƚƚŽĐŚĂŶŐĞ

ŵďƌĂĐŝŶŐŝǀĞƌƐŝƚǇ͕EƵƌƚƵƌŝŶŐ/ŶƚĞŐƌĂƟŽŶ͕>ĞĂƌŶŝŶŐĨŽƌ>ŝĨĞWƌŽũĞĐƚ;E/WͿ

dŚŝƐƉƌŽũĞĐƚŝƐĐŽ-ĨŝŶĂŶĐĞĚďǇƚŚĞƵƌŽƉĞĂŶŽŵŵŝƐƐŝŽŶƵŶĚĞƌƚŚĞƐǇůƵŵ͕DŝŐƌĂƚŝŽŶĂŶĚ/ŶƚĞŐƌĂƚŝŽŶ&ƵŶĚϮϬϭϰʹϮϬϮϬĂŶĚŝƐ
ƐƵƉƉŽƌƚĞĚďǇƚŚĞĞƉĂƌƚŵĞŶƚŽĨ:ƵƐƚŝĐĞĂŶĚƋƵĂůŝƚǇ
EUROPEAN UNION

Asylum, Migration
and Integration Fund

49

When asked about the summer trips children spoke of the accessibility for all families, conscious that some
families live with financial constraints:
Best thing about it, was it was free. You didn’t have to pay. You just had to bring your own lunch. It is
important because you are including everyone those who can pay and those who can’t.
(Children’s Focus Group)
When asked about the mobile farm visit to schools, children again returned to the reality of financial
constraints stating that:
Some people might not have the resources to go to the farm so this is an easier way, and everybody
can see it.
(Children’s Focus Group)
School staff were also very conscious of the reality of financial constraints on children’s lives, and how this
impacts on children’s life experiences. Families are paying very high rent in city centre accommodation. Some
families had a large number of children, so paying for trips would have been restrictive. Also, there was the
issue of confidence to go places independently – we learned that a number of families went back to places
they had visited on EDNIP trips, including Irish families.
There are children in this school who have never been to the seaside and we take those type of things
for granted. Of course, I brought my kids to the seaside before they ever reached primary school.
But we take it for granted and some of them won’t get away this summer, except on those (EDNIP)
trips. Won’t get a holiday.
(SIC Focus Group)

Connecting with services
Another factor that informed the development of EDNIP was the desire of Principals and school staff to
connect migrant communities with services such as health, adult education, information, sporting organisations,
housing and welfare services. They were aware of this need through their daily interactions with some families,
and Principals saw the schools as a natural conduit for families to become aware of and gain access to
services:
And that is the reality. We do need more of them (parents) coming into the schools. The public health
nurse coming into the school maybe doing an information session with the parents. Can we
deliberately set up and target the parents that we feel are vulnerable and may never go to a health
centre? Because they need to look after themselves. What about their smears? All that kind of stuff.
(SIC Focus Group)
An additional cultural challenge to supporting women’s health was voiced by a SIC member who said that:
It’s the fact that the women won’t go to the health centre on their own because they are afraid they
might come across a man.
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For some women having contact with a man, even in a professional setting such as a doctor/patient setting
is problematic due to cultural expectations. This issue was also raised by some school staff in relation to male
teachers communicating with mothers of children.
The need to inform migrant parents about vaccinations was also raised.

The importance of speaking English
Migrant parents across all interviews were very conscious of the importance of speaking English not only for
themselves but also for their children. They saw the ability to speak, read and write English as an essential
tool to support the formation of friendships, prepare toddlers for pre-school, communicate with teachers,
access employment, integrate into Irish society, address isolation and promote integration. The lack of
childcare was an inhibiting factor for some parents to attend English classes, with the consequent impact on
the parents’ ability to help the children with their English:
With my first son I was usually at home alone with him … all my friends didn’t have children. So when
he went to pre-school it was quite difficult for him. He didn’t speak with the children, he wasn’t crying,
but he didn’t want to speak.
(Parent Focus Groups)
Language was strongly identified by participants as a critical factor in addressing isolation:
Yes, you can have your social life. Not stay at home all the time. Language is the problem. This is
difficult. No language for here, it’s a difficult one.
(Parent Focus Groups)
Learning to speak English was seen as a mechanism by which children can transition and integrate into Irish
culture and society, as one parent said about her children:
So, they (teachers) can help him to speak English and involve him in the community because this is
their culture now. We speak about our culture, but they didn’t see our culture. They want to see your
culture now. I want to build him so when he grows up, he feels loyalty to Ireland.
(Parent Interview)
Children also understood the importance of speaking English in order to make friends and to participate in
society. One child spoke of his early experience in Ireland stating that he “used sign language to talk to
people when I first got here”. They noted the importance of speaking English in order to make new friends
and also reported that they sometimes act as translators for new children in the school who don’t have any
English:
If you don’t speak English, you won’t be able to make new friends.
Children can translate for you and help other children so they can have fun and play.
(Children’s Focus Groups)
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Children were aware of the need for their parents to speak English for very practical reasons stating that
“parents need English, for example if they want to go on a bus, know what to say, to ask for things” (Children’s
Focus Group).
Migrants also highlighted the importance of speaking English so they could communicate with the school,
and this was also acknowledged by the school who pointed out complexities, if the child was translating for
the parent:
If there was a language barrier the child would translate and that can put the child under pressure.
And I don’t want to do that, and I feel that. I want to say something, but I can’t. And now they have
confidence to come in and just say yes ok, and come and be part of it (the school).
(Principal Interview)
The impact of lack of English on life opportunities and quality of life and mental health was also evident
throughout the interviews:
When I came to here doing nothing, staying at home, afraid to speak with other people. No language,
it’s very, very hard for people. I know some friends knowing nothing about language. They need
someone to help them get some courses. They don’t know where to go.
So, opportunities can help to meet other people. It helps you don’t feel isolated, especially she (friend)
didn’t have English so that made it even worse. So, she cannot communicate. If you can’t understand
what is happening, you know you start to get depressed.
(Parent Interviews)
Migrants also drew attention to the relationship between being able to speak English and accessing services:
Social welfare, get some help from Citizens’ Information like, and doctor is very important. How can
I book appointment with the doctor?
How to talk with the teacher in the child’s school like. Once you speak English you can talk with the
teacher ‘what happen the children in school like’? There is a lot of different groups around Limerick,
basketball, hurling, music or something. Before no English, I don’t know nothing. Now I know I can
put my children there to learn something like.
(Parent Focus Groups)
Parents recognised that not speaking English presented struggles for their children. They also recognised the
lack of diversity in the Irish teaching population:
And even the kids for example 9 or 10 years and only know Arabic or Urdu or any language. It’s
difficult to involve them in the school immediately with other kids knowing English perfect. They feel
some struggles. And I see all the teachers are Irish, I’m sorry for that.
(Parent Focus Groups)
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One of the Irish parents we interviewed said they had not previously considered the impact of not speaking
English on the lives of migrant parents. When asked if she thought migrants might feel isolated, she said
initially that “migrants keep to themselves in our school it takes a lot to engage them”. But later in the interview
when she reflected on the impact on migrants of not speaking English she said “that might explain why the
parents don’t integrate when they first come here then because they don’t have the language”. (Parent
Interview).

Aspirations of migrants
The desire of migrant adults to integrate and to contribute to society and for their children to contribute to
Ireland was very strong throughout the interviews, as one migrant woman profoundly noted:
They (Ireland) give us a lot after all. We have to give Ireland.
(Parent Focus Groups)

School staff spoke of migrant parents’ high aspirations for their children, all of which was echoed in our
research with parents:
What parent doesn’t want to be involved in their child’s education? A lot of these international parents
are actually highly motivated and as you say it might just simply be English language (barrier to
engagement), not for all but definitely for a few.
(SIC Focus Group)
The parents we met also had high aspirations for themselves, wanted to work and contribute to Irish society,
and also wanted their children to contribute to Ireland.
Migrant parents we spoke with wanted to spend time with Irish people and get to know about and engage
with Irish traditions and culture:
Like we went to the Hunt museum and we were not knowing about these things, the place and the
people who were coming from other countries. Vikings. We came to know them. They were explaining
each and everything. We learned a lot of things.
(Parent Focus Groups)
We learned that the migrant community come with a variety of professions and skills and are very motivated
to work and contribute to Irish society:
I like, I need to speak English for work, my profession I am a (name of profession). I need English to
live here, for to have contact with Irish people.
(Parent Focus Groups)
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Context: Understanding Schools
Look this (EDNIP) isn’t just another thing. This is something with vitality and has real opportunity for
organic growth not only as a group of professional educators but as a group of human beings trying
to manage the discourse that comes with lots of international children being in your school.
(Principal Interview)
Schools are an integral part of society. They are busy, complex places. Schools need to be resourced in
order to fulfil their roles, so that they can effectively act as sites for the promotion of integration and the
delivery of services. Staff need continuous professional development opportunities, schools need physical
and human resources and school leadership deserves to be supported.
The changes, challenges and opportunities society experiences filter into schools, and impacts on the schools’
teaching and learning environments. Therefore, the increasing diversity of the society has an impact on
schools, on the population they seek to serve, and the skills, knowledge and competencies required to teach
in a changing Ireland.
Existing International research recognises that refugee young people can experience a number of
challenges and barriers in fully participating in and benefiting from education.
(Safe Haven Report 2019, p.20)
Schools are uniquely placed to support integration, to welcome children and families and play a proactive
role in building a caring inclusive society. For the most part, they are trusted by families, build relationships
with children and parents and are not seen as a threat:
At home children all the time, stay at the home, sometimes children too much watch the cartoons and
some things, but in the school it is very very … education is very good. They make friends, they see the
teachers, they learn. I think the school is very very good.
Parent feel welcome in the school. I don’t know how I explain, but I feel it is good.
(Parent Interviews)
The trust-building and communication between schools and homes is central to the work of DEIS schools,
who have the support of the Home School Community Liaison Co-ordinator (HSCL) to build links with families
and reach out to the wider community. Parents strongly acknowledged their positive relationships with the
HSCLs or the ‘social teachers’ as some parents called them stating that:
The HSCL is fantastic. She would help you with anything no matter what it was. She’d find the
information for you, or she would let you sit at her computer and use it. Not everyone would have
computers.
(Parent Interview)
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Another parent spoke of the welcoming ethos of schools which helped to break down barriers:
Yes, schools are very welcoming. Yes, if you are isolated or shy so they help you. We have courses,
English courses, we have group meeting, and also cooking course, lovely also you can come. You
are ok, language is big problem.
(Parent Interview)
Unfortunately, COVID 19 restrictions impacted on the accessibility of schools to parents as one parent
solemnly stated:
HSCL great up until this year. Covid. I’m not getting outside the door because my child has left primary
school and gone to (name) school. I’d walk up to the school and have a chat but you can’t even
stand outside the school anymore now.
(Parent Interview)
Children spoke of the importance of “feeling welcome in schools”, “because if you’don’t feel welcome you
don’t feel comfortable” (Children’s Focus Group). In another focus group, children spoke of the role of the
school in helping children feel welcome as “someone from a different country might feel uncomfortable”, and
would need to learn that “it’s is not just me from one country feeling it, it is normal”.
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The five DEIS Band 1 schools involved in EDNIP had HSCL Co-ordinators who, along with the Special
Education Teachers (SETs) with responsibility for English as an Additional Language (EAL), played a pivotal
role in supporting EDNIP. There were also teacher champions within the schools who gave of their time and
expertise to sit on SICs, work with the EDNIP team, promote EDNIP to staff and parents. All five Principals
actively promoted EDNIP through membership of the Project Management Committees (PMC), SICs and
through supporting their staff to engage.
Each day teachers encounter challenges and opportunities to teach children how to navigate, and flourish
in this changing world. It is not only the immediate environment of the school or local community that impacts
on teaching and learning. Teachers gave examples of children initiating discussions on atrocities and indeed
natural disasters that are happening in their families’ countries of origin. Teachers acknowledged the
complexity and challenges of creating an environment “for safe dialogue”, in a reflective respectful space
where learning can take place:
But at least the dialogue is there. It’s a good thing the boys felt they could bring it up (Mosque
massacres in Christchurch, New Zealand 2019). That they knew they would be listened to. It’s
complicated. It’s not a simple issue, but it’s trying to open up the dialogue.
(SIC Focus Group)
Changes in society brings change in schools. We learned from the baseline research that schools had a
variety of practices in place to promote integration prior to EDNIP (See Appendix 9 baseline study survey
template and Appendix 10 for pre-existing integration practices). EDNIP sought to build on existing good
practice.

The busy life of schools
There needs to be some sort of leader, like (EDNIP staff) has been. Because the school is so busy
and something else will happen and we won’t get back to it (prioritising integration). So, we need
someone who will pull us in and say ‘we are doing this now’ to keep us back on track. You’ve a
thousand and one things to be doing so we need someone outside school that will keep us focused.
(SIC Focus Group)
Schools are busy places –careful consideration needs to be given to introducing programmes / interventions
to schools:
Schools are such busy places and there is so much diversity within this school. It’s just brilliant to have
that support (EDNIP staff and programmes) and that focus.
(SIC Focus Group)
Interventions must meet an identified need in the school. Harnessing staff buy-in is critical. In order to prioritise
an area of work, or a programme, careful consideration needs to be given to the process by which this is
done. EDNIP was developed in response to a need identified by schools, all of whom self-selected to
participate:
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Yes, there are so many priorities in school. They are so busy … there is always something more
immediate or urgent to address. So, I think it just readdresses our focus on the importance of it and
the value of it in the long run. Because teachers really can’t take on anymore.
(SIC Focus Group)
In the Model section, we portray the mechanisms through which EDNIP was enabled to develop and deliver
within the five distinctive school environments, providing a focus for this research and intervention project.

Growing diversity – opportunity for reflection and action for all
While there are some challenges for schools in supporting children and families from migrant backgrounds
including communication due to the lack of English and understanding cultural norms, the interviews and
focus groups with school staff repeatedly acknowledged migrant parents’ high regard for education and the
positive impact this had on the school:
So, their presence has really elevated the whole importance of teaching, no the importance of learning
and engaging and aspiring.
The parents are open to trying anything that will benefit their children.
(SIC Focus Groups)
School ethos plays a critical part in promoting integration. A welcoming school environment creates the
context for safe dialogue and respect. When children were asked about the role of the school in making
children feel welcome, they were very clear that “if children aren’t welcome at the school parents won’t bring
children to that school” (Children’s Focus Group).
School ethos is communicated through the mission statement of the school, policies, ethos, behaviours and
practices of all therein, including staff, children and parents.
Staff were very aware that children come from homes with very different beliefs and the school had an
important role to play in creating a space for dialogue and understanding and supporting the children to
“think for themselves” and learn to understand the world.
In our research we saw the aspirations of Irish parents to help to make migrant parents feel welcome,
recognising the challenges of moving to Ireland:
It makes them comfortable around us as well knowing they can say hello.
I’m sure it’s very daunting because most of the parents in our parents’ room would be from Limerick
or from Ireland. So, for them (migrant parents) to come into our school our area it could be very
intimidating.
(Parent Focus Groups)
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Another aspect of school ethos is the schools’ openness to changing their practices. We learned that if a
school wishes to become more inclusive and sensitive to the needs of all children, it must adopt a reflective
attitude to what were once taken for granted practices. For example, some schools involved in EDNIP
developed ‘Winter Celebrations’ which included celebrations from different cultural contexts where previously
they would have only included Christian celebrations.
A very practical example of reflecting on practices to promote inclusion was the expansion of the kinds of
sports the school promotes:
The children came to me and said ‘can we play cricket? Can we bring in a bat?’ So, there’s a couple
of plastic cricket bats in the hall and I said ‘yes bring the ball and away you go’. Well, we never
thought we’d have it in our school.
(SIC Focus Group)
This sentiment was echoed by another staff member who said:
Yesterday they were walking down to change their books and someone said ‘were you watching the
cricket on the telly’? And I just stopped and thought ‘I’ve never heard a child …’
I can see the changes. I remember before with swimming, the girls didn’t want to go or weren’t
allowed. But now it kind of … they learned how to integrate as well. Because now they wear more full
wet suits like going into the pool.
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And we changed our swimming from Friday to Tuesday to accommodate them, because of the prayer
(Muslim faith). So, we didn’t want them to feel excluded in any way. We were going on Fridays for
years and years so in the last two years we’ve changed it to Tuesday, and it’s much better and they
are going (swimming).
(SIC Focus Groups)
In another school camogie lessons were made available through EDNIP. These lessons, according to
the staff surveys: ‘helped pupils form other cultures to experience another aspect of Irish culture’ and
also fostered ‘more inclusivity due to camogie training’.

The need for Staff Continuous Professional Development (CPD)
I think support is needed for schools. EDNIP support. After all, it is a mine field., It’s complicated. It’s
difficult for teachers to take on and any support from anyone that has more knowledge in the field or
who has more experience, storybooks all those things are just invaluable.
(SIC Focus Group)
Staff need training in EAL, and information about cultures/norms of different countries/religions.
Education on a whole staff basis regarding the background and difficulties which our pupils may have
experienced previous to their arrival in Ireland. More networking and focus group meetings for all
staff members so that we are aware of activities, more in-class support.
(Staff Surveys)
The desire for CPD was evident from the conceptualisation of EDNIP at the PLUS and OSCAILT network
meetings, from the baseline research, from the formative research and in discussions in the SICs and PMC all
through the lifespan of EDNIP. A lot of teachers in the EDNIP schools would not have received training in the
area of integration or intercultural education. The new draft curriculum places a large emphasis on these
areas.
The profile of Irish teachers is typically white, female, middle class and coming from a Catholic tradition. This
lack of diversity in the Irish teaching profession was graphically captured by one principal who said:
… and the other thing and this is what EDNIP actually uncovered. It uncovered it for the staff as much
as the integration committee. That if we took a photograph of the staff, white, Irish ok maybe English
extraction or English connections, but we are Island-based. We are all from this part of the world.
And if you take a photograph of our school, we are multicultural, multinational. And so, when children
are looking to see where they can connect with somebody, say if you took out a textbook and looked
at the photographs or look at the context now publishers have caught up and in Ireland you can see
in Bun go Bar that I used to use, you’ve got children from different nationalities, different skin colours,
so that piece is there. But what I was conscious of was we really don’t know about the Muslim faith.
We don’t know about Hinduism except what we might have done as an elective or a piece of study
and that’s all very well.
(Principal Interview)
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We learned that teachers wish to navigate the territory of integration with respect and professionalism. They
named their fear of offending people from different faiths stating that:
You’d be afraid of upsetting someone from a Muslim faith … but you assume that you could say the
wrong thing and they would be really upset. And they wouldn’t tell you. If they were upset, they would
stoically carry on.
(SIC Focus Group)
Yet in reality, we learned that given the opportunity people of different faiths welcomed the opportunity to
share information on their beliefs.
The above quote speaks to the reality that we often view change from the impact it is having on us personally,
before we consider how it is impacting on an organisation or on society. The increasingly diverse classrooms
bring the reality of the changing demographics in society into the classroom, and as the teacher who sets
the tone and environment for learning, their knowledge, commitment and skills to nurture the children to
embrace diversity, respect and celebrate difference are critical. We found that teachers were very reflective
and committed to gaining an understanding of diverse cultures and religious practices. As one SIC member,
reflecting on their need for support to navigate relationships and cultural norms with migrant parents shared:
A bit of awareness for myself too. I had a hesitancy. What could I say? What shouldn’t I say? And
what did I know? And what didn’t I know? But, I suppose, that sort of awareness around different
cultures … you know and even now not being afraid to ask like. Like a mother came up to me, he
(her child) looked at me, and I said ‘yes, we say to the children, ‘look at me when I’m talking to you’.
And she’s saying, ‘Oh no, in our culture it’s a really bad thing for a child to look at an adult’. And
to have the conversation. Whereas before, I don’t know if I would have been … and just being afraid
to put my foot in it you know. You are afraid to cause offence.
(SIC Focus Group)
We were very struck by staff honesty around adapting to the diversity of the school population and seeking
ways to reach out and make connections with parents:
To be honest, I wouldn’t consider myself a racist person but when it (increased diversity in the student
population) started here … and you know what I mean like … they did start coming in here with the
hijabs5 over their faces and everything. It was a culture shock to me like. And it has taken me
personally time to get used to parents coming in and trying to converse with them and trying to see
‘God if there is anything at all at all that we have in common’? Do you know that kind of way? That’s
why you need to be careful. You don’t want to give anyone an excuse to go back to those sort of
thoughts about other cultures. But we all need time to adjust and people need help. Someone there
like (EDNIP staff) somebody that is guiding.
(SIC Focus Group)
The need to support teachers working in our schools was very clear. The journey of integration is complex.
As previously noted not only do children bring their beliefs, life experiences, and cultural norms to the
classroom, they also bring knowledge of international acts of terrorism, violence and war. The school is
5
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A hijab is a type of scarf that some Muslim women wear, which covers their hair and neck.
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charged with the responsibility of deciding the most appropriate response. Central to supporting teachers
with specific training and resources, is the recognition of the complexity of this issue and the need to create
a safe space for dialogue among staff where they can share their experiences, fears and hopes:
I suppose we all acknowledge initially it (discussions on integration) can be a tricky thing for teachers
to engage in. You know everyone has their own opinions. But it’s just how to phrase it correctly in the
class. So, I suppose by EDNIP coming in and supporting the teachers that was really valuable.
I suppose when you say you are going to have that conversation, you don’t know what is going to
come back at you. It’s like opening a can of worms … and I think for a lot of teachers that it’s just
easier to do it at a very surface level. But when you have the support you can see how different things
are handled or can be pre-empted. Even the religion workshops, they went very, very well. And the
children were so open to talking about it. But you have people who know exactly what they are talking
about. Like something as simple as the attack in New Zealand like, we were saying (staff discussions)
‘how would we acknowledge that’? But two weeks later I was saying we should acknowledge it. But
also, at the same time a couple of weeks later there was a terrorist attack on Christian churches so
it’s not just … it’s just dialogue. Isn’t it? It’s not just one issue, it’s the whole issue.
(SIC Focus Groups)

Official recognition for the need for this work
Schools reported that the needs of migrant children, with EAL needs must be properly resourced and
supported. Teachers also reported that some children as old as 12 may never have attended school prior to
coming to live in Ireland. Teachers also spoke of the challenges of identifying Special Education Needs
(SEN) for children with little or no English. They also identified the need for age-appropriate materials for
older children arriving in school without English. Teachers noted the educational benefits to children who
had availed of experiential learning opportunities through EDNIP. The Transforming Education through
Dialogue (TED) English as an Additional Language (TEAL) project was developed in response to these
identified needs.

61

թϧϭϮ֢Ω
ϲ

Ω
έ
γ
ϝΎ̯ϲ
Ϭϭϴ
Ϯ

ϞϳΎ̰ϴϣϧΎγ

̶թϧϭϮ֢ϮϧΎϣϮη
Ύϣ
ϡέΎϔϴϧϮϳ

̶̰ϧϭήϟδϳή
̯ϲթϧϭϮ֢Ωϥ
ΎϣϮηΎϣϝϮ
ϱΪϧϮϏϡέΎϔϴϧ
Ϯϳ

ΩϮΟϮϣϩέΎ̢ϟϮϟΩ
ϭήϴ̡
&ĞŶŶĞƐƐǇ͛Ɛ͕
ϯϭtŝůůŝĂŵ^ƚƌ
ĞĞƚ
ǁǁǁ͘ĨĞŶŶĞ
ƐƐǇƐŽŶůŝŶĞ͘ŝĞ

ϪϧϮΑΎΘ̯
ϮϟϮ֔ϭΎϴΗ֔ΩϡϮ
ηΎϣΩػγΎΘγϪ
ΑػγΎΗ
Ή̯֕ϪγϻήΗ
Ζδϴϟ̶̰ϧϭΩϮϟ
έΩϮϧϮΑΎΘ̯
֕زϣϮϟϪ̡ϲթϧϭϮ
֢ΩΉ̯֕ϭϲϧΎΑήϬ
ϣ
Ή֔ϭέϪϧϮΑΎΘ̯ϝ
Ϯզέϭ
ϪϣΎϧήΑػϳή̯ΩϮ
ϧϮΑΎΘ̯Ω
Ϫ̡ϪϧϮΑΎΘ̯ϩέΎ̢ϟغ
̯֕ϩΩίΩϮγΩ
غέϻϪϟػϣΎϧή
ΑΩ̶ϳή̯Ω̯ػϲ
թϧϭϮ֢
ϱΦ̯ػϝΎ̯Ϫ̡ػ
ϳΖ֣ךϟˬϱ֛ϴ̯
ϝϮ̯έϭ

Ω
έΎόηϲթϧϭϮ֢
Ω

ϮΒϣϻ

Ωϲ̰ϧϮ̯ϩΩίϲ
ךϟϮϭΩϭϥΎϣϮ
ηΎϣ̵Ϯϟ
ϪΒϨηϪγϩήϫ̯ػ
ϥΎϳήΟϪ̡ήΘδϤγ
ϲϟήδ̡
ϲըϪΗνϮΣ
ϮΒϣϻցϨϴϠϳϭήיΩ
ˬϱϮ̯ϩΩίϮΒϣ
ϻϪΗϮϧΎϣϮηΎϣϲ̰
ϧϮ̯
ϩΩί
ϮϧΎϣϮηΎϣϮϠ̢Χ
Ωϲη̶ϟϮ̯Ϣϫ
ϦϳΪϟϭϮΧ
ϲηέϪΘϠϫϩέΎ
̢ϟػΘγήϣΩ

ΖγϼϏέϪ֢ΩϩέΎ̢ϟϮϴϧέϮ̯Ω

̵Ω
̯ػϪΘγήϣسϨϠ
̯ϲթϧϭϮ֢Ω֚
ϮϣίΩϭ


δי

Ϫ̡Ζ


δϴϧή̡
ϱ֛ϴ̯ϞΘ

ϮϧΎϣϮηΎϣΩϞϳΎ
̰ϴϣϧΎγΩ
ΩˬϪϟΎΤηϮΧˬػ
ϧήϠϣΎ̡Ω̶թϧϭϮ
֢
ϝΎϳήϴ̡Ύ̩ϲΘδϴ
ϧή̡ϭϢϴϠόΗΖ
ΒΜϣ
Ω̯ػ
ϱϮ̯Ϫϧίϭέϩΰ
ϴΧ֔ήϫϮϧΎϣϮηΎϣ

Ϯ֢
Ω̶թϧϭ

ϨթϨϴϣ
Ϫϔϗϭس
թϧϭϮ֢
ϮΘ̯Ω̶
ήΑ
ո
Ψ
ΗϪ
Ω
ήΒϣϮϧή
βϤγή̯
έϮ̡
سΘμΧέ թϧϭϮ֢
ϱϭΪϨΑغ
ΩΩ̶
Ϥγ
ήΒ



ήΗϪΨո
ϨթϨϴϣ
ϱέϮϨΟ
Ϫϔϗϭس
έϮ̡
ϧϭϮ֢
ϱϭΪϨΑغ
ήΒϓΩ̶թ
έϭ
ϱ


ϧΎΑΩ
̯±
ΘμΧέ̮
ϱϭΪϨΑػ
ϲ
ϭΩ
Ϩη
թϧϭϮ֢
γ Ω ϪΒ
έΎϣΩ̶
ϳήՙ̡ϧΎ
̧
Ϫ̡

̮

έϭ


ը
Ω
ϱϭΪϨΑ
 ϩέΎ̢ϟػ
έήՙδϳ
ϲΘμΧ
թϧϭϮ֢
Ϟϳή̡Ω̶



̯±
̶ϣΩ
ϱϭΪϨΑػ
έ̮ϧΎΑΩ
ϲΘμΧ
̶թϧϭϮ֢

Ϫ̶̡ϣΩ
ϱϭΪϨΑ
ϥϮΟΩ
έ̮ϧΎΑΩ
ϲΘμΧ
ϧϭϮ֢
ϮΟΩ̶թ

Ϫ̡ϥ
ϭ


Α
ΪϨ
ϱϭ
֔ϭΩ
ϱ
سΘμΧέ
թϧϭϮ֢
ϮΟΩϪΑ̶

̡ϥ
Ϫ


έΩήΗ
ϲ̰ϧϮϠΗ
ϲδϳέΪΗ
έϮ̡ϝΎ̯
ϱϭΪϨΑغ

ϞϳΎ̰ϴϣϧΎγ
̶թϧϭϮ֢ϮϧΎϣϮηΎϣΩ
ĐŬ
^'ƌŽƵŶĚƐ͕^ĞǆƚŽŶ^ƚƌĞĞƚ͕>ŝŵĞƌŝ

ս ϬϲϭϯϭϳϲϳϮͬϬϴϱϭϳϳϲϲϱϲ

ϝΪϴγϭ̮̯ػ

Žŵ
خƐƚŵŝĐŚĂĞůƐŝŶĨĂŶƚƐĐŚŽŽůΛŐŵĂŝů͘Đ
ǁǁǁ͘ƐƚŵŝĐŚĂĞůƐŝŶĨĂŶƚ͘ƐĐŽŝůŶĞƚ͘ŝĞ

Ω

ϳήϤϴϟϪ̡

-Ω
ϋϮϧϮϠ̯
ϲ̰ϧϭήϟήϤ
֢ϥΎϣϮηΎϣϝϮ
-6Ω
ΗϪΗϲթϧϭϮ
ϤϋϮϧϮϠ̯
ϱήϟϖΣח
Ϯϲ̰ϧϭήϟή
Ύϣϝ
ϣϮη
֢ΪϳΎΑϥΎ
֔ϻϪΗϲթϧϭϮ

Βδϴϓ
̶թϧϭϮ֢ϮϧΎϣϮηΎϣΩϞ̰ϳΎϣϧΎγΩ ϪؕΎ̡̭Ϯ
EUROPEAN UNION

WĂƐŚƚŽ

ϴϠόΗ

ϣϢ
ػΤτγϒϠΘΨ

̶թϧϭϮ

̶֢ϳΪΘΑ
֢ϲϠϣ̶թϧϭϮ

ϨթϨϴϣ
̶թϧϭϮ̶֢
ϭέϭ̶ϳΪΘΑΩ
̶թϧϭϮ֢ϪΘγ
ΗέϮϧ
ϢϴϠό
ϟΩ
ϢϴϠόΗϮϧΎϳϮ
ϝΎΜϣΩ
ϴϟΩϪיϮΗϪ̡
̯ϭ̮ϳήϤ
d
ΩϭϢϴϠόΗήϴϠ
ΗέϮϧΩˬ >
րέϮΑػϧίϭέ
ϴϟΩϩέΎ̢ϟϢϴϠό
ϳήϤ
̯̮
ΞϟΎ
γػϤϳέΩΩ
ϮϟϢϴϠόΗػΤτ
ϣΩ
̯֕غϩΩί֔غ
ϪיϮΗϪ̡ϝΎΜ
ϟϮ̯ΎϤϳϱέΎϣ
ϴϟΩˬΞϟΎ̯ϴ
ϳήϤ
̮
̮ϳήϤϴϟ
Ϯ̡
ΩˬϥϮΘϨϫ
ϧϱ̫ϮϟΎϨ̰ϴΩ
ϴՙδ
Ϯϴՙ
Ֆ
>/d

Ω
-
ήϤϋϮϧϮϠ̯
̰ϧϭήϟ
ϥΎϣϮηΎϣϲ
Ω
-
ήϤϋϮϧϮϠ̯
̰ϧϭήϟ
ϥΎϣϮηΎϣϲ

ϥΎϳϮϟϭ ϦϠ̯

ϲךϟϮػΑ̫

ϥΎϧϮը

ϥΎϳϮϟ

Ω
ϩέΎ̢ϟϮϧΎϳϮϟ
ϲδϠךϧΩ

ϴϟΩ
̯ϭ̮ϳήϤ
ϭϢϴϠόΗήϴϠ
ϲךϟϮΎϳ֔ϭ
ϱήϟϥϮΘη
ϟϮ̰ϧϮϳϭϮΑ
ϣί
έΎ̢
֚Ϯ
Ωϩ
ϳϭ
ϧ
ΐ
Ϡך
Ϳβ
έϮיϭϪؕΎ̡
ػΑ^K>
ŬŝůůƐ͘ŝĞΉ
ƌŶŝŶŐĂŶĚƐ
̯ήϣ&dϩ
ǁǁǁ͘ůĞĂ
ĂŵƉƵƐˬΰ
ƵĞ
ĞŶ
ǀ
ΗΎϣϮϠόϣ
Ğůů
ϠΗϪΗΰ̯ήϣϮ
ϴϟˬK͛ŽŶŶ
έΎ֢̮ϳήϤ
Ή̯֕ϭϥϮϔϴ
Ω֚Ϯϣί̯ػ
ˬΎϳ
ϭϪϤϴϧΩ֚Ϯϣί
ΖΧ
ϭ
θΑ
ϭ֔ϭέ
̯ΖΧϭ̢֕
Ϫ̡ϮϧϮγέϮ
ϩέΎ̢ϟ

ϠόϣϭέϮϧΩϩ֔
ϪΗ
ϭ
ΗΎϣϮ
Ύϳ֔
ϻϮ
ϪΘγ
Ίϫϭϭחϧί
ϮΑػϧίϭέ
 d րέ
̫ϭέϮϧΩ̯ػ

62

Asylum, Migration
and Integration Fund

and Integration Fund 2014 – 2020
Commission under the Asylum, Migration
This project is co-financed by the European
of Justice and Equality.
and is supported by the Department

ϝΪϴγϭ̯ػ
̮ϳήϤϴϟϪ̡
ΕέϮ̢γϭΰ
ϴϨϟϮ

ϪךϨո̮̯ػ
ϳήϤϴϟϪ̡ˬ̩ػ
ϩ֔غΪ̡ϱΩ
ϲϟ֕ΗϩήγػϨ
ǁǁǁ͘ǀŽůƵŶ
ϟϮΩ̩ػϱ
ƚĞĞƌůŝŵĞƌŝ
Ϯ̯έϭαΎδΣ
ĐŬ͘ŝĞͬΉ
ϪΗϮ̰ϠΧϪΘγ
̯֕ϪγϻήΗΕ
ήϣΐϠρϭΩ
ΎϣϮϠόϣˬΊη̶
ϟϮ̯έΎ̯ΐϠρϭ
Ωغήϴ̩ϭ
ϩΩϩέϻϩέϮ
ϏϮϟϮήΗϮϟΪ
ϲיϮϤ̯ˬח
ϧ̬ϴ̡Ϯ̰ϠΧϭέ
Ϩϴϟήϫغ̯ػ
ϮϧΩ̯ػϪϨϟϮ
Ϊ̡ϭϱΩϪϧϮΗ
Ϫ̡ϝΪϴΑϮϟϮ
έϮ̢γϭػΑϮ
ϧϮΗέϮ̢γΩ
ϟϲΘϨγέϮϬθ
ϣցϨϴϟήϳΩ
ϡϮϧϪ̡ '
ϪϟϮϳ ϲΒ יέ
Ω ػΑϮϟ̮
Ω̯ػցϨϴϟήϳϪ
ϴϠϳΎי
ϱΩϞϣΎη
̡ ήՙδ Ϩϣ ΐ
ϝΎΒՙϓ̮ϴϠϳΎ
Ϡ̯̮ϳήϤϴϟΩ
יϭ
̵ΩΕέϮ̢γ
έϮϬθ ϣϮϳػ
̯̮ϳήϤϴϟϪ
ǁǁǁ͘ůŝŵ
ĞƌŝĐŬƐƉŽƌ
̡Ϣϫ ϲΒיέ

̵
ΩϪ
ƚƐ͘ŝĞΉ
ΨոϮϧϮΒϠ̯ϲ
έϮיϭϩέΎ̢ϟϮ
ϟΎϳήΑϮϟϮήΗ
ΗΎϣϮϠόϣϭέϮ
ϧϩ֔Ϫ̡ϮϧϮΒϠ
̯ϭϮϧϮΗέϮ
̢γϭέϮϧΩ

سΘμΧέϭ

غցϧϮϏ

ϪיϮΗϪ̡ϝΎ
Μϣ

ΩϱϭغցϧϮ
ϏήϴϤη
Ϫϣ̧έ

ήϳր̮̯ػ
ϳήϤ

ϴϟϪ̡ϝΎ̯ήϫ

ΎϣΩϪϨթϧΎϤϟ
̮ϳήՙ̡ϧΎγ
ǁǁǁ͘ĂĨƌ
Ω
ŝĐĂĚĂǇ͘ŝĞ
 ̶̯ػϣϪ̡
ϣϮϤϋ զέ
ϭΎϘϳήϓΩ
 ϲΘμΧέ̮
ϧΎΑ
Ω̶
ϣΩ δϴϓέϮ
ǁǁǁ͘ŝůŽ
ϩ֔Ϫ̡ϭցϧϮϏ
ϳέ
ǀĞůŝŵĞƌŝĐŬ
̶ϳΎըϭ̮
ϳήϤϴϟΩϩήγϮ
͘ŝĞΊϣϮϣϭغ
ϠΘγϮϟϪ̡γ
ցϧϮϏϱέϮΘϠ̯
Ϯ̡̮ϳήϤϴϟϭ
غϮϧ
έցϴϟ̮ϳήϤ
ϴϟΩϪ̰ϟϮϧΎ̢ը
έϭ̶ϳΎըΩ
Ή̯֕Ϫγϻ
ήΗΕΎϣϮϠόϣ
έϮϧ

Methodology

63

Methodology

EDNIP is a research and intervention project. The
research element played a critical role in informing
the design, development and delivery of EDNIP. Data
was collected between 2017 and 2020.
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Embracing Diversity Nurturing Integration Programme (EDNIP):
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Aims of EDNIP research
The research aims were threefold:
1. Baseline research sought to inform the design of the intervention.
2. Formative research sought to inform planning and adaptation.
3. Summative research sought to gain an understanding of the impact and define and review the model of
intervention. Furthermore, based on these findings this report offers a set of recommendations.
This summative report draws on multiple data sources including focus groups, interviews, staff surveys,
documentary evidence and member checks. Multiple methods and sources of data facilitate triangulation of
research findings (Robson 2011; Creswell 2014).

Methodology
A mixed method multiple case study approach (Stake 1995; Yin 2009; Quinn Patton 2002; Silverman 2005;
Creswell 2007) was used which facilitated researchers “to obtain different but complementary data on the
same topic” (Morse 1991, p. 122).
Data was collected by members of the EDNIP and the TED teams, some of whom were not directly involved
in the delivery of EDNIP. Surveys were distributed to schools and returned to the EDNIP team and analysed
for feedback to schools to inform developments and planning. Stage 1 analysis of summative survey data
was carried out by a member of the TED project not involved in the delivery of EDNIP. Focus groups were
conducted with parents, teachers and children. Data was analysed by members of the TED team and EDNIP
Team and by a former member of the TED team. Project Management Committee interviews were conducted
by a member of the TED team not involved in EDNIP, and subsequently analysed by a member of the TED
team. Story books used in the delivery of EDNIP in-class programmes in schools were used in the focus
groups with children to prompt memory and promote dialogue. Colouring activities were also used during
focus groups with younger children to support concentration.

Data Sources
A variety of research methods were employed in this multi site case study:
Surveys: The school staff baseline surveys were designed to identify existing practices employed by individual
schools and teachers to promote integration and embrace diversity. They sought to identify gaps in relation
to training and resources along with mapping the various agencies and organisations the schools were
working with in order to build a comprehensive picture of existing links and networks. Staff returned surveys
in relation to the EDNIP in-class sessions, and in relation to the CPD sessions offered to staff. Staff surveys
were also completed at the end of the first year (2018) and second year (2019) of the project.
DICE student surveys: A total of forty-three DICE student surveys were completed in 2018 and 2019.
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Focus groups: During the baseline phase of data collection focus groups were conducted with school staff,
children (with children’s and parental permission) and parents across the five schools. Furthermore, at the
end of the project, focus groups were conducted with four of the five School Integration Committees (SICs),
members of the Project Management Committee (PMC), children and parents. Third year B.Ed. students
undertaking an elective module called ‘Intercultural Education in the Primary Classroom’, supported by the
DICE project delivered a series of in-class sessions across the schools. Their experiences were captured
through focus groups.
Individual interviews: At various stages individual interviews (Quinn Patton 2002) were conducted with
key stakeholders including members of the PMC and parents to provide opportunities to explore in depth
the themes and issues which arose in the focus groups.

Research schedule
The aims of this research were three-fold, baseline data collection to inform project planning, on-going data
collection for review and summative data collection. The schedule of data collection mirrored these three
stages.
Stage 1: Baseline data collection sought to inform planning and gain a deep understanding of the five
individual school contexts. This informed the development of bespoke programmes and initiatives for each
school, with the aspiration of maximising learning within and across schools. The baseline study was carried
out between early October and end of December 2017. School staff completed surveys (N=99), and issues
which arose were further explored through focus groups (N=5 focus groups). The surveys included ten openended questions which invited respondents to consider their understandings of integration and to document
the skills and resources used in the schools to enhance integration. Questions also focused on what
approaches EDNIP might take within each school to promote integration. Parents (N=6 focus groups) and
children (N=10 focus groups) in all five schools participated in focus groups and questions centred on their
sense of belonging and integration into life in Limerick City and in their respective schools.
With regard to ongoing CPD for school staff, surveys were completed by staff during the baseline data
gathering, requesting details of the kinds of training they would like to see in their schools. They were also
asked to identify their CPD preferences during the lifespan of EDNIP and when giving feedback on CPD they
had attended. The information informed the EDNIP team on the kinds of speakers and workshops which
would be beneficial and informative for staff and which would fit with the aims of the project.
Following analysis of the data, individual school plans were created in collaboration with the SICs. These
were presented to school staff and feedback was sought. The school plans provided in-depth details of the
kinds of initiatives and resources which staff, parents and children felt would enhance integration.
Stage 2: On-going data collection served as a formative process and informed planning, adaptation and
developments within and across schools. Data was sourced from multiple sources.
As part of the in-school initiatives run through EDNIP schools, 3rd year students from Mary Immaculate
College who were undertaking an elective in ‘Intercultural Education in the Primary Classroom’, ran workshops
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in all five EDNIP schools. Research was carried out in March of 2018 and March 2019, with this group of
students in order to gain an understanding of how they used the 'Journeys' resource and the experience of
teaching topics such as migration, culture, stereotypes and protection in the five schools.
The development of EDNIP was informed through discussions with programme participants and at the regular
PMC and the SIC meetings and through dedicated EDNIP staff and TED co-ordinator meetings to review
progress.
Feedback regarding the initiatives and work of EDNIP was sought from school staff at the end of each school
year through surveys, the purpose of which was to evaluate the effectiveness of programmes designed to
help teachers in supporting children to integrate more effectively in the five schools. It sought the opinions of
school staff on what they felt worked well in their schools and why. Staff were asked how the work of EDNIP
could be improved and if they could outline the impact of the various initiatives and activities on the school
community.
Stage 3: Summative data collection sought to gain an understanding of the experiences of children, parents,
school staff and the Project Management Committee; review the model of programme development and
delivery with an emphasis on what was working well and what could be improved; understand the impact
of EDNIP (if any) on children, parents, and school staff and finally, explore whether EDNIP impacted on the
school’s capacity to embrace integration and nurture diversity. This report is largely based on that cache of
data along with the member check data. Data collection included SIC focus groups (N=4), PMC interviews
(N=5), children’s focus groups (N=8), parent focus groups interviews (N=8). We also surveyed Principals
and school staff (N=71). Member check data included children’s focus groups (N=5), parent interviews
(N=4), presentation of findings to the PMC, circulation of draft summary report for review and feedback to
staff in all five schools and to members of the PMC, and circulation of full draft report to the PMC and to the
SICs with feedback template.
A total of sixty-five SIC meetings were held across the five schools during the lifespan of EDNIP. Additionally,
PMC meetings were held on a monthly basis. These meetings served as a proactive process to inform the
design and development of EDNIP. The EDNIP team met regularly and also met with the TED coordinator to
review and plan. Furthermore, the EDNIP team delivered many of the programmes e.g. the Parent and Toddler
Group and in-class sessions and dialogued with participants on an on-going basis. Quarterly reports were
submitted to the AMIF, Department of Justice and Equality.
Table 1: Data collection
Stage
Stage 1

Number of Surveys
School staff N=99

Stage 2

School Staff N=56
DICE students N=24
School Staff N=71
DICE students N=19

Stage 3
Summative data collection
and member checks

Number of Focus Groups
Staff N=5
Parents N=6
Children N=10
Parents N=2
DICE students N=7
Children N= 13
SICs N=4
Parents N=8

Number of Interviews

PMC N= 5
Parents N=4
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Analysis
The audio files from the focus groups and interviews were transcribed verbatim, coded and analysed
thematically, as was the data from the surveys. Thematic analysis is an intensive method of identifying,
analysing and reporting patterns in the form of themes arising from an in depth analysis of data. (Miles et al.
2014).
Findings from the baseline and formative research were made available through feedback sessions to school
staff and through the Community of Practice meetings. Member checks were conducted with participants in
the summative data collection stage. As access to schools was problematic, due to Covid 19, member checks
were conducted with school staff, the PMC and SICs via circulation of the draft report and draft summary
report for review and feedback prior to publishing. A feedback template accompanied the circulation of the
draft report. Member checks were conducted via Zoom focus groups (N=5) with children in three schools
and WhatsApp interviews with parents (N=4). The parents and children who participated in member checks
had previously participated in focus groups and interviews. The children represented a cross section of age
groups and the parents interviewed had children attending four of the five schools, had engaged in a number
of after-school and holiday-time trips, had participated as members of SICs, EAL and conversation classes or
were members of the Parent and Toddler Group.
There was a strong consensus in the data that EDNIP had made a significant impact on the lives of schools,
children and families. However, there was a small number of staff surveys (N=4) where staff reported that
they were unaware of the impact of EDNIP which they related to their teaching position. The views of those
staff members are equally valid to this work and offer an opportunity to learn from their perspectives. Their
views are captured in the narrative and integrated into the recommendations section. There was strong
triangulation of findings across the parent interviews, PMC and children’s interviews, SIC focus groups and
parent focus groups. These findings reflected the findings of the majority of the school staff surveys.
The credibility of the research findings was established through triangulation of findings across various data
sources, member checks, and discussions with key informants. Additionally, the engagement of personnel to
support the research who were not involved in the delivery of EDNIP speaks to the validity of the findings
(Bryman 2008; Miles et al. 2014).

Ethical considerations
Mary Immaculate College Research Ethics Committee (MIREC) approved the EDNIP research proposal in
advance of conducting this study. All researchers had Garda Clearance. Participation in surveys, interviews
and focus groups was voluntary and participants were given adequate information about the research prior
to data collection.
Information and consent forms were distributed to school staff and parents. A child information leaflet and
consent form were designed specifically for children. Both parents and children were asked to consent in the
study and permission to audio record interviews/focus groups was sought, and if declined was respected.
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Where participants or their parents declined permission for audio recording handwritten notes were taken
with their consent.
Data was treated confidentially and securely stored. Individual schools, research participants or committees
are not named in the report. We share findings, citing the opinions of parents, children and staff but do not
name the individual, their school nor the group they belonged to in order to maintain anonymity. Quotations
from research participants are recorded in this report as follows: all quotes from parent focus groups and
parent interviews be they the Parent and Toddler Group, parent group, EAL group or conversation class are
all recorded as ‘Parent Focus Groups’ in order to preserve anonymity. Similarly, quotes from children are
recorded as ‘Children’s Focus Group’ and do not refer to class group or school. Interviews took place with
the PMC Principals and members of organisations. All interviews are recorded as either a Principal interview
if it specifically relates to their school experiences or as a ‘PMC interview’ if the finding is more general.
All transcripts/notes will be destroyed after a maximum of 5 years in line with MIREC guidelines.
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Model

This section shares the EDNIP management and
intervention models and the underlying philosophy.
The roots of EDNIP lie firmly in the identified needs
of schools that sought to embrace diversity and
nurture integration. We are very clear that EDNIP
endeavoured from the start to build on the work
already being undertaken by schools and to provide
needs-led supports and scaffolding. In short: to walk
the journey of integration in partnership with
schools, families and services.
T

EUROPEAN UNION

Asylum, Migration
and Integration Fund

This project is co-financed by the European Commission under the Asylum, Migration and Integration Fund 2014 – 2020
and is supported by the Department of Justice and Equality.
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Introduction
In 2017 the combined enrolment across the five schools was 995 children from 40 countries of origin, 39
languages were spoken, and 17 religions were practiced.
The model will be discussed under two headings, the model of management and the model of intervention.
Both are inter-related since the model of management facilitated engagement and buy-in.
The model was informed by a literature review by previous Transforming Education through Dialogue (TED)
Project intervention work and in discussions with schools and partner organisations. Previous TED
research/intervention projects included, Working Together for Positive Behaviour: A guide for teachers and
schools (Lyons et al. 2006), and the Family School Community Educational Partnership Project (Galvin et al.
2009).
The model is a bespoke response to the context which honours the opportunities and challenges embraced
by schools, and consequently developed differently in the five schools. It recognises the reality of the impact
of migration on peoples’ lives and the absolute imperative to provide safe, nurturing, learning spaces to
promote integration and a respect for and celebration of diversity. People need safe places to nurture
integration, and in order to do so within the Irish context they also need to be able to speak and understand
English.
EDNIP staff comprised one full time Project Leader and two part-time project workers. The three workers were
employed as staff members of the TED Project, Curriculum Development Unit (CDU), Mary Immaculate
College (MIC), Limerick.
In summary the model offers a web of interconnected layered supports to schools, teachers, children and
parents.
EDNIP adopts an ecological perspective (Bronfenbrenner 1979). The EDNIP model sees the child growing
within and between family, school, community and wider ecologies. By adopting this lens EDNIP developed
a multi-layered, school-specific, flexible, holistic and interconnected model of intervention, honouring each
of the ecologies within which the child grows.
EDNIP evolved from the perspective that schools are a natural site to support and nurture integration, but
they cannot do it alone. Therefore, the Project Management Committee (PMC) comprised members of the
broader community. The intervention model reached beyond the school gates, was delivered during school
time, after school time and during holiday time. It was designed to bring services in to the schools and to
create opportunities for children and families to reach out into the community and wider environment. This
required developing outreach strategies to communicate opportunities for integration to a large body of
participants. Additionally, EDNIP honoured existing good practice, learned from it, and used it as a starting
point for interventions. Seeking to both build on and address gaps in existing practice, EDNIP identified and
delivered a number of new initiatives to the schools (see tables below for details).
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Management Model

Project
Management
Committee
(PMC)

School
Integration
Committees
(SIC)

MEMBERSHIP
TED Coordinator

MEMBERSHIP

Members of MIC

Principals

Five School Principals

Teachers

Department of Education

Parents

Limerick City and
County Council

Children

LCETB

Public Health Nurse (PHN)

Tusla Education
Support Service

Manager of a pre-school

Limerick Education Centre

EDNIP was informed by Appreciative Inquiry philosophy (Cooperrider, et al., 2008), a strengths-based
approach which values the best in people or in a context:
Appreciative Inquiry is the cooperative co-evolutionary search for the best in people, their
organisations, and the world around them.
(Cooperrider, Whitney and Stavros 2008, p.3)
Appreciative Inquiry and previous TED intervention work along with on-going dialogue with the schools
informed the approach used to bring EDNIP into busy school environments. Bringing an initiative into schools
demands respect for the work of schools, in particular a respect for the professional nature of the work
undertaken by school staff, an understanding of the specific context of schools, a realisation of the busyness
and dynamic nature of schools, and the parameters of school life and staff roles.
EDNIP understands that integration is a process – a process that recognises the barriers and enablers to
integration, a process that requires wide stakeholder buy-in, a process rooted in social justice and a process
that is both challenging and rewarding. Integration is not embraced as a ‘stand-alone’ topic, rather a process
woven into the life and learning of the school environment.
From the beginning, EDNIP understood that the building of an effective model would require developing a
bespoke model of integration for each school. Therefore, the EDNIP model was not prescriptive around what
programmes were delivered in individual schools, nor what resources should be purchased for each school.
Instead, EDNIP facilitated schools to decide on what would best work within their school contexts and
supported schools to build their intervention in a professional, respectful and consultative manner.
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Fundamentally, EDNIP took a Community Development perspective investing significant time and energy in
developing relationships with all stakeholders including teachers, parents, children and services. Community
Development is a process which includes principles of participation, empowerment and collective decision
making in a structured and coordinated way (Community Work Ireland 2020). We observed increased
participation as trust and understanding grew among all stakeholders.

Management Model
EDNIP adopted a devolved model of management, seeking to make decisions at the lowest effective level,
in order to nurture stakeholder buy-in, with due respect for accountability.
Higher Education Institution collaboration and management
The need to develop a holistic informed response to support schools to embrace diversity originated in the
MIC facilitated networks of DEIS schools, PLUS and OSCAILT.6 MIC led the funding proposal and
collaborated with schools and partners to develop and deliver EDNIP. The MIC Research and Graduate
School Office (RGSO) managed the financial and programmatic reporting to the AMIF, Department of Justice
and Equality.
MIC collaboration included harnessing the expertise of MIC staff to deliver inputs to school staff, parents
and children, recommend resources and develop new materials to support integration in schools.
The EDNIP Project Support Workers reported to the Project Leader, who reported to the TED Coordinator.
The TED coordinator reported to the TED Steering Committee, Director of the CDU and to the Faculty of
Education and to the President of MIC.
Project Management Committee (PMC)
EDNIP was managed by a Project Management Committee (PMC) and facilitated by the TED Coordinator,
MIC. The PMC comprised members of MIC (TED Coordinator and a member of the Research and Graduate
School Office), the five Principals of the participating schools, and representation from the Department of
Education, Limerick City and County Council, Limerick and Clare Education and Training Board, Tusla
Education Support Service and Limerick Education Centre. The PMC met approximately every month. The
EDNIP Project Leader reported on the work undertaken and forthcoming plans. Financial decisions and
programme recommendations were made by the PMC. Members of the PMC made substantial contributions
to EDNIP through sharing expertise, resources and facilities and proactively working with the Project Leader
to expand and deliver programmes in schools. Meetings were very well attended and proved to be a forum
for exchange of ideas, and challenges. Partners provided expertise and forged partnerships activities.
School Leadership
The Principals of the five participating schools invested hugely in EDNIP – four of the five Principals were
either newly appointed or Acting Principals when EDNIP was initiated in August 2017. Principals recognised
the need to promote integration and had the vision, courage and commitment to establish EDNIP in their
schools and embed integrative practices.

6 Primary Liaison with University Services (PLUS) is a network of 14 DEIS Band 1 primary schools and 2
special schools in Limerick City and county. OSCAILT is a network of the 12 DEIS Band 1 primary and 4
DEIS post-primary schools in Limerick City. The networks are facilitated by the TED Project since 1998
(PLUS) and 2009 (OSCAILT).
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School leadership was also every evident among school staff members who championed this work. The
research found that the formation of School Integration Committees (SICs) provided opportunities for staff
leadership. Across the schools Home School Community Liaison Coordinators (HSCLs), class teachers and,
Special Education Teachers (SETs) teachers committed to working within the SICs to advance this work.
HSCLs supported the EDNIP team to reach out to families and involve them in a variety of in-school time
programmes, after-school programmes and holiday time programmes.
School Integration Committees (SIC)
Each school formed a School Integration Committee (SIC). Membership varied across committees and
included Principals, teachers, parents, children, a public health nurse (PHN) and manager of a pre-school.
SICs, informed by baseline research and on-going discussions, considered the needs of their individual schools
and developed bespoke school plans which included programmes of activities and interventions, along with
identified resource needs. Members of the EDNIP team facilitated each SIC and reported on same to the
EDNIP Project Leader. SICs met approximately every six weeks, discussed the specific needs of their schools
and planned programmes.
SIC Community of Practice (SIC CoP)
The SIC Communities of Practice (SIC CoP) meetings, comprised members of the five SICs. They were
designed to create a forum for the individual SICs to meet each other and share good practice and indeed
challenges. They also provided a forum to learn from people with direct experience of migration and to
become informed of initiatives within Limerick City which were working to promote integration and address
challenges of exclusion and racism.
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Intervention Model

Model of
intervention
for children

Model of
intervention
for parents
during school
time

•EDNIP in-class
programmes
•Artist in residence
programme
•Mid-West Interfaith
Network World Café
•School Intercultural
Events
•Experiential learning
opportunities
•Sports
•Historical walking tour
•Choir
•Research Participation

•Membership of
School Integration
Committees
•English as an
Additional Language
(EAL) classes
•English Conversation
Group
•Choir
•Multi-cultural
celebrations
•Family Fun day
•Coffee Morning
sporting organisations
•Research Participation

Model of
intervention
for families
outside of
school time

•After-school family
trips
•Treasure hunt
•Day trips to farms,
seaside and cultural
and historical sites
•Art and Music Day

Model of
intervention
for parent
and toddler
group

•Parent and Toddler
Group
•Guest speakers
•Trips to playgrounds
and play centres
•Trips to areas of
historical and cultural
interest
•Research Participation

Model of
intervention
for school
staff support

•Participation in School
Integration Committee
•Participation of
Principals in Project
Management
Committee
•Identification and
trialing of resources
•Collaboration in the
development of
resources
•CPD summer course
•Mid West Interfaith
Network Café
•Workshops delivered
by MIC Staff

Intervention Model
The intervention model described below is multi-layered, holistic, evolved over time, and was specific to
individual schools. Some interventions were specific to each school while some were common across schools.
It is important to note that EDNIP benefited greatly from the collaboration between the five schools, each of
whom brought their own strengths, experiences and wisdom to the journey.
The tables below profile the range and scope of activities over the lifespan of EDNIP.
Table 2: Programmes for children during school time
Name of
programme/activity

Description

EDNIP in-class
programmes

Intercultural Education Elective
EDNIP supported the delivery of intercultural education with students from the
third year Bachelor of Education degree programme at MIC, who were
undertaking the Intercultural Education elective. 23 students participated in 2018
and 24 in 2019. Students provided four sessions of intercultural education using
the Journeys manual published by the CDU, MIC. These sessions were delivered
to classes ranging from Junior Iinfants to 6th class across the five schools.
Accumulatively 246 children (year one) and 235 children (year two) partook in
this initiative. We began delivering these sessions in 2020 but due to Covid 19
school closures they were not completed.

77

EDNIP in-class sessions
Students across three schools participated in ‘Show Racism the Red Card’ initiative
facilitated by EDNIP staff. The number of sessions that students participated in
varied from one to five depending on the school. Accumulatively 104 children
took part in these sessions.
EDNIP developed a two-tier intercultural education programme comprising four
themes, ’Exploring Identity’ ‘Intercultural Education’ ‘Stereotypes’ and ‘Anti-racism’.
Material was sourced from Intercultural education handbooks such as the Journeys
handbook published by the CDU, MIC, the ‘Show Racism the Red Card’
programme and lesson plans sourced and developed from online materials. Three
schools, from junior to senior classes participated in this programme amounting
to 276 children.
COLLABORATIVE INITIATIVES
Homework Club
EDNIP provided academic support to 19 students who participated in a
homework club, particularly focusing on students with English as an Additional
Language (EAL) needs. EDNIP staff also facilitated games and activities to
promote student engagement. This input took place over nine homework club
sessions.
STEM
Working closely with Dr. Maeve Liston and Claire Carroll, EDNIP coordinated
programmes with the Science Technology Engineering and Mathematics (STEM)
Department in MIC. 18 parents and 18 children, participated in two evening
CoderDojo sessions in MIC. EDNIP also provided transport for the families.
Children learned how to code in a fun and interactive way with their parents.
91 children from 4th to 6th class across 4 schools participated in a five-week
CoderDojo programme. This was facilitated by the Scratch Elective DEIS
specialism students at MIC. The pupils learned the basics of how to code using
the SCRATCH programme, an interactive experience involving animation, stories
and games.
The STEM department also supported EDNIP during Maths Week by providing
mathematics workshops for 90 children across four schools.
Family Learning
EDNIP supported Junior infants, Senior Infants and First Class students with a
family learning craft day in one school. Each student and their parent, grandparent
or guardian took part in the one-hour craft session, which encouraged
collaboration and camaraderie across the school community. 108 pupils
participated.
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Artist in residence
programme

MIC Artist in Residence Maeve Clancy facilitated two school groups from the
homework club in exploring themes relating to identity and home through the
medium of art. Group one received two sessions, which comprised 25 students.
Students explored this theme, developing comic strips to explain their story and
the concept of home. Group two consisted of 15 students, over a period of four
sessions, students participated in paper-based mural stencilling and this was
showcased on the school grounds.

Mid-West Interfaith
Network World Café

Members from the Mid-West Interfaith Network facilitated two sessions across
two schools aimed at 4th to 6th class students. The purpose of these sessions was
to facilitate interfaith dialogue with students. The sessions were styled like a café,
with four to five members from various religious backgrounds (Islam, Christianity,
Baha’i, Hindu, Sikh, Quaker) seated at tables and meeting with up to 6 students
at a time. The relaxed ambience supported students to enter discussion and ask
questions with members about their religion. Members of the different faiths
displayed artefacts representing their religion and this visual display allowed all
students to engage in the dialogue. 119 students participated in this initiative.

School Intercultural
Events

EDNIP supported a winter themed party celebrating diversity for 2nd to 4th class
students over two winter seasons in one school. The room had three to four areas
where small groups of children could engage with craft activities, cookery, music
and games from around the world. A number of parents demonstrated how to
prepare food and drinks from their country of origin. The room was decorated
with visual displays of flags and languages from around the world. 120 children
in year one and 109 children in year two participated.
EDNIP supported two schools in the facilitation of a school intercultural
celebration. A school committee comprising 10 children was established in one
school to ensure cultural representation for the event and to develop the children’s
ideas and leadership. Children wore traditional dress and demonstrated the
different languages present in the school community. Food, music, drama and
stories from around the world were presented to the school. 284 children and 50
parents attended the event,
Another school was supported with their annual intercultural event over a twoyear period. 329 children participated in an intercultural themed quiz and
intercultural themed assembly. 15 parents, all with a migrant background made
presentations to children on items of cultural significance. This encouraged children
to learn about various cultures and customs and engage in cultural dialogue.

Experiential learning
opportunity

435 children across three schools participated in a visit from a mobile farm unit,
a farming unit designed for an urban setting. Children had the opportunity to
interact with farm animals such as hens, goats and sheep which allowed for
experiential learning and for teachers to link this learning with the school
curriculum. Five members of the Parent and Toddler Group also engaged with this
activity.
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Sports

EDNIP funded an initiative with The Munster Camogie Association that facilitated
sports training across two schools. The purpose of this was to support integration
by enabling children to have access to extra-curricular activities. A total of 120
students participated in this initiative with students receiving four to eighteen
sessions.
Three schools participated in an MIC - led PE instruction class on the MIC grounds.
200 children accessed the event. This event not only provided children with access
to extra-curricular activities, but also increased their familiarity with the college
and surrounding campus for future education endeavours.
EDNIP supported the TED League of Legends School Soccer Tournament, an
annual school led event held on MIC grounds. Children participated in an art
project with the theme of anti-racism in sport with the art work displayed on MIC
grounds. 120 children participated in year one and 200 children participated in
year two.

Historical walking tour
of Limerick

EDNIP co-ordinated a historical walking tour with an MIC History Lecturer for 25
children and 2 teachers around Limerick City. Children were informed of the
historical relevance of buildings and relics located in the city centre and were
provided with antidotes and stories to spark their interest. The historical walking
tour was also a midterm activity offered to families, with three schools
participating. 13 children and 9 parents took part.

Choir

The MIC Children’s Choir is a TED (Transforming Education through Dialogue)
initiative in collaboration with the Dept. of Arts Education and Physical Education,
MIC. This initiative facilitates voluntary placements for MIC students in schools
across Limerick to support children to build their repertoire and collaborate with
other school choirs in Limerick. EDNIP supported TED in the co-ordination and
facilitation of the choir’s annual rehearsal and performance at MIC. Four schools
participated in year one, amounting to 90 children. Three schools engaged in
year two, with 179 children participating in the performance.

Participation in research

Children across all five schools participated in semi-structured focus groups to
inform the baseline data for the research project. Prior to undertaking the study
information sheets were circulated to parents/carers and children and written
consent was sought from parents/carers and from children to participate in the
study. Children informed researchers of their experiences of school and
community life, and their experiences were qualitatively assessed for themes. 10
focus groups were conducted with children from Junior Infants to 6th class.
Children across 4 schools also participated in summative research. 13 children’s
summative focus groups and member check focus groups were conducted with
children from across three schools.
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Table3: Model of intervention for parents during in-school time
Name of
programme/activity

Description

Membership of School
Integration Committees

An objective of the EDNIP School Integration Committee was to ensure parents’
voices were included in designing school integration initiatives. School Integration
Committees met on a monthly basis. Parents’ contributions were an important
factor in determining decisions about school integration goals.

English as an Additional EDNIP staff facilitated EAL sessions for beginner and intermediate speakers across
Language (EAL) classes two schools. Class group sizes ranged from 4 to 11 people. A key component of
the EAL class sessions was to help to empower parents to access the social and
cultural life of the city. Class group trips to cafés were organised and funded by
EDNIP and students were encouraged to practice ordering food and drinks and
to read menus. Four trips were arranged within the Limerick area and one trip to
Killaloe village. Additionally, EDNIP organised experiential learning opportunities
for EAL learners including visits to Limerick City Gallery of Art, and a walking tour
of Limerick City to explore the urban landscape as part of language learning on
the topic of the built environment. Furthermore, in response to requests from
students the group visited a local Catholic church.
English Conversation
Group

The English Conversation group was an open one-hour session based on the Fáilte
Isteach model. Four staff members and four volunteers facilitated small group
English conversation sessions, the content of which was flexible and user-led. All
levels of EAL language learners were encouraged to attend. These sessions also
served as a means of accessing information for members of the migrant
community, given the personable nature of the interaction. The group sizes varied
from 7 to 25, due to the flexible model of the class. A multitude of countries were
represented including parents from Afghanistan, Pakistan, Bangladesh, India,
Syria, Morocco and China participating. Members of the conversation group also
visited the LCETB Further Education and Training Fair, to become informed of
learning opportunities in the city.

Choir

EDNIP co-ordinated the facilitation of a parents’ choir as part of the adult
education classes in one school. Up to 7 parents participated, shared songs from
their country of origin and learned songs with an international theme under the
direction of Hala Jaber, Choir Director. Parents performed at the school end of
year show and a performance was facilitated with the MIC Children’s Choir.

Multi-cultural
celebrations

EDNIP organised a number of school initiatives with parents in order to celebrate
the diversity in the schools. Parents provided food from their country of origin,
donned traditional dress and provided other parents, teachers and students with
information on their country of origin. 40 parents collaborated and participated
in this initiative.
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EDNIP also facilitated a celebration of Eid7 on school grounds for parents and
children. EDNIP organised signage for the celebration (Eid Mubarak) and
confectionary was distributed to parents and children. 70 parents engaged with
the celebration. Parents also spoke with children in class groups about Eid, 225
children across two schools engaged.
Family Fun day

Parents, children and staff celebrated the end of the school year with a range of
fun and family friendly activities, games, performances and food. In year two a
whole school community walk was scheduled to show families the local amenities
and services and to build camaraderie in the school community. 96 parents, 148
children and 16 staff engaged in year one and 30 parents, 148 children and 14
staff participating in year two.

Coffee morning:
introduction to
sporting organisations

A school coffee morning was organised for parents in conjunction with sporting
organisations in Limerick City. This allowed parents to familiarise themselves with
sports clubs available in Limerick for children and gave parents the opportunity
to enrol their children up for extracurricular activities. 55 parents participated in
this initiative.
Coffee mornings were also a source of recruitment for EAL classes and research
participation.

Participation in research

Parents participated in research for the project and provided their views on school
life, community life and living in Ireland. 33 parents participated in focus groups
across all five school communities as part of the baseline study.
Parents also participated in summative research, including 8 focus groups and 4
member checks.

Table 4: Model of intervention for families outside of school time
Name of
programme/activity

Description

After-school family trips
to museums and places
of historical interest

Families were supported in accessing historical facilities within Limerick City. Group
trips were organised to King John’s Castle during the Easter and summer breaks.
Families were given a map and an interactive questionnaire to support their
engagement with the castle and its artefacts. 98 children and 63 parents visited
King John’s Castle.
Each of the five schools were offered an after-school visit to the Hunt Museum as
well as during the midterm break. Parents and children participated in a workshop
where the history and artefacts of the museum were demonstrated. Families were

7
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In the Muslim faith Eid is a religious holiday which marks the end of the fasting period of Ramadam.
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also provided with a tour of the museum. This was an interactive experience for
families and aimed to support their confidence in accessing amenities within the
city centre. Accumulatively 76 children and 46 parents attended.
Treasure hunt

EDNIP scheduled treasure hunts in Limerick City for families during the Easter and
summer school holidays. Families were provided with directions, pictures and
questions as part of the activity. This activity allowed families engage with their
environment in a new way and explore the city. Children received a treat as a
reward for their participation. 102 children participated in this activity and 47
parents.

Day trips to farms and
the seaside and sites of
cultural and historical
interest

EDNIP supported families over the summer holidays by providing opportunities
to visit seaside locations such as Lahinch beach, Kilkee beach and Ballybunion
beach. This was the first occasion for many families to visit the beach and was an
important feature for many children during the holiday period. Overall EDNIP
arranged seven day trips to the beach over two summer breaks. 194 children and
113 parents had access to these trips.
EDNIP also provided families the opportunity to visit other areas of cultural interest
outside of Limerick. This included visits to Moherhill farm, the Burren Nature
Sanctuary, Bunratty Folk Park, Stonehall pet farm and Killarney Muckross House
and traditional farm. These attractions ensured families had an interactive
experience with animals, nature and history. Accumulatively ten visits were
scheduled to these amenities throughout the EDNIP project. 241 children and 145
parents visited these amenities.

Art and Music day
in MIC

Families were invited to attend a day in MIC filled with activities for their
enjoyment. Families participated in group art projects and also participated in a
music session with the MIC musician in residence. Toys were provided for younger
children. Families also enjoyed a light meal. Families had the opportunity to
familiarise themselves with the MIC campus in a fun and interactive way. 50
children and 19 parents attended the day.

Table 5: Model of intervention for Parent and Toddler Group:
Name of
programme/activity

Description

Parent and Toddler
Group weekly sessions

The Parent and Toddler Group was a weekly play and peer support group,
provided to families in the EDNIP schools. Its aim was to provide a shared
multilingual, intercultural space within the school. Parents and children had access
to toys, reading material and arts and crafts equipment to support children's
sensory engagement. Multilingual books and translated information were sourced
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to support children’s native language development and to engage parents whose
first language was not English. Parents were also supported in accessing amenities
and areas of cultural interest described below, as well as linking with professionals
to support them in their parenting journey. In total thirty parents and their toddlers
across eight nationalities attended the group.
Guest speakers

A range of guest speakers were sourced and facilitated via the ABC Start Right
programme, PAUL Partnership Limerick. The following sessions and professional
information were provided to parents and their children on site: Baby/Toddler
Yoga, Occupational Therapy, Infant Mental Health, Speech and Language
Therapy, Baby/Toddler Reflexology and ABC Start Right Play Support.

Trips to playgrounds
and play centres

A focus of the Parent and Toddler Group was to support parents in accessing
amenities within Limerick and beyond. Group trips to local play centres such as
Tons of Fun and Dreamland, and playgrounds such as Mungret and Adare were
facilitated. Transport was provided when required. This increased parents’
awareness of these amenities, improved parents’ confidence in accessing these
amenities in the future while also offering children novel sensory stimulation.

Trips to areas of
historical and cultural
interest

The Parent and Toddler Group participated in trips to Bunratty Castle, King
John’s Castle and Adare town. Transport was provided and onsite amenities were
available to the children, thus ensuring children and parents alike enjoyed the
interactive experience.

Participation in research

A qualitative review was conducted with members of the Parent Toddler Group to
capture their views and experiences of the group.

Table 6: Model of intervention to support school staff
Name of
programme/activity

Description

Participation in School
Integration Committee

Two teachers in addition to the HSCL and Principal were recruited in each of
the five schools as participatory members of the School Integration Committee
(SIC). The purpose of the SIC was to facilitate discussions and develop strategies
relating to integration within the school. Resources supporting inclusivity were
sourced and distributed to the schools via the SIC group members and ideas that
would support diversity and integration were discussed. The SIC met monthly in
each of the schools.

Participation of
The five Principals were members of the Project Management Committee (PMC)
Principals in Project
which met approximately every month during term time over the life of the project.
Management Committee PMC meetings were an opportunity to exchange ideas and challenges across the
five schools.
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Identification and
trialing of resources

EDNIP collaborated with the SIC team for each school in identifying the resources
required to support inclusivity, integration and EAL needs. Dual language books
were purchased and distributed according to the language requirements in each
school. Books that showcased diversity and inclusivity were also identified and
distributed. EAL packs for the Junior and Senior cycle were sourced and allocated
to Special Educational Needs teachers. Intercultural toys and activities such as
jigsaws, games and globes were also provided to schools to encourage
intercultural dialogue in the classroom setting.
Examples of resources purchased are included in Appendices 1 - 4.

Collaboration in the
development of
resources

EDNIP consulted with the schools in developing multi-lingual welcome booklets
for families. In the welcome booklet, parents were provided with information on
the ethos of the school, school uniforms, lunch breaks, open and closing times,
homework clubs, school books and school holidays as well as contact details for
the school. In addition, parents were also given details on English classes, useful
services in Limerick and a map of Limerick City. Welcome booklet were translated
into Arabic, Urdu, Russian, Mandarin, Pashto and Polish, the 6 majority minority
languages across the five schools. See Appendices 5 for details.
Additionally, EDNIP consulted with the PMC and SIC in the development of a
welcome banner for each of the schools. The welcome banner has ‘welcome’ in
39 languages. This was displayed at school entrances and was a means of
welcoming families of all nationalities.

CPD summer course

The EDNIP on-line summer course was a two-week CPD recognised course for
teachers to strengthen their knowledge in working with a diverse school
population. Five modules were developed which included the following themesIntercultural Awareness; Religious Diversity; Global Education and Migration
Issues; EAL – a whole school approach and Wellbeing. Teachers had the
opportunity to discuss topics and complete written exercises for each of the
modules. 54 teachers participated in this course.

Mid-West Interfaith
Network Café

The Mid West Interfaith Network Café was an opportunity for staff to meet with
people of various religions (Islam, Christianity, Quakers, Baha’i, Hindu, Sikh). Staff
met with each member in small groups to encourage an informal dialogue on the
topic of religion and faith. 45 teachers across two schools participated in this
initiative.

Workshops delivered
by MIC staff

• MIC B.Ed. students of the elective module Intercultural Education in the
Primary School delivered 4 thematic workshops covering journeys, culture,
stereotypes and protection over three years.
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• Dr. Patricia Kieran and Najwan Elmagboul delivered training to the school
staff entitled ‘Islam in the classroom’ and along with colleagues in the MidWest Inter-faith Network delivered café style sessions on a variety of religions
to children and to staff.
• Dr. Anne Dolan delivered sessions to staff on the topic of 'Exploring refugees
through picture books: learning from the stories of refugees and asylum
seekers'
• Dr. Paul O’Brien led historical walks in Limerick City.
• Maeve Clancy, Artist in Residence, MIC, delivered in-school and after-school
workshops to children on the theme of ‘identity and home’.
• Desi Wilkinson Musician in Residence, MIC, delivered in-school sessions and
on-campus music sessions to family groups.
• Sheila Richardson, artist, delivered an on-campus Saturday art sessions to
family groups.
• Dr. Maeve Liston, organised CoderDojo computer programmes for families
delivered on site in MIC.

Table 7: Resources purchased
Name of
programme/activity

Appendix

EAL

Appendix 1: List of EAL resources distributed to EDNIP schools
Appendix 15: Resources for teaching English as an Additional Language (EAL)

Dual language books

Appendix 2: List of dual language resources distributed to EDNIP schools

Intercultural

Appendix 3: List of intercultural resources distributed to EDNIP schools

Interfaith

Appendix 4: List of inter-faith and cultural resources distributed to EDNIP schools
Appendix 13: Inter-faith resource list

Table 8: Resources developed by EDNIP
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Name of programme/activity

Appendix

School welcome/information booklet sample

Appendix 5

Intercultural definitions poster developed by EDNIP

Appendix 6
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Sample flyer for parents

Appendix 7

EDNIP Welcome Banner

Appendix12

Communication
and outreach

• Principals
• Project Management Committee
• School Integration Committee
• EDNIP SIC Community of Practice
• School staff
• Parents and families
• AMIF EU Funder
• Internal MIC communication

Communication and outreach
Effective communication is critical to the success of any project. The foundation stone of communication is
trust building, which takes time, commitment, understanding and respect. To stay engaged people must feel
informed, consulted and involved. EDNIP delivered a suite of outreach strategies to communicate with schools,
families and agencies. Communication with diverse communities brings specific challenges and opportunities,
not only language (comprehension, expression and interpretation) but also cultural translations. The EDNIP
team played a critical leadership role in communication, facilitation, teaching, sharing ideas, and good
practice as EDNIP evolved and developed.
The communication strategy EDNIP developed was as follows:
• Principals: Principals communicated EDNIP developments to school staff and promoted EDNIP to the
parents and children.
• Project Management Committee: communication via email, phone and documentation. Project Leader
and EDNIP staff visited schools regularly.
• School Integration Committee: communication via email, text and phone and documentation. Project
leader and EDNIP staff visited schools regularly.
• EDNIP SIC Community of Practice: the EDNIP SIC community of practice convened on two occasions.
These events involved sharing good practice across schools and the delivery of presentations by invited
speakers.
• School staff: EDNIP developed newsletters for staff (Appendix 8) and shared findings of EDNIP research
within and across schools. Staff were members of SICs and the SIC Community of Practice and the
EDNIP team spent significant time in schools.
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• Parents and families: Communication via text, phone and flyers (Appendix 7). Project Leader and
EDNIP staff visited schools regularly. The EDNIP staff met parents at school gates to distribute flyers and
inform them of EDNIP activities and also met parents through the delivery of programmes.
• AMIF EU Funder: quarterly reports – financial and programmes.
• Internal MIC communication: The Project Leader formally met with the TED Coordinator bi-weekly,
and communicated regularly between meetings. The EDNIP team met with the TED coordinator to reflect
on practice and share learning. The TED coordinator reported to the TED Steering Committee, the Faculty
of Education. The EDNIP work formed part of the regular report to the MIC President.
T
The
findings section captures the feedback on the model of management along with the impact of the
intervention on schools, families and children.
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Get involved in co-ordinating activities for the children
and parents

Promote integration amongst the parents
Supporting parents with their English language needs
where required

Start date:
Frequency:
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Findings:
Did EDNIP
make a
difference?
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Findings

In this section we review the effectiveness of the
management model and share the impact of EDNIP
on schools, children, families and the DICE MIC
students. In summary we found that the EDNIP model
was fit for purpose and that EDNIP made a significant
and profound difference. This project has a lot to
offer schools wishing to embrace diversity and
nurture integration in Ireland and beyond.
Please see Model section, for a full description of the
programmes and activities implemented by the
EDNIP team in collaboration with schools. Please see
Methodology section, for details on data sources
which include focus groups, interviews, staff surveys
and documentation review.
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We firstly summarise our findings and then discuss them in detail. At the end of each section we summarise
our learnings under the headings of key takeaways.

Findings summary
Management model: We found the management model was fit of purpose. The management model was
found to be inclusive, flexible and responsive. It facilitated the sharing of expertise, built partnerships,
promoted bespoke responses within the five schools while at the same time nurturing solidarity between them.
Impact on schools: We found that EDNIP enabled schools to focus on integration through providing a
structured and systematic support system. EDNIP had a positive impact on schools’ ethos and practice and
also built staff leadership and confidence. The provision of Continuous Professional Development opportunities
along with the development and purchase of classroom resources were believed to build staff expertise and
have a very positive impact on teaching and learning. Additionally, EDNIP advanced and enriched home/
school relationships, and helped to consolidate the school as a site for the promotion of integration, life long
learning and service delivery.
Impact on families: We found that EDNIP enhanced relationships and collaboration between home and
school, and consolidated the school as a site of service delivery. We learned that friendships between parents
were forged and parents found this a valuable source of support as migrant parents can experience isolation.
EDNIP built parental confidence and skills, and nurtured a sense of belonging. Additionally, we learned that
engagement with EDNIP programmes created access routes to a variety of experiences and cultures and
promoted a sense of belonging and respect for other cultures. Critically, EDNIP supported migrants to develop
and enhance their English language skills, the lack of which was found to be a key barrier to integration.
Impact on children: We found that EDNIP helped to nurture a sense of belonging and promote integration
for children. We learned that participation in EDNIP programmes created good memories, promoted learning,
and nurtured children’s empowerment. Children loved the in-class sessions and the various out of school time
programmes. They reported that they greatly valued the inclusion of family members in programmes. They
also believed education has a critical role to play in eradicating racism. The parents attending the Parent
and Toddler Group reported very positive outcomes for their young children, citing the importance of offering
very young children opportunities to socialise and be exposed to the English language in preparation for
pre-school.
Impact on Development and Inter-Cultural Education (DICE) students: We found that students were
very happy with their placements in EDNIP schools, some of whom found it to be transformative. Students
reported that these placements offered them opportunities to engage in teaching difficult topics in a supportive
way, work constructively in teams, build their confidence, utlise interactive teaching methodologies, and
develop their classroom management skills. Students also described how this placement made them very
aware of the importance of being open to learning from children who come from different cultures, and to
the critical importance of recognising and celebrating cultural diversity. The experience also helped students
to develop empathy and sensitised them to the trauma some children had experienced.
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Findings
EDNIP was a response to a crisis in the schools. So much diversity left teachers not knowing what to
do in terms of starting with new people but now the teachers have knowledge and awareness that
feeds into practice.
(SIC Focus Group)
EDNIP was good for everyone – even for the Irish community. Even our own lads, even the locals, it
brought together.
(Parent Focus Groups)
Not knowing is very, very dangerous, not knowing other people.
(Parent Interview)
EDNIP has laid strong foundations for all our students to understand and appreciate all the diversity
within our school and the wider world.
(Staff Surveys)
If these people are in this country and they are in apartment living, and they are afraid to go out,
and they have poor communication skills, you know who’s advocating for them? And EDNIP became
that energy. Now all it was going to do was create a crack and put a little wedge in and then you
find the strength of these people and what they have to go through.
(Principal Interview)
A migrant parent from a war-torn country told us that “not knowing is very, very dangerous”, as in the vacuum
of not knowing each other misconceptions about each other can arise. Those misconceptions and lack of
connection can lead to racism, xenophobia, exclusion and violence. That simple statement vindicated the
need for EDNIP which sought to promote integration, respect, appreciation and a healthy curiosity about
the cultures and lives of all of us who live on this island, and in our world.
The quote above from a School Integration Committee (SIC) focus group speaks of the urgent need to support
schools which emerged in discussions within the PLUS and OSCAILT networks. As stated in the introduction
to this report EDNIP sought to build on existing good practice within schools. Therefore, EDNIP does not
claim that the impact described below is solely due to EDNIP programmes. However, EDNIP brought
expertise, resources, and supports to schools, built on existing good practice and developed new activities
and programmes. See Appendix 10 for pre-existing integration practices gathered in the baseline research.
The EDNIP model was multi-layered. It offered children, in-school, after-school and holiday provision
opportunities. It offered school communities professional development opportunities, practical supports,
resources, engagement in research and decision making. It offered parents school-based opportunities such
as the Parent and Toddler Group, English classes, conversation classes, along with after-school trips, social
events, fun events and holiday time day trips. All of these opportunities created a web of opportunities for
engagement, learning, fun and integration.
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Fundamentally, we found that EDNIP created safe places for people to get to know each other, learn, and
build connections. This was all enabled on a day-to-day basis by the three EDNIP staff who were highly
skilled, knowledgeable, flexible, kind, resourceful and committed. One principal noted that doing this work
is specialised stating that “it’s not just someone with a qualification, it’s the person”. Another principal
described how the EDNIP staff supported young mothers to engage:
And I think (EDNIP staff) in turn, she’s such a gentle person, her level of compassion with the parents.
For some of them it’s their first time coming inside the door of the place, very young mums that mightn’t
have a word of English. And they come in and whatever way it happens, she’s just a smiling face,
and so friendly. And the Parent and Toddler Group is run far better than I could ever do it. Having
the right people is very important, definitely … the person is very important if the project is to be
funded again.
(Principal Interview)
The SIC interviews also highly commended the EDNIP staff stating that: (EDNIP team members) make
a great team and that’s a lot to do with why it has been so successful. It’s because of the support they
have given the school. And how you know, I rang (EDNIP staff) to see if we could get the mobile farm
during our friendship week and she had the farm booked for me an hour later. It took me two phone
calls and we had a great day one of the best days in the school with the farm. Their support has been
unbelievable, of anyone we have worked with before, I couldn’t say enough about them.
(SIC Focus Group)
Children reflecting on the in-class sessions delivered by the EDNIP team reported:
They (EDNIP staff) were kind. They (EDNIP staff) had a lot of interest in the class and all the class had
interest in what they were telling us and what they were doing. And they had interest in what they
were doing as well. They were interested in their job. It’s not like they didn’t like their job … They put
in a lot of effort, a lot of effort.
They (EDNIP staff) were great. We were having fun, but we were also being taught and we didn’t
even realise it.
(Children’s Focus Group)
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Review of the EDNIP Management and Intervention model
If I was asked ‘how do you bring people from a different continent and people from the local parish
to come to a place of learning, and there are perceptible tensions, how would you bring them
together’? Well, you couldn’t have designed a better process than EDNIP. We’re all going to meet
together to look at possibilities, and then there was an explosion of energy and laughter and ideas,
and then I listened, and I learned, and I went off and spoke to the (EDNIP staff) and I spoke to the
(MIC staff) and they said ‘well ok, that’s possible we can do this’ ... the project became more organic
and grew. I understood the potential, and I saw the journey possible and the transitions that were
possible.
(Principal Interview)
The EDNIP model of management and intervention is described in the Model section. At the end of the
project, we were curious to learn from participants whether they believed that the model was fit for purpose
and to identify ways in which it could be improved.
As discussed previously, developing and managing effective intervention projects for schools involves giving
consideration to the context, resources and the needs that are to be met.
What I will say is sometimes we found it hard to fit everything in. We weren’t able to engage 100%
at times, most things we did but once or twice we found it very hard because school is so busy. You
have so many things going on but the model is good.
(Principal Interview)
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Guiding Principles – how did they perform?
The guiding principles which informed the design and development of EDNIP included:
• Embracing diversity and nurturing integration is critical to the effective functioning of schools and
society
• Integration is a process
• EDNIP adopts an ecological perspective (Bronfenbrenner, 1979)
• Schools are a natural site for integration work
• Schools cannot do it alone – they need resources, strategic partnerships and supports
• The intervention model was multi-layered – working with staff, children and families, in and out of
school time
• The intervention model is guided by an appreciative perspective – honouring existing work in schools
and building on best practice
• Research is critical to inform the development of the management and intervention model and identify
gaps and share best practice
• Each school context is different requiring a nonprescriptive bespoke model for each school
• Community development principles
The findings in relation to schools, families and parents outlined later in this report confirmed that the guiding
principles were successfully embraced in the design and development of EDNIP. Critically, EDNIP did honour
the child as central to the design and to all decisions. Multi-layered in and out of school time programmes
were developed, EDNIP worked from an appreciative perspective, saw integration as a process and
developed individual school responses to the opportunity to nurture integration in each school. The research
element was central to the development of the model, to making changes as the project progressed and to
the development of this final report. Research was also carried out to identify and develop resources to meet
the identified needs of the schools.
One of the challenges of a multi layered model, according to a member of the PMC is that “if (an intervention)
is family focused teachers can be less engaged – if very school focused parents can be less engaged – there
is challenge in bringing the two together”. While there were challenges experienced along the way, we
believe that overall EDNIP managed to balance engagement across the various participants.

Model of Management - was it fit for purpose?
We found that the devolved management structure and the leadership of the Principals, the vision of the
schools, the commitment of the partners and the leadership of the MIC team all contributed to developing a
very successful research and intervention project. This leadership was actioned through the structures of the
Project Management Committee (PMC) and the School Integration Committees (SICs) in the schools.

Higher Education Institution collaboration and management:
EDNIP, led by MIC, adopted a partnership approach, facilitating MIC, schools, key stakeholders and services
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to work together. MIC, as the lead organisation took responsibility for very practical aspects such as raising
funding, financial management and reporting to the funders, recruitment, employment and management of
the EDNIP staff, and facilitation of the Project Management Committee. EDNIP and TED staff in collaboration
with the schools reached out to partner organisations and services to leverage supports/services for schools,
including Limerick Sport Partnership, ABC Start Right, The Hunt Museum and Narrative4. They reached in to
MIC to harness the expertise of various MIC supports including the Research and Graduate School, Education
Office, Finance Office, individual staff expertise and, undergraduate placement across four electives in EDNIP
schools (DICE, DEIS, Drama and STEM). They sought expert advice on resourcing and on the development
of the TEAL8 project. The EDNIP team developed and sourced resources, designed and delivered in-class
sessions, organised summer and after-school trips, taught English to parents, set up and facilitated the Parent
and Toddler Group, facilitated the SICs, engaged in research and feedback, and reported to the PMC.
The research found that the work undertaken by the MIC staff was deeply appreciated by schools, and the
professionalism, skills and commitment of the EDNIP team was a source of inspiration:
Huge gratitude to MIC for the expertise it brings, for the EDNIP team keeping integration on the
agenda and for the resources – the link to MIC is critical.
(SIC Focus Group)
And I haven’t used her name because with GDPR, I’m not saying anyone’s names but (TED staff
member) and (RGSO staff member) and the (EDNIP staff) they worked so damn hard. They worked
so dam hard. Look what they have done. Look what they have created.
(PMC Focus Group)
A very positive outcome of the close working relationship between MIC and the schools included the link to
MIC for children9 – families came to MIC for a Saturday art /music session, and for a suite of after-school
coding programmes. The established links for children and schools with MIC were strengthened through
EDNIP. School staff spoke of the children’s awareness of the links between schools and MIC – with the
children easily identifying the EDNIP team and associating them with the EDNIP programme of events:
(EDNIP staff member) was referred to as the something lady, the castle lady, the beach lady. She
walked into the school the other day and one child said: ‘Oh that’s the beach lady’ and another child
said ‘it’s not, that’s the Hunt (Museum) lady’.
(SIC Focus Group)

Project Management Committee (PMC)
The PMC comprised the five Principals, and representatives of the DE, LCETB, Tusla Education Support Service,
Limerick Education Centre, Limerick City and County Council and Mary Immaculate College (facilitator). The
PMC met monthly. The Project Leader reported to the PMC at each meeting – using verbal, written and visual
presentations.

The TEAL (TED, English as an Additional Language Project) was developed by TED in response to the
identified need to upskill school staff in the delivery of English as an Additional Language (EAL) supports
to children. Eight DEIS band one schools, five primary schools, four of which were EDNIP schools, and
three post primary school participated.
9 The TED project has a number of initiatives bringing children on site to MIC including The League of
Legends, MIC Children’s Choir and The Studio Classroom, Visual Arts Programme.
8
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When asked to reflect on the effectiveness of the PMC, members reported that “we were listened to”, that
there was “an openness to different perspectives and meetings were not being steered in a particular
direction”. They reported that that meetings were ”well organised, procedures and opinions mattered” (PMC
Interview).
Members greatly valued the opportunities for discussion, feedback, and the opportunity to put ideas forward
in a constructive way. They believed there was always scope for change and the openness to change as the
project developed. The members of the PMC reported that the meetings were well attended, and they valued
the reports from the Project Leader, which facilitated very effective sharing of information and exploration of
possibilities. They said the meetings were well managed, communication between meetings was very good
as was the sharing of documentation prior to the meetings. The venue (Limerick Education Centre) was very
suitable with ample parking, a warm welcome and tea/coffee facilities. Principals also reported that the
PMC had a positive impact on the SICs, as the PMC facilitated information flow between schools:
In the words of one PMC member the PMC meetings provided:
… an opportunity for a confidential and a robust discussion. A lot of it might be to do with budgets.
And then to do with employment of project workers, and finance running out. Or we have this amount
for resources, how are we going to apportion this or use it?
(PMC Interview)

School Integration Committees (SICs)
So, the SIC gave us opportunities then to discuss things that we wouldn’t have had a chance to discuss,
and from those discussions the (EDNIP staff) would then organise information or help for us.
(Principal Interview)
That was good (SIC). It gave the parents involvement. It wasn’t just an organisation saying: ‘we are
doing this, and we are doing that and follow suit as you want’. It gave us the opportunity to say ‘well,
this is what we like’. It gave us the voice, yes. (EDNIP staff) were brilliant.
(Parent Interview)
The research participants identified the following aspects of the SICs that they believed worked well:
• Being kept up to date even between meetings
• Communication from/with EDNIP staff
• Follow up on items raised in meetings
• Meetings were kept on track and to time
• EDNIP staff kept members informed – gave guidance
• A conduit to staff from the project and a conduit for staff to nurture engagement
• Model rooted in in-school decision making. SICs representation was very important
• EDNIP Project staff leadership was very important
• SIC enables dissemination of information from PMC
• Parents felt their voices mattered
• Decision making was democratic.
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SIC composition varied across schools and comprised staff, Principals, parents, a public health nurse, a preschool manager and pupils. SICs met approx. every month. As previously mentioned, schools are very busy
places and there is enormous credit to the people involved who prioritised this work to nurture integration.
SIC agendas were designed in consultation with SIC members and minutes were recorded and circulated
by EDNIP staff. The leadership and the support of the EDNIP staff was strongly acknowledged. Principal
leadership was critical to facilitating and promoting SIC membership.
Schools sought to make the SICs representative of staff and parents but reported that there are challenges
in doing so, in some schools it was “harder to get parent reps but worked well for teachers”, and “hard to
run the SICs during the school day” (Principal Interview). In other schools they noted that “parents would
love to contribute” (SIC Focus Group). Interestingly in one SIC focus group participants believed that the
parents who had participated in trips would “welcome the opportunity to be part of it (SIC)”. Despite these
challenges SICs agreed that membership of SICs was important for staff members as “it’s easier for people
to know what is happening if they are involved”, advocating particularly for membership of teachers working
at the junior section of the school as “a lot of our international families tend to start with us at infants” (SIC
Focus Group). SICs also proposed inviting children from the student councils to attend SIC meetings at specific
stages of the year.
The importance of considering membership beyond parents and staff was captured by one SIC group:
I think it’s really important to have some medical person on board as well because that is something
that is missing. If children don’t go for their developmental checks there’s no follow up, no
appointments sent, if they don’t come that’s it. We’ve had children come here to the school that have
never attended a developmental check and vaccinations.
(SIC Focus Group)
The SICs played a strategic part in the development of bespoke programmes and identifying the resource
needs for schools.
Principals and SIC members were very pleased with the SIC structures, with one principal capturing this very
practically noting a shift of responsibility for leadership to the SIC:
The structure of SICs and PMC was excellent. SICs allowed the issues of integration to come into
focus – meant it was not principal led but SIC led and supported by the EDNIP staff.
(Principal Interview)
Reflecting on the effectiveness of the SICs, Principals deeply valued the opportunity it created for staff and
other members of the school community to focus on the issue of integration – so that integration agenda was
not just led or driven by the principal but had the support of expertise from outside the school while also
harnessing commitment and expertise from inside the school:
So, you have to be realistic. So, the structure to me is really excellent, and I think it is really important.
I think it has made such seismic differences. But the whole politics is about compromise and there’s
differences, sometimes about priorities. So, that’s why I was hoping the agents of change, the enzymes,
would be coming from without and not from within. Because if I make a suggestion that’s from me,
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but if it’s made through the SIC, they’ll (staff) say yes, and it’s much easier to say we’re an EDNIP
school, this is what we do.
(Principal Interview)
There was also evidence that the SIC structures “enabled conversations between people who wouldn’t easily
converse”, and “facilitated members to organise events for the school” (Principal Interview).
In another school the principal captured the dynamics of the SICs stating that:
The committee we were literally saying ‘what are we going to do with this (opportunity)’? So, the
language classes came out of it. The SIC committee did do their cookery classes and they organised
trips to the Hunt Museum and then a treasure hunt. And the thing that shone nearly the brightest was
the trips and that came up at the end of the first year. What can we do for these families?
Across the schools research participants reported that the SICs were a forum to discuss issues they would not
have had an opportunity to discuss without that structure. EDNIP was a conduit through which to explore
issues and identify needs. One of the SICs particularly acknowledged the value of parental participation in
the SICs as they believed it promoted parental engagement in the school and of greater involvement in the
Board of Management (BOM).
The relationships between the EDNIP team and the other SIC members were also commented upon – research
participants believed that they were “listened to” and that schools were “not pressurised” to “be the same”,
but were heard and their needs responded to, which takes a lot of time and consultation.
The model was described as “flexible and responsive” (PMC Interview). SIC feedback found that “voices
were heard” and there were “good discussions” which “led to changes in direction and shifts as we went
along” (SIC Focus Groups). One of the research participants gave a good example of how opinions were
taken on board and of the flexibility of the programme delivery. They reported that concerns were expressed
in the SIC that all children were not benefiting from after-school family programmes which offered
opportunities to visit places of historical or cultural interest. Some parents were not in a position to accompany
their children on the visits, therefore some children were missing out. Yet, the SIC believed that it was important
for the children to experience these opportunities. EDNIP subsequently extended the programme by offering
the after-school opportunity during school time to accommodate all children:
(name of MIC staff) did a walking tour of Limerick with … the historian, during the day with a class
from one of the other schools. Because some of the parents were working and couldn’t bring them
(children) afterschool. But the kids whose parents couldn’t bring them were missing out. So, a way of
doing that, we would want to do both, we could do it with the parents and a class, but I was delighted
to see a 5th class from one of the other schools. It worked out very well.
(SIC Focus Group)
The SIC interviews revealed very high levels of satisfaction with the management structure and operation of
EDNIP. The dedication of the EDNIP team and their organisation of various aspects of the project, their
availability, and follow through was very sincerely acknowledged.
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Bespoke model for individual schools and five schools on a journey together –
Building solidarity and Communities of Practice
The opinions, aspirations of parents and schools were listened to and acted on. Project team listened
– parents coming from different perspectives listened and the model of delivery evolved within each
school.
(Principal Interview)
The research findings indicated that EDNIP managed to create five connected projects within one – honouring
the uniqueness of each individual school’s strengths and needs and at the same time creating a connection
between them to facilitate communication, support and capacity building.
Each school is unique, and you look at things and say ‘that wouldn’t work in our school in a million
years’. Well, that’s key. Nobody wants to be pushed in a particular direction. It’s really five projects
under one project. Even in size they are very different. One is an infant school, and your school starts
in second class, some are full stream boys and girls and historically they are very different.
(SIC Focus Group)
One of the reasons that EDNIP achieved what it did was because bespoke programmes evolved within each
school through the research process, the SICs and through their participation in the PMC.
But, also like I was saying before you don’t feel steered. You don’t feel pressure from EDNIP to well
‘School A has done X, and that worked really well for us, so we’re going to make all the schools do
it’. Like that’s (approach) not there. It’s more, ‘what do you think’? And ‘will this work in your school’?
(SIC Focus Group)
Programme flexibility emerged as a very valued aspect of the model as one principal noted they all had
“scope to change things as we went along” (Principal Interview). Another example of how EDNIP responded
to the needs of the five individual schools was cited by a PMC member who said: “some schools had access
to EAL for parents, others hadn’t, and this was developed through EDNIP” (PMC Interview).
The following captures the momentum of EDNIP as it moved through phases of development:
So, the bedding in period was interesting because teachers didn’t know what it was going to be, and
parents had great expectations or aspirations. And the journey of bringing these people with all their
ideas and all their visions for what embracing diversity would mean became really organic. And it
grew into something that was feasible and reasonable and wonderfully supported originally by the
first lead worker and then she finished around Christmas time of the first year. There was lots of
information gathered, base line data, and focus groups and questionnaires and there is where I put
opinions in, and the staff put opinions into it. In terms of the project workers and the management
they listened and were very receptive to everything.
(Principal Interview)
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The value of creating five bespoke connected initiatives was captured graphically by one SIC who reflected
on the value of the individuality and of the connectivity between schools:
Absolutely (there is a value in working with other schools), because you’re working away in your
own little bubble, and then you lift your head, and it’s like ‘that’s interesting, that approach’. Because
the schools are really similar in some ways and really different in others.
(SIC, Focus Group)
It’s hard on your own but when someone that’s throwing ideas at you and saying like (EDNIP staff)
came … like the puppets, ‘These I got in another school, are they of use to ye’? So, it’s also ideas
coming from the other four schools and I’m sure we have given ideas to the other schools as well.
That was probably the best day we had (Community of Practice). Now I know it’s not specific to our
school.
(EDNIP staff) acted as a conduit to share ideas etc between schools – having five schools was great
vehicle to share practice and ideas.
(SIC Focus Groups)
Information and good practice was shared across schools through PMC meetings, EDNIP staff facilitating
the five SICs, and bringing information between schools, and through the Communities of Practice. This
enabled schools to learn from each other. Due to time constraints we only managed to organise two
Community of Practice meetings across the five schools but they were very well received:
The community practice thing was fantastic I thought. Yes, it was brilliant to talk to other teachers with
the same objective in mind, just approaching it in different ways.
That (CoP) was the highlight for me really because you heard all like different things we might try
here and how they enjoyed it. Maybe things they struggled with too. We’re all the same, we’re all
trying.
(SIC Focus Groups)
That was a thing (mobile farm) we (SIC) brought in. We brought in the farm, well we suggested to the
school obviously. We didn’t bring it in without the school. We did it in another school, and that’s the
great thing of having five schools involved, because if one school tries something and it will work out
for each one or they’ll try a visit to the Hunt museum or whatever. And they’ll say “that was really
good”, and then another school will say “I’ll try that”, or a visit to Bunratty.
(SIC Focus Group)

Model - Bringing an initiative on site in a school
As discussed previously bringing an initiative into a school demands consideration of the unique school
context, appreciation of existing expertise and strengths, an understanding of the needs the initiative seeks
to address and a commitment to working in partnership. It also requires patience, flexibility and creativity.
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We found that the EDNIP model respected the reality of school life and worked in a respectful consultative
supportive way, with one principal noting that “It worked very seamlessly, and it fitted into the school
environment very well”.
The SIC focus groups highlighted the importance of the support received from EDNIP staff to prioritise
integration. Many said that without support teachers just couldn’t take on additional work as teachers are
already so very busy:
We are already past breaking point so saying to a teacher, ‘we need to engage in this dialogue
around world religions, but we are going to support you to do it’, that’s just the only way it will work
and that’s why it works. We are going to explore interculturalism, but we are going to support ye to
do it. You know, I just think the support has to be there for it to work because teachers just can’t take
on another thing independently.
(SIC Focus Group)
SICs emphasised the need for a hands-on approach to support teachers. They said that the EDNIP team did
what was needed, and the flexibility of the EDNIP team was critical:
They are hands on. Bags from Dealz and Penneys. They come in they put up the bunting, nothing is
a chore for them. They carry tables around the school.
(SIC Focus Group)
A principal confirmed this position by stating:
The work that was done as part of it was brilliant from (EDNIP staff) to (MIC staff) and the two other
EDNIP staff and MIC staff. It worked very seamlessly, and it fitted into the school environment very
well because it hit all three aspects (children, parents, staff). It wasn’t focused on the kids alone, which
meant they didn’t have to be out of classroom a lot. It worked with parents. It created that bond, so
I didn’t have to work on it that much.
(Principal Interview)

Pedagogy – working with adults
I was in (name) school, in the conversation class. Is very, very good. There is no too much reading,
no too much writing, is little bit reading. Too much (lots of) speaking, is very good for learning the
English. I like all teachers. Sometimes I didn’t understand things. They explain all the teachers. They
teach every way. I like too much I want again. I did all the conversation classes exercises every night.
I fill up the forms 10 times. I practice, practice. I more and more confident.
Look I don’t feel shy because even if wrong she (EDNIP staff) help you to do it. You feel yourself safe
you know. We can trust each other, and we trust each other.
(Parent Interviews)
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There are specialised qualifications and skill sets required to work in adult education or family support.
Working with migrant adults who do not speak English and are coming into a new cultural context also
requires a special skill set. The team were well prepared, created a safe and nurturing environment and built
trust with the learners. The professional background, skills and qualifications of the EDNIP staff greatly
contributed to promoting an inclusive learning environment centred on the needs of learners as well the
adoption of effective teaching methodologies for adult EAL learners.
The EDNIP team, supported by the conversation class volunteers sought creative and respectful ways to
promote a safe inclusive learning environment:
Because everything is very good organised, very clear for me because I am a beginner in English
and (EDNIP staff) every time puts the theme of the lesson and teach in a good way.
I am very happy for this English class. For me it is the best, because I study English in another place,
but every Monday I am very happy to for this class. I enjoy.
Because we are like family, no big room full of tables, one small room is good. It’s better for me.
(Parent Focus Groups)
As previously discussed, the acquisition of English is critical to integration, so using effective teaching
methodologies is critical, both to the acquisition of English and to building the learners’ confidence and
networks:
Sometimes if we don’t know something, we can ask the teacher. Everything she tell us, everything. It’s
nice. And every lesson (EDNIP staff) repeats the last lesson very quickly at the start of the new time.
Before I very, very shy. I feel it (conversation class) is like my family. I see teachers they like friends.
Some people very nice. Teachers explain and make a group of four or five to explain questions, very,
very good. English is getting more questions and answers and stories like they help.
(Parent Focus Groups)
Building on pre-existing EAL classes, and collaborating with the LCETB, EDNIP set up EAL classes for parents
in two schools along with a conversation class drawing learners from across the schools. Apart from the inschool sessions, class members visited cafés and went on trips – all of which offered opportunities to practice
English and engage in the social and cultural life of the city.
One of the EAL parents graphically described her journey from attending the EAL class to participating in
the conversation class, capturing her reticence and evolving confidence:
First time I start with (EDNIP staff) reading group. (EDNIP staff) speak very, very slow. And I think this
teacher speak slow and in other school maybe there is big group and too much teachers and maybe
very hard. I said ok (to invitation from EDNIP staff to join the conversation group) after 2 – 3 months
I went and I see. I wish it again very soon start the English conversation class.
(Parent Interview)
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As one EAL learner reported, going on trips or to the café offers “another possibility to practice talking”.
Another commented that going to a café offered her an opportunity for “conversation and try Irish food. Last
time I tried something like pie, it was my first time”. Another described her first visit to a café:
One time I went with (EDNIP staff) to the café, Punches cross. Everything for me is very changes
(different) first time. Is good. People seated quietly and like make tea and some people chat and
some people just look outside. Is very good.
(Parent Interview)
And another EAL learner described her first visit to a Catholic Church:
It is very like, outside and inside is very different. I sit here and I look at all things and how they pray
and what are they doing here in this place, I was happy for these days. You know holy water and put
a little money and light candles and everything is different and everything is good. Church is very
good first time inside.
(Parent Interview)
SICs also commented on the way in which the EAL classes were run: “(EDNIP staff) manages to work very
well with the migrant population – they are happy and learning in her class”.
In the EAL classes the curriculum was learner-led. Learners were asked about what they would like to learn,
and when they identified the need for a conversation class this was developed. Likewise, SICs and parent
interviews greatly valued the social learning atmosphere in the Parent and Toddler Group which was
described as “well organised” (SIC Focus Group).

Intervention Model was responsive and flexible
Research participants believed that the EDNIP model was responsive to needs or concerns expressed by
schools. This was manifested in a number of ways including the development of the TEAL project, a sister
project to EDNIP. It was also evident in the process through which resource needs were identified, researched,
sourced and developed.
The EDNIP model sought to be responsive to needs from the conception of the project and throughout the
development and implementation stage. The need to support teachers’ skills in the area of teaching English
as an additional language featured strongly across discussions throughout the project. Subsequently, TED
successfully sought funding to develop a sister project to EDNIP, which delivered staff development across
eight schools, four of which were EDNIP schools and the other four were DEIS primary and post primary
schools in Limerick City. The TEAL (TED English as an Additional Language) Project, combined with EDNIP
was viewed as ”a very powerful package” (SIC Focus Group).
In response to identified need EDNIP also developed and purchased resources for schools. Examples of
developed resources include bespoke information books in multiple languages (Appendix 5), welcome
banners in multiple languages (Appendix 12) and an intercultural definitions chart for classrooms (Appendix
6). See Appendices 1,2,3 and 4 for list of resources purchased.
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PMC members believed that the process of consulting with schools, researching, purchasing and developing
resources was a really important support to schools who “felt supported and engaged and welcomed the
work done by the team” and that it was critically important that the resources were “not forced but identified
and discussed” (PMC Interviews). This was also raised in the SIC focus groups:
Yes, we got a lot of resources as we went along and what was good is it came from the needs. They
weren’t resources that were forced upon us there were a lot of conversations before resources were
got and purchased. There were a lot of conversations between the different schools about what was
working in their schools so most of the things were got were very much based around the conversations
that were had at the meetings that came out of there. People would say ‘this is what we think is going
on in our school’. They might say ‘have you seen what’s going on in this school’? We would like some
of those resources, we feel we need these. ‘Would this be available’? And that’s the way it was
worked, instead of just saying ‘one size fits all’.
(SIC Focus group)

Communication
In the section describing the model, we outline the importance of communication. During interviews we sought
feedback on how people learned about EDNIP and the opportunities it offered. As outlined above,
communication between the PMC and SIC and the SIC and staff and parents was really important.
EDNIP programmes, both in and out of school time reached a lot of staff, children and adults over its lifespan.
EDNIP staff developed a staff newsletter to inform staff of developments (Appendix 8).
We learned that the multiple modes of communication enabled EDNIP to reach a wide variety of parents –
when parents were asked how they learned e.g., of the Parent and Toddler Group they said: “My son is in
the school and I see the advertising for this class”. Another parent said: “I heard from the school principal”.

Model of Management: Key Takeaways
We learned that it is important to:

• Have a driving force, someone to champion this work, listen to and support staff, children
and families
• Develop a deep understanding of the needs that the initiative seeks to address and the
specific context within which the intervention is being delivered
• Build on what is already working! Appreciating and respecting the work undertaken by the
school prior to implementing an intervention is very important - link with existing
communication and practice structures
• Respond to identified needs through the development of a management model which
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recognises: the unique context of each school; builds school leadership; facilitates decisionmaking; creates an effective path of communication and is properly resourced
• Research the design, development and implementation stages of the intervention
• Recognise the challenges to the implementation of initiatives within schools including the
busyness of schools, physical space, resourcing and communication
• Resource the management structures such as Project Management Committees (PMC) and
School Integration Committees (SICs) so that they can function well. This relates not only to
administration but to recruitment and scheduling
• Seek multiple perspectives such as staff, parents, children and services to promote success,
understanding and buy-in
• Employ multiple modes of communication with staff, parents and the wider community to
promote information sharing and advertising of programmes/activities
• Be prepared to listen through the management structures, through engagement and through
research and to be flexible and responsive to emerging needs. The process of integration is
dynamic.
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Impact on Schools
So, we were enriched by EDNIP beyond our reasonable expectations, and that’s in the resource end,
but also with the people who have worked on it, and also in terms of the learning experience from
methodologies and interactions.
(Principal Interview)
EDNIP has given lots of support to our school in the form of resources and organisation of events and
activities.
(Staff Surveys)
The research revealed that EDNIP had a very positive impact on the five schools that participated. This is
evidenced through the interviews with Principals and the SICs, surveys completed by school staff and through
observations and discussions over the lifetime of the project. These findings are very much triangulated
throughout the interviews with children and parents.
The research found that EDNIP impacted positively on the school by helping to create a focus on integration.
Findings also revealed that EDNIP supported teaching and learning, helped to positively impact on school
ethos and practice, nurtured and supported school leadership, promoted connectivity between parents and
schools, enabled staff upskilling, developed and purchased resources and developed solidarity across the
five schools and between the five schools and MIC, EDNIP partners and organisations throughout the city.
Furthermore, the success of EDNIP confirmed schools as sites to promote integration, lifelong learning and
service delivery.
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As previously stated, schools are extremely busy places. There are constant changes, constant opportunities
and challenges, constant upskilling and learning. Schools and their staffs have many competing calls on their
time. The development of EDNIP enabled a focus on integration for the five schools that sought this support.
The dedication, expertise, and commitment of the EDNIP staff came to light across the research. Their
commitment to forging creative ways to support staff, children and parents was consistently recognised.
School staff spoke of the various ways that EDNIP staff engaged from leading the SICs, comprehensively
reporting at the PMC, organising individual meetings, delivering surveys, taking ideas on board and running
with them and developing and sourcing resources. School staff spoke of the availability and openness of
EDNIP staff, typically saying that: “You have someone to contact if you have an idea about something”.

EDNIP supported schools to focus on integration through providing structured and
systematic support system
More focused, having someone in a dedicated role is great, and especially when it’s someone who
maintains good communication and can be contacted as needed.
(SIC Focus Group)
Supported teachers in addressing issues of multiculturalism, migration and immigration, which are
topics the children hear a lot about in the media these days.
(Staff Surveys)
According to the SICs focus groups, individual interviews and staff survey findings, EDNIP enabled the
aspiration of prioritising integration to become a reality for busy schools. The development of the SICs created
a focus for discussion, decision-making, planning and action:
Up until the project (EDNIP), we wouldn’t really have sat down as a team and said, ‘listen what can
we do now to try help parents integrate here’? We would have left it to the Home School (HSCL)
doing their classes. Whereas we’ve actually taken an active role, as a staff.
(SIC Focus Group)
Reflecting on the impact of EDNIP, a Principal reported that:
EDNIP brought focus for the staff on integration, to talk about these issues and also to have people
in classrooms delivering on EDNIP. And for us to talk as a staff. The SIC worked pretty well in this
school, although the numbers weren’t great.
(Principal Interview)
In another SIC focus group, there was a strong consensus that “EDNIP keeps the idea of integration front
and centre”, and this helps by “giving staff that extra push when energy would otherwise be low and activities
would possibly be put on the long finger”. Another SIC noted that “it’s that push from EDNIP is really why
that it (international day event in classrooms) is happening. Because as I said, at this stage (of the year) you
know the well has run a bit dry”.
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According to staff surveys EDNIP has supported schools to be more aware of the challenges experienced
by migrant families and to identify their needs creating “an understanding and awareness of barriers to
inclusion due to cultural differences”. It also supported them to have a platform to promote the language and
practice of integration.
EDNIP has helped us to identify the needs our school has, to include all the different nationalities and
create an understanding and awareness of barriers to inclusion due to cultural differences.
Staff are more aware of the difficulties international families face face and EDNIP has created more
inclusivity for them.
Showed the non-English speaking parents that we are aware of their needs and are willing to help
them.
(Staff Surveys)

Impact on school ethos and practice - embracing religious diversity - ‘not tokenism’
We are100% more open. We are more comfortable (addressing issue of integration).
(SIC Focus Group)
EDNIP has increased our pride in being a diverse school. It has given all staff an opportunity to focus
more on their role in helping newcomer families integrate into Irish society.
Inter-cultural events have improved school atmosphere. Raised the status of the importance of
embracing diversity. Gave people a voice.
EDNIP has greatly impacted our school and has enabled us to provide a genuine welcome to all our
pupils and parents.
(Staff Surveys)
Our research found that EDNIP supported schools ”to be genuine”, and “create a sense of equality and
unity”(Staff Surveys) in their aspirations to build an inclusive integrated school:
EDNIP has allowed us to be genuine. We have a genuine welcome banner. We will have a genuine
prayer space, and we celebrate it. It’s not just tokenism ‘we’ll do the inter-cultural day and it’s done’.
I think parents are no fools they see us, that we have genuine interest in wanting to be welcoming
and we appreciate their presence here and we are happy to get them involved so it’s about being
genuine as well.
(Principal Interview)
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The impact on the school was seen to be ‘very tangible’, made visible through the resources and also
the language around integration and the language around embracing the diversity. It’s like any
language, if you use it you won’t lose it but, if you don’t use it, you will. I think with Mary I and the
DICE students that will keep that piece alive. I think an indelible mark has been made on us. But I
don’t want it to be a little dot, I want it to be something a bit more substantial.
(Principal Interview)
According to the research undertaken with SICs, EDNIP had a profound impact on school practices:
I suppose we are putting more thought into things. If we are making a decision about something we
definitely wouldn’t do something good (something special for the children) on a Friday because we
know some of them (children) are collected and brought to prayer and that would stop them going
(to prayer). And that was a barrier without even realising it.
(SIC Focus Group)
In another school, SIC members spoke of how EDNIP “out of school activities have leaked into the school”,
stating that the programmes had broken down barriers and created a dialogue between the life of the child
in school and out of school.
In terms of impact on practices in schools, SIC members and Principals across the schools spoke of the
increased knowledge of appropriate language to use in the classroom when discussing issues such as
integration, racism and stereotyping. They greatly valued the support from EDNIP both in terms of scaffolding
the dialogue among teachers and between teachers and children:
I suppose we’ve opened up the dialogue for teachers and just supported them.
I suppose we all acknowledge initially it can be a tricky thing for teachers to engage in just, you know
everyone has their own opinions but it’s just how to phrase it correctly in the class. So, I suppose by
EDNIP coming in and supporting the teachers that was really valuable.
(SIC Focus Groups)
Interestingly, the term and concept of EDNIP became integrated into the school language and the implications
and expectations that go with “being an EDNIP school”. As one Principal noted:
Because of EDNIP we were able to say, ‘look absolutely zero tolerance’. We’re not having that (racist
comments) … It’s the same with violence or intimidation. There will be none of it here. We’re an EDNIP
school. All of a sudden there’s fibre there where there wasn’t, and it also gives you the courage to
say: ‘look that’s racism’.
(Principal Interview)
The Principal also noted the value of using the term when discussing issues with parents. He/she believed
that in a way EDNIP offered schools a permit to call out bias:
And when parents come in, ‘my lad gets into trouble the whole time and those other ones don’t’. I
say ‘what do you mean those other ones’? ‘Well, the black kids’. ‘Well hold on a minute, let’s talk

110

Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

about this in terms of what it is your child is in trouble for, because your child misbehaved. If somebody
else isn’t getting in trouble, it’s because they are not misbehaving. I really don’t appreciate you using
the black kids’. And I can say that to parents. And then I say, ‘do you not know we are an EDNIP
school’? And they know what EDNIP is in that sense. They would call it helping us to get along.
(Principal Interview)
One of the issues where teachers identified the need for support was in relation to how to manage discussions
around religious diversity – some teachers feared that they may use inappropriate language due to lack of
knowledge and did not want to cause any hurt. We found in our research that discussion around religious
practices had become more normalised and teachers were more comfortable – this they said was due to the
summer course, workshops and the world café sessions provided through EDNIP.
We were doing ‘Incredible Years’ and Ramadan was over and just to hear the children. I think one
boy started talking, but then others fed in and it was a lovely conversation, about it (Ramadam) was
a celebration of it. The 3 days, like ourselves, we have Christmas Eve and Christmas day, Stephens
Day and how bad it was to be in school on a day that you get presents and given money and it was
just lovely and natural. The conversation was had. They were Senior Infants. It’s natural. It’s organic.
It wasn’t … tokenism was the word I was looking for.
As well as that EDNIP provided us with two sets of religious artefacts and (MIC lecturer) gave us
fabulous methodologies, how to teach with these, how to talk about these, I’d say she’s such a great
teacher.
(SIC Focus Groups)
For teachers, much was learnt about each different religion and it was an opportunity to ask questions
and have them answered by an expert.
(Staff Surveys)

Impact on staff - built leadership and confidence
The interview participants identified several impacts on staff including the learning gained from participation
in SICs, the opportunity to take up leadership and champion integration and greater confidence in dialoguing
with parents from migrant backgrounds.
Some Principals noted that teachers involved in the SIC in their school ‘took leadership’ and worked very
closely with the EDNIP team to support the programmes. Peer to peer communication was reported as very
effective.
It is very important to acknowledge the changes that some teachers shared in terms of their own confidence
and skills in talking with, meeting with, and supporting parents:
Trust takes time and it takes a lot of effort.
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Some parents would never in a million years have approached you but now … they’ll take down their
hijab, they will take them down now. They know that we prefer to see their faces. Whereas they
wouldn’t have done that. I think we were nearly afraid to ask them ‘can I see your face’? Whereas
before …. You’re not afraid to talk to them now. I would just talk to them like anyone else.
(SIC Focus Groups)
Teachers reported that they were more confident in navigating cultural differences and better able to forge
conversations with parents:
… you know, and even now not being afraid to ask like (to open up conversations with parents). Like
a mother came up to me, he (her child) looked at me, and I said ‘yes, we say to the children, look at
me when I’m talking to you’. And she’s saying ‘oh no, in our culture it’s a really bad thing for a child
to look at an adult’ … and we can have the conversation. Whereas before, I don’t know if I would
have been (confident to have a conversation) and just being afraid to put my foot in it you know. You
are afraid to cause offence.
(SIC Focus Group)
Another SIC spoke of the emphasis on acknowledging and celebrating differences and how this impacts on
teachers, children and parents. The importance of adding celebrations to the life of the school as opposed
to excluding pre-existing celebrations was acknowledged:
Now that the focus is on celebrating those differences really. That you’re celebrating Eid or they are
celebrating Christmas day when they sit down and have a party and your awareness of that. The
parents are more comfortable coming into the school and you are more comfortable talking to them
and they are big things.
(SIC Focus Group)

Impact on staff - Continual Professional Development
EDNIP has increased teacher knowledge, confidence and skills around teaching children from diverse
backgrounds.
(Staff Surveys)
Schools have support needs to enable them to undertake this work. These needs include resourcing, practical
supports such as bringing expertise to the classroom, Continual Professional Development (CPD) opportunities
and recognition of their unique position as schools serving diverse populations.
School staff participated in CPD through attendance at summer courses, (Appendix 11), and CPD during the
school year. One of the challenges encountered in the lifespan of the project was to find suitable times to
deliver CPD – sometimes schools used their Croke Park hour10 or released teachers in a rota basis.
CPD was delivered by the EDNIP team, MIC staff and the Mid-West Interfaith Network. Specific topics were
identified through staff surveys and through SIC and PMC meetings. The staff believed the CPD had a
significant impact on their practice and skill set:
10 The purpose of the Croke Park Agreement between the INTO and the Dept of Education is to provide a
block of 36 hours to be allocated to non-class contact activities which would previously have necessitated
a school closure / half day.
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I always remember (member of Muslim faith) saying their face is actually a gift from God.
(SIC Focus Group)
The challenge of learning cultural norms works across all cultures. One of the migrant parents shared her
realisation about interacting with Irish people: “I had not known one thing personally, if you go near to them
(Irish people) they will not feel good, and always keep a bit of distance” (Parent Focus Groups).
Staff spoke of the value of the EDNIP summer courses which ran for two summers:
I suppose even the course we did last year, I just felt I got a lot of information that I had been looking
for.
(SIC Focus Group)
The feedback on the EDNIP summer courses was very positive, we amended the programme for year two
based on the feedback from year one. The summer courses were very valuable opportunities for bespoke
sustained CPD. Below one of the teachers offers a very graphic example of how her practice changed
because of participation in CPD:
I think the whole project has educated us as well in a very broad sense what you are saying now
(refers to a colleague) in that we’re not afraid now to talk to children about it. Because that fear of
causing offense is terrible. Because it kind of spancels you in your relationship, that fear of causing …
whereas now we are just talking about it. Whereas other years we may not have. They might have
said ‘I wasn’t in school because of Eid’ and I can’t really ask them because I don’t know anything
about it.
(SIC Focus Group)
The Principals were very clear on the impact of EDNIP for their staff. They spoke of “building cultural
understandings in a multi-cultural environment”, and of the huge value of resources. Principals spoke of their
impact on their staff from an empathetic perspective stating that the staff is “more open, more understanding
of families and the experiences they are going through and the isolation”. One Principal profoundly stated
that “EDNIP became a concept, impacted on the ethos of the school. EDNIP equals integration. We are
much more open as a staff, which makes every day in school much better for them (staff) - staff more
open”(Principal Interview).
SICs also highlighted the need for CPD in order to progress the integration agenda – stating that teachers
need support and knowledge in order to address sensitive issues such as racism and integration. They
recognised that this involves knowledge of appropriate language for classroom use to promote discussions
and understanding. Indeed, the parallel pathway of developing understanding for staff and for children was
recognised across staff interviews, surveys and SIC Focus Groups:
We’ve opened up the dialogue for teachers and just supported them.
People with experience in talking about racism and other issues, you know we talk about it in class
but just to have the support of somebody.
(SIC Focus Group)
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Teachers spoke of the transformative power of CPD:
‘Muslim in the Classroom’ as well, that was really transformative for me because you’d be afraid of
upsetting someone from a Muslim faith, because … but you assume that you could say the wrong
thing and they would be really upset and they wouldn’t tell you, they were upset they would stoically
carry on.
(SIC Focus Group)
Discussions at SICs revealed very valuable insights into the impact of CPD, the development of teachers’
confidence in entering into dialogue about different traditions. The example below graphically displays the
change in practice in a school. We learned throughout the research process that teachers feared causing
offence and so were sometimes reticent to ask questions about religious or cultural practices, but through the
CPD and different processes which they engaged with their confidence grew. This also happened through
schools sharing their good practices.
But it’s like things like Eid when the kids come back from that, and you’d be there like,’ well how did
ye get on?’, and ‘what did ye do?’ And you’re asking the kids and they are all excited, mad to tell
you. But we wouldn’t have known a lot. Things like that.
(SIC Focus Group)
(MIC staff) delivered workshops for staff and EDNIP bought the religious artefacts – so the school
had the knowledge and the resources to support the development of knowledge and respect for
different religious traditions.
(Principal Interview)

Impact on teaching and learning
As a teacher, I felt supported in addressing issues around multiculturalism in my classroom.
(I felt) support in trying inclusion-based lessons and activities has kept inclusion on the agenda.
The Mary I students supported teachers well in addressing issues of multiculturalism.
(Staff Surveys)
School staff reported that EDNIP had a strong impact on teaching and learning. Staff surveys attested to this
with staff stating they had “increased teacher knowledge, confidence and skills around teaching children from
diverse backgrounds” (Staff Surveys). Staff identified specific aspects of EDNIP that supported teaching and
learning including support for EAL programmes: “EDNIP has been a support for the EAL programme in our
school” (Staff Surveys). EDNIP was also seen to be an active mechanism for educating children to “accept
difference and promote tolerance and respect for all”.
Teaching and learning has many inter-connected aspects to it. It can be profound, exploring concepts of
racism and stereotyping. It can also have very warm moments like enjoying the fun of sharing aspects of their
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culture and sharing in learning experiences. The school staff often spoke of the fun of the intercultural days,
mobile farm visit, intercultural walks, food tasting, and of course going on trips:
The children really enjoyed their day trips – having new experiences and seeing places that they
wouldn’t have been able to access easily.
They (trips) allowed the children and their families the opportunity to explore new areas, particularly
encouraging them to revisit these areas and take similar trips in the future.
The 5th Class trip over to (name of school) for Maths Week was very good.
Great for integration and knowledge about the local area.
Scratch classes in MIC.
EDNIP supported teachers with integrating new-comer students.
Children loved having EDNIP team in our class. It creates positive relationships with parents.
(Staff Surveys)
Our research revealed an in-class impact of EDNIP based on the delivery of programmes by the EDNIP
team, the MIC staff, MIC DICE students, the Mid-West Interfaith Group and the mobile farm visit:
Parent and child telling about Muslim faith on the DICE project and they came out and also the project
workers (EDNIP team) would go into the classroom and do different pieces of … there was a book
used ‘Journeys’ and there was some other resource that they used to discuss aspect of … and then
they introduced the Midwest Multifaith Group and they brought resources then. That’s when it really
started to be meaningful and then we even had two children and their mum who decided to explain
what Ramadan was, and what Eid was, and they came in and they went around all of the classes.
The mum had made this candy favours. They were sweet treats that would be given out to kids after
an Eid celebration and there was one for everyone in the school and the two girls took such delight
out of doing this.
(SIC Focus Group)
Feedback from DICE students corroborated the school staff findings in relation to how they perceived children
engaged with complex topics stating that “children were excited to talk about their own varied backgrounds”.
Children also spoke about the importance of honouring the different backgrounds stating in relation to their
own culture that it is “important to see things that show your culture”. They also appreciated the resources
which EDNIP had supplied to their schools stating that children “realise it can be fun (to represent different
cultures in displays, books and practices), we have books from Afghanistan in Urdu and Arabic” (Children’s
Focus Groups).
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Impact on home school community relationships
Also, it brought more people into the school. They were more willing to come into the school. I have
never in the whole time … it’s the first time I have ever seen the amount of parents involved and willing
to be involved.
(SIC Focus Group)
Allowed isolated mothers to be welcomed into our school and meet other parents.
Positive impact as it afforded parental involvement in a casual, relaxed manner. They were made to
feel less isolated, and more valuable members of the school society.
(Staff Surveys)
Yes, that (EDNIP) opportunity gave parents who wouldn’t go into the school - if they found it
intimidating or … like when we were kids our parents didn’t come into our school … you waited down
the road for the kids. So, some parents might feel … other cultures, I don’t know how their schools
work. So EDNIP was good. It gave an opportunity again to cross the barrier and go in. So, it was a
safety net. ‘Why are you here?’ ‘Well, I have a reason to be, I have a purpose to be, because I am
with EDNIP’.
(Parent Interview)
We learned that schools saw an increase in parental engagement and “more integration between parents
and staff” (Staff Surveys) through EDNIP which they valued greatly. The research found that these increased
interactions facilitated trust building, which takes time, understanding, openness and patience: “barriers
between staff and parents were broken down” (Staff Surveys). The increased interaction did not always relate
to school related matters but as noted by one Principal that they were “approached by parents for information
to service”. Interestingly, these opportunities brought parents to the school who had not previously attended.
According to one SIC:
There were days when they (parents) were all invited in for the different activities. We actually got to
meet parents on those days that we had never seen. The art exhibition, they (men) brought their wives
that we would not have seen them, and actually they introduced us to their wife. We would never
have met otherwise. They (mothers) don’t bring the children to school at all. A lot of males bring the
children to school and any conversing, any conversing with us. And it’s hard for the males then
because they won’t look at you. They’ll talk to you, but they can’t make eye contact.
And we’ve seen a lot more of the kids being allowed to take part in our Christmas activities, going to
see Santa Claus. The trust is there now even though they wouldn’t (in the past), but they did. Taking
part in our activities and Christmas plays and stuff and teachers have tried to make them more
universal … they have like … the trust is there now. It’s not solely religious so they can take part like.
They all took part in the winter festival.
(SIC Focus Groups)
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SICs also noted the impact on Irish families, stating that celebrating diversity can provide opportunities for
increasing all parental engagement in schools and the informality of EDNIP activities outside of school time
have had a positive impact on school life:
It has broken down barriers (between Irish families and migrant families) that no amount of school
concerts or standing in the halla11 in the morning forever would do. And it has taken it outside of
school, and it has taken it into their lives at holiday time or weekends or after school. Because it
happened outside of school it (positive attitudes to integration) has leaked back in to school.
(SIC Focus Group)
All Principals acknowledged the enhanced relationships with the community, captured below by one of the
Principals who acknowledged the impact on the more marginalised parents due to language barriers:
I think it’s brought the school into the community and the community more into the school. While we
were always part of the community, I think it has helped to integrate us a little bit more into the
community especially those parents who maybe felt marginalised because of language and things
like that.
(Principal Interview)
Schools also reported an increase in parental participation in the Parents’ Association as the dialogue
between two school staff exemplifies:
Person 1: I think we’ve had a breakthrough in the last year or two would you agree?
Person 2: Yes.
Person 1: Certainly, in terms of the Parents’ Association and the involvement of parents …. I think there
really has been a breakthrough.
Person 2: There has been alright. And I suppose the barrier that’s broken is that these parents have
excellent English. We have a very successful English beginner’s language class as you know. There’s
up to 12 or 13 in it and the biggest barrier for parents getting involved, is their standard of English.
And the parents that have made the breakthrough are the ones that have a really good standard.
Simple as! It’s one of the biggest barriers.
(SIC Focus Groups)
Schools were very clear that parents wanted to be involved and believed the main hinderance was the lack
of English:
What parent doesn’t want to be involved in their child’s education? A lot of these international parents
are actually highly motivated, and as you say it might just simply be English language. Not for all but
definitely for a few.
(SIC Focus Group)

11

School assembly hall.
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It was also evident throughout the research that EDNIP had built on existing school/community links and
nurtured new links with community and partner organisations for schools:
EDNIP helped to develop great home-school links and links with the wider community.
It fostered community spirit and fostered links with the wider community.
(Staff Surveys)
EDNIP staff in collaboration with the HSCLs organised a number of Sports Coffee Mornings – where a
variety of sport organisations distributed information to parents.

School as a site to promote integration, lifelong learning and service delivery
The EDNIP schools were confirmed as fertile sites to promote integration, collaboration, leadership and
learning for staff, parents and children.
So, EDNIP opened that, it was just the notion that, ‘I want to help you, we want to help you, the school
wants to engage with you, come and help us to know how to do it’.
(Principal Interview)
Critically the reach of the school extends beyond the children enrolled into their families and community.
EDNIP through the schools was able to reach parents and promote engagement and learning. When asked
about the suitability of the school as a place for adults to come together one migrant mother replied she
came to the school as “you know you’re going to a safe place” (Parent Focus Group).
There are very well-established mechanisms for involving and reaching out to parents by schools. The excerpt
below not only describes one way in which the schools reach out, but the parent’s understanding that she
can go to the school to seek clarifications:
Through the school. They were giving notes from school. So, each class will receive it and they pass
it to the parents. So, normally I will fill in all or if I am not sure, I will come in the next day and ask
them ‘what is the problem about’?
(Parent Interview)
Building on the success of HSCLs over time, EDNIP helped to promote the school as a site for Life Long
Learning for adults. Apart from feeling safe parents also reported that “time is good”, as they can engage in
programmes after they drop their children to school.
There was a strong consensus that the school can act as a very effective site for service delivery. The EAL
classes, conversation class and Parent and Toddler Group attracted parents who needed those services, and
they were very comfortable and felt very welcome in the school environment. If the school is to be used as
a site for delivery of services, it must be resourced to do so.
Schools need to be resourced not only in terms of personnel support but in practical ways, for example, one
of the schools did not have a parent room due to lack of space.
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Resources and resourcing
And the resources, the physical resources, the boys love those books. And the fact that we are going
to be getting more into all the classrooms, and the games and … even the way the room is decorated
because EDNIP had the funding at Christmas. It just made it so much more of a special place to go,
we just wouldn’t have it. We just don’t have it (adequate funding).
(SIC Focus Group)
Resources sourced by EDNIP staff were invaluable – the resources and language of EDNIP and the
DICE students will keep this work alive.
(Principal Interview)
According to the research, one of the very significant contributions EDNIP made to schools was in terms of
having the finance to employ personnel, develop and purchase resources, and provide a range of
experiences for children and parents.
The need for resources was identified by schools. To meet those needs the EDNIP staff consulted broadly
with schools, and then researched, developed, purchased, delivered and reviewed resources. The required
resources were identified through discussions in the SICs and at the PMC and in discussions with individual
school staff. The EDNIP staff consulted with MIC staff with expertise in various areas and sourced a variety
of resources across intercultural, interfaith, EAL and dual language. They also undertook independent research
to source resources. Once resources were in place the EDNIP team sought feedback from the teachers and
shared this information across schools enabling schools to learn from each other. Resources that the EDNIP
team developed included welcome booklets for each school in multiple languages, an intercultural definitions
poster to display in classrooms and a welcome banner for display at school entrances. Resources were both
classroom-based and school based. For example, some schools developed sacred spaces in public areas
with artefacts from across religious traditions.
The result was that schools built a bank of resources to support teaching and learning. Schools shared their
experience of the effectiveness of the resources through SIC and PMC meetings. Feedback from staff was
very positive, not only in terms of the resources purchased but also in terms of the support offered by the
EDNIP staff in researching and purchasing. The following captures feedback via the staff surveys:
We have developed a bank of resources that reflects our multicultural reality, that can be used by
both children and adults alike.
Intercultural books and games provided support for teachers to address various issues around
multiculturalism, etc. The EDNIP staff researched and provided excellent resources for us in school.
Books reflecting different cultures were very popular with the children. The provision of new picture
books in different languages/backgrounds/cultures reflect society. The Red Card Against Racism
activities and videos were good.
(Staff Surveys)

119

Staff surveys also strongly acknowledged their appreciation of ‘increased personnel to work with
pupils and adults’ and the ‘extra funding to provide our children and families with new experiences
and activities’.
(Staff Surveys)
Not alone did the schools appreciate the resources, they deeply appreciated the time that the EDNIP team
took to research and procure the resources:
Now that probably took a lot of time for (EDNIP team) to source that and really invaluable resources
and that’s time that we don’t have. There’s so many other things going on.
(SIC Focus Group)
Principals also said that EDNIP enabled them to buy resources they wouldn’t normally be able to justify. The
rationale for purchasing resources didn’t have to be academic it could be cultural. Teachers spoke of the
impact of the resources on the children – the delight of seeing their cultures represented in reading books,
and resources such as games, posters and floor mats. The teacher below shared his/her experience of the
resources, particularly grateful that the resources were “informed” and her/his particular appreciation for
resources for older children who come to school without any English:
Can I just say this is the EAL room. I love these games here, learning by looking. I love the fact it
shows a diversity of children from all different places. The kids love playing these type of things. So,
my resources have been added up, I think it’s great that I have things like a Roald Dahl book that’s
in Polish, that if a child wanted to read a Polish library book, instead of an English. The teachers know
these are here.
I did not have anything for the (older) children up the school who arrived with no English. We have
our ‘Up and Away’ programme which is great for children lower down the school. But I now have
something I can lay my hands on for a child that arrives in new to the school at the top end. So, in
terms of the EAL room I’m delighted on two fronts. Number one, that (EDNIP staff) has provided me
with such stuff and number two that (EDNIP staff) has gone and researched this, and the (other
members of the EDNIP team), because it’s hard to find this stuff sometimes, but they have gone off
and researched it … It’s informed. It has really informed, it is yes.
(SIC Focus Group)
In another school a Principal noted that: “we are in a much better place in catering for kids with language
difficulties now than we were before the start of the project” (Principal Interview). And in another school
another Principal noted:
EDNIP facilitated buying resources because of cultural context of the school and not only has EDNIP
given us fabulous resources, we got a reading scheme we picked, and EDNIP paid for. That is allowing
children of different cultures to see material that is related to their experience of life. It’s not directly
EAL it’s very much contextually based, cultural experience, there is no way I could have prioritised
that (in terms of the limitations of expenditure).
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In another school, a Principal reflected on the process of resource identification and delivery:
Yes, we got a lot of resources as we went along. And what was good is it came from the needs. They
weren’t resources that were forced upon us there were a lot of conversations before resources were
got and purchased. There were a lot of conversations between the different schools about what was
working in their schools so most of the things that we got were very much based around the
conversations that were had at the meetings that came out of there. People would say ‘this is what we
think is going on in our school’, they might say ‘have you seen what’s going on in this school’? We
would like some of those resources, we feel we need these. Would this be available? And that’s the
way it was worked, instead of just saying ‘one size fits all’.
(Principal Interview)

Schools: Key Takeaways
We learned that it is important to:

• Appreciate that schools are busy places – there are competing and increasing calls on
schools to address many issues
• Listen to what schools need - schools identified the need to focus on integration as a response
to increasing diversity and the desire to be proactive in promoting a sense of belonging for
all children and families
• Recognise schools as fertile sites to promote integration and foster a sense of belonging for
staff, families and children
• Support schools to develop bespoke responses to promoting integration – there was a
recognition of the value of undertaking research within schools to identify home languages,
religious practices, countries of origin, skill sets of parents, resource and training needs of
teachers, perceptions of children, parents and staff
• Ensure that the school ethos and environment play an important role in welcoming parents
and children
• Build school leadership to promote this work – leadership can come from multiple sources
• Create formal i.e. School Integration Committees (SIC), Community of Practice (CoP) and
informal structures i.e., programmes, activities, trips, opportunities for people to interact and
to build connections
• Represent the diversity of the school population in displays, programmes, curriculum,
celebrations and resources and in everyday activities
• Provide CPD for staff in the areas of integration/interculturalism / EAL – this work needs to
be embedded within school life
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• Support school staff to progress this work – to develop the skills and confidence to deal with
issues such as racism, stereotyping, migration, etc.
• Adopt a perspective of ‘diversity advantage’ acknowledging that schools can be fertile
learning environments drawing on the knowledge and experience of families and staff
• Promote respect for multiple beliefs - belief diversity is a reality in schools and society
• Resource schools to progress this work – physical resources in the form of books, equipment,
games, language support materials; personnel supports in the form of dedicated support
staff and CPD
• Establish an in-school committee similar to a School Integration Committee which would
facilitate a school to focus on issues relating to the increasing diversity in schools. This issue
could be a standing item on the BOM agenda – how the school is promoting anti-racism
and embracing diversity
• Build Communities of Practice to offer schools opportunities to share good practice, raise
concerns and build solidarity and expertise
• Develop multiple modes of communication required to ensure this work reaches all
• Resource schools to promote this work.
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Impact on families
Well only for this programme (EDNIP) we (parents) wouldn’t know half the parents in this school. As
I said, they never came in before. But now we can stand out and have coffee with them, go into the
parents’ room have a chat.
(Parent Focus Groups)
EDNIP helped make all families feel more included, like they belong here – especially newer families.
I think EDNIP has a positive impact on families as they felt included in school life.
(Staff Surveys)
Parents, the PMC and school staff believed that the opportunities offered through EDNIP helped to enhance
and consolidate relationships between parents and school. Each of the schools have access to a Home
School Community Liaison Coordinator (HSCL) as part of the DEIS programme. The HSCLs were critical to
promoting parental and family engagement in EDNIP programmes. They supported the EDNIP team to find
ways to reach out to parents and offered invaluable advice and practical support.
Our research found that EDNIP had a powerful impact on families. EDNIP was found to enhance relationships
between home and school, nurture relationships between parents and build confidence and skills. It created
a route to experience a variety of cultures, breakdown isolation and build a sense of belonging. It was also
found to improve English language skills. One staff survey captured this very well stating that:
The body language of the adults in the school community has changed. It is more open and friendly.
(Staff Surveys)
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EDNIP Enhanced relationships between home and school. EDNIP helped to consolidate
the school as a site of service delivery and a conduit for information
Parents believed that EDNIP had enhanced relationships between home and school and increased levels of
engagement among parents. They also believed that by role modelling positive interaction between Irish and
migrant parents, the children could learn that racism is not acceptable. Irish parents spoke with pride of their
relationships with migrant parents: “It shows to the kids that, do you know what I mean, that if they see their
parents talking, they’ll see we’re not racist” (Parent Focus Group).
Parents reported that locating EDNIP within a school environment supported teacher/parent relationship
and trust building – it created a natural access to teachers who could be easily contacted if there were any
problems:
And you know there is a relationship for me. A relationship between the teacher, my daughter’s
teacher. All the time I have her news you know, all the time. ‘How is she?’ ‘She is fine’. I say to her ‘if
there is any, any small problem call me, I’m here in school. Just look for me I’m in classes’. She said,
‘okay no problem’.
(Parent Focus Groups)
Staff surveys also reported that EDNIP has helped to foster and nurture school/parent relationships:
Parents are more willing to get involved in school activities.
EDNIP improved links between parents, the school and the wider community.
Parents are comfortable coming to school activities and engaging in community activities.
(Staff Surveys)
EDNIP schools employed a variety of strategies to show parents they are welcome, as one member of a SIC
noted:
We speak to them (parents) in the morning, and we make time for them. That’s what you do. And
then over time they (parents) realise we do want them in the school. We do respect them (migrant
parents) the very same way as other parents (traditional cohort of Irish parents). We do, we actually
do. I think they actually bring a lot to the schools. It’s great. If they (parents) have a problem, they
have no problem coming to speak to you about it.
(SIC Focus Group)
A Principal, reflecting on the relationships between the school and parents, and recognising the needs of
migrant parents, beyond the scope of EDNIP reported that:
The school is a safe place, a place where they can come to learn if they want. We have parents talking
to us about their housing needs, about health needs, and I think EDNIP has contributed to that. They
see the schools as a safe place and somewhere that’s open.
(Principal Interview)
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This belief that parents know that the schools want to make them welcome was echoed in the staff surveys:
Families feel more welcome and accepted. They are being offered services such as English classes
and many more. It makes them feel that we care about their integration into our community.
Newcomer parents/families were provided with lots of information on our school and services
available, as well as practical advice regarding services/supports in the local area.
(Staff Surveys)
The research found that the EDNIP programme attracted some parents who had not previously engaged
with the school: “I know it has even brought families to our school because they know it (EDNIP) is here” (SIC
Focus Group). Another principal reported that: “The parents were more willing to come in and they were
able to speak or ask about something” (as a result of engaging in EDNIP programmes).
The commitment to supporting parents was evident across all schools, for example one Principal believed
that:
You can support mum as much as you can support the child really in school. It’s really good and I
suppose if you took an example of maybe three or four parents over the last two years, I can think of
specific cases where they have come on in leaps and bounds, when it comes to their friendship groups,
support within migrant groups, support from the tutors in their various classes. And I suppose also the
opportunity for them to move onto certified courses and at times employment even.
(Principal Interview)
There was also a strong consensus that EDNIP, located in the schools, provided an important point of contact
for information for parents: “with such a diverse range of nationalities, EDNIP has given families a contact
point for information/activities” (Staff Surveys).
In different ways across the schools, in addition to being participants in programmes and trips, parents got
involved in supporting EDNIP. Some parents delivered in-class information sessions on their faith, others
participated in the Winter Festival by demonstrating traditional cookery and showcasing aspects of their
cultures. Parents participated in SICs and in the two Communities of Practice.

EDNIP nurtured relationships, friendships and increased understanding between parents
– created opportunities for supporting each other
Is good, different cultures, Chinese and Indians and some Pakistanis and some English (speakers)
different language, feeling same and happily making friends. Like I feel very good. They all speak
English.
(Parent Interview)
EDNIP put emphasis on everyone being valued as part of the community.
Families now recognise that differences are something to embrace, not something that should isolate.
(Staff Surveys)
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It (Parents’ Choir) was great to see parents from different backgrounds sourcing and teaching songs
from their countries of origin to each other. Great for our children to see and hear them perform for
the whole school.
(SIC Focus Group)
EDNIP created opportunities for parents to build peer friendships across nationalities, whether through
participation in EAL classes, the Parent and Toddler Group, membership of SICs or meeting each other on
trips or participating in activities such as cultural events, walks, coding classes in MIC, and art and music
workshops (see full list of EDNIP programmes in Model section).
One parent captured the dynamic of building friendships between parents through participation in trips as
follows:
Some of the parents and kids that were on our trip I would never in a million years go anywhere with
them. Do you know what I mean? We wouldn’t have that kind of a relationship that you would be
doing outings with them and it was fantastic, that, it built friendships. It built lasting friendships. One
family we would salute walking past each other, we are still in touch so … There was a girl (on the
trip) that I would never sit down and we are good friends now. We never had the opportunity. You
won’t walk up to a stranger and say: ‘do you want to come to Bunratty or do you want to come to
King John’s Castle with me’?
(Parent Focus Groups)
Another parent described the long-term impact of spending a day with a variety of families:
I remember there was one family at the farm, a black family. I know them but I never talk to them. But
that trip you know, I actually start to talk with them. The family you know, and we are still talking.
When we meet we talk a lot, so making friends you know, also, make new friends.
(Parent Interview)
Parents were very supportive of each other in the classes, during activities and on the tours, encouraging
each other to speak English, sharing food and participating in games etc.
It emerged EDNIP was “good for everyone” according to some Irish parents:
I’m still a blow in in Limerick. I wouldn’t have known, I know around my area but I wouldn’t know
over the other side, so you get to know people in your own area, meet them and talk to them.
(Parent Focus Groups)
Parents spoke of the value of peer support, noting that the trips provided a forum for exchanging experiences
and getting advice: “That’s what I love about the trips, it’s to exchange experiences, I love that. Sometimes I
need advice, I need advice you know, and I love that” (Parent Interview).
Findings from the SIC focus groups revealed that EDNIP facilitated friendships among diverse groups of
parents ”because you can’t really force friendship”:
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They (Irish parents) are friends now with the non-national parents coming from (name area where
migrant parents live in Limerick). It’s natural now. Whereas it may not have been without the trips or
the cultural days. It seems more natural now when they are walking down the corridor chatting. Even
today I saw two parents having a conversation about something to do with going into First Class next
year. They were asking each other questions. That would never have happened.
(SIC Focus Group)
There’s a happiness in the parents in their relationships. And that goes both ways. You see the local
people are happier in having friendships with the new people. If they don’t, they felt uncomfortable
in not being able to talk to their neighbour or the person who was dropping the child in. Whereas
now they can. It has facilitated something …
(SIC Focus Group)
It has had a very positive impact among parents and students. We have seen friendships develop
between parents from different ethnic backgrounds.
Provided an excellent opportunity for parents to come together and socialise while engaging in English
language activities.
(Staff Surveys)
They live near me. We didn’t really talk because they didn’t have English. But now when I meet them
you can see they have improved, two girls. Before just ‘Hi Hi’. Now, more interesting, can talk English.
(Parent Interview)
The value of creating safe spaces for people to meet and share stories along with cultural and religious
practices was warmly expressed by a school Principal stating that:
We went on a few of these multicultural walks, and there was one lady and she had a very sick child
and she had to carry the child. Ramadan was ending. And then we went and sat down at a picnic
table, and all the Irish people have crisps and chocolate and sweets and sandwiches and drinks.
And she sat down amongst all these people laughing and joking and sharing stories.
(Principal Interview)
Parents said that participation in EDNIP improved the quality of their lives. They were very appreciative of
the opportunities EDNIP afforded them to meet each other and share experiences and culture:
Definitely, I am much happier, showing my husband what we are doing and he is happy as well. And
showing him the picture of him (child) playing with other babies. And I met one friend already from
(country). She’s lovely. And my mam’s happy about it as well, because she can’t be with me all the
time now. Because I’m not lonely.
(Parent Interview)
Parents also said that participation in the project increased general involvement of parents from different
backgrounds in the school:
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The parents that normally wouldn’t come into the school came in that day (Cultural Celebration day).
And now they’ll come in more. And they’ll salute you. We’ll salute each other. We got to taste their
culture, the food like, see what we think of it …
(Parent Focus Group)
This finding was also echoed in the staff surveys with a teacher observing that “the clusters of parents chatting
are now mixed race” (Staff Surveys).
The children echoed this impact on families, as captured in the voice of one child:
You can meet other people from around the country. You can have a laugh. Go far away. Using time
in a better way and really fun for family and gets family into a good mood – easiest way to get family
into a good mood is to ask: ‘where do you want to go’?
(Children’s Focus Group)
Children also reported that family trips offered parents the opportunity to observe how their children were
reacting within a multi-family environment:
Parents can see how their children react to what they see – how they communicate with other people,
with other families.
(Children’s Focus Group)
There was also evidence of friendships forming within the programmes that enriched the quality of parental
lives and built friendships:
And I met one friend already from (Country of origin). The one you were talking with. She’s lovely…
We were supposed to go tomorrow to the gym for classes but I don’t have a babysitter for tomorrow
so I can’t go, a different day. We are in touch, we have each other’s numbers.
(Parent Interview)
We can make friends and improve my English and studying. I am happy for this new friends, from
China, from Venezuela, and now in the street we have more community. We meet for the birthday of
your son in the park.
We made more friends even as parents as well there (attending EDNIP in-school programmes). So, I
thought it was good. ‘Cause (name of a migrant parent), doesn’t usually come into the school. And
now she comes in, she wouldn’t be shy to come into the classroom.
(Parent Focus Groups)
Change was also evident within the Irish parent population, for example, in relation to understanding inclusive
religious practices some teachers noted that in the past “parents would have said: ”why we are talking about
it”? (religious practices other than Catholic)?
I’m Catholic and this this is a Catholic school. Whereas now, I think parents are more accepting …
that’s really nice.
(SIC Focus Group).
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EDNIP built parental confidence and skills and a sense of belonging
Self-confidence is the problem because when you don’t have the language and you have struggle …
the self-confidence will be very, very weak. And these groups and these courses help you to be more
confident for speaking and no problem if you make mistakes in language for example make mistakes
in present or past.
I feel it is hard (to learn English). ‘How I do this’? But when I speak and when I talk, I feel good very
good.
(Parent Focus Groups)
EDNIP has created a sense of belonging.
Parents are more relaxed as they see we are trying to make a difference by providing classes.
EDNIP increased pride among parents that their children are part of a multicultural school.
(Staff Surveys)
Here is home, it is now related to me, here is home.
(Parent Focus Groups)
Our research found that EDNIP built parental confidence and skills through participation in the SICs and
other EDNIP and HSCL programmes. As one Principal stated:
They were a platform for someone to stand up and have a look around and not be afraid to raise
their head. Now I might be glorifying it a bit more than … but for me that was exactly what it was.
(Principal Interview)
Reflecting on the impact on parental participation in EAL classes another principal stated:
That mum was one of these really quiet people, and she just blossomed.
(Principal Interview)
One of the migrant parents interviewed spoke of how her sense of belonging developed through EDNIP trips
around Limerick City, she was very keen to learn about Limerick and to develop a bond with Ireland stating
that learning more about the city “gives me a warmful feeling and now I feel I am related to this country”
(Parent Focus Groups). She went on to state her vision for her children saying:
My kids in schools and in college and career here. This is their country now. They wake up and see
Ireland. They don’t know anything about (country of origin). They know Ireland. This is their country
now.
(Parent Focus Groups)
SICs agreed that membership of EDNIP provided opportunities for parental leadership and role modelling
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to emerge. One SIC focus group reported that: “Parents’ voices were powerful. There was good partnership
between the members” (SIC Focus Group).
Some parents had previously attended parent classes or were continuing to do so along with participation
in the EDNIP programmes – their growing confidence was evident throughout the interviews. This confidence
was expressed in a variety of ways including their desire to help more recently arrived migrants to participate
and integrate:
She (tutor) lets you talk. If you do something wrong, she will help you. She will correct you. Everything
inside here (reference to confidentiality within the group). We don’t want something out (confidentiality
observed).
It is true actually you get more confidence. When go for walks, good for me. My friend she went to
Killaloe, after that she was more confident, more chitty chat in the class.
(Parent Interviews)
Staff surveys also reported that EDNIP had helped to improve confidence:
Increased newcomer parents’ confidence within the community and made them feel welcome and
valued as part of our community.
Created a sense of belonging, as well as a confidence to integrate their own family into the community
and amongst other families.
(Staff Surveys)
Parents also noted the growing confidence of their classmates:
See the change from the … She is my friend I introduce. They have no English at beginning, but just
now she says something in full sentences. She got a lot from the class yes.
(Parent Focus Group)

EDNIP created an access route to a variety of experiences and cultures including Irish
culture and promoted a sense of belonging and respect for other cultures
Part of relating to a country is to know the history. When you know the history – when you have new
knowledge you feel ‘wow this very nice, very helpful’. These trips are very helpful to know Ireland.
My friend told me she went for coffee with the English class, that she really, really loved that, going
out a different environment. She really loved that.
(Parent Focus Groups)
Some parents wouldn’t have gone to coffee shop.
(SIC Focus Group)
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A number of EDNIP programmes were specifically designed to offer children and parents opportunities to
explore Limerick City and beyond – supporting them to increase their knowledge and experience of the
wider environment and Irish culture. These programmes recognised that some families have limited experience
of the amenities of the city. Our research found that “the excursions ensured an understanding of Irish life
and helped them to feel involved” (Staff Surveys). When asked if they believed EDNIP had any impact on
families, school staff surveys reported that:
EDNIP gave them a point of contact maybe, so that they could find out information or could be linked
up with other families if they wished.
They got to see new things/experiences and meet people in similar situations.
Helped them to integrate more and become more aware of activities and social clubs in the area.
(Staff Surveys)
The focus group discussions created an opportunity for parents to share their reflections and experiences of
participating in groups with people from a variety of countries. They shared the joy of being with people
from different countries and learning from each other:
It is good that we are from different countries so when we talk to each other we understand the culture
of each other. What they do, how they cook their food, which kind of food they like, which kind of
dressing they have. It’s good, different things – you can see it and learn at one place.
When you know what they eating, what they believing, what kind of clothes wearing, it is very nice.
Not sure how to start conversation with people of different cultures but once you start it up, it is not
that bad. I don’t bond with people of African culture but when you get a chance to talk to them you
know they are pretty cool, easy to talk. Nice to have different cultures as friends, all equal, very, very
important. Once you start to talk you just (say to yourself) ‘Oh Jesus, Cop on!’ Why did I even think
like that?
(Parent Focus Groups)
In another interview a parent recognised the need to create opportunities for people to experience different
cultures:
Some people around wouldn’t have a clue. They have blinkers on to other nationalities or cultures or
… and it is only when you talk that you realise ‘Oh this is actually interesting’. One dish day, it was
fantastic, it was brilliant.
(Parent Interview)
Children also recognised the value of family trips - the value of learning together and meeting other families
and seeing different cultures:
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Better to go on family trip on bus (than a class tour) so your family might learn things about other
families. And you can speak to other families as well, see different cultures.
(Children’s Focus Group)
EDNIP enabled people to broaden their experiences of living in Ireland. There was a very strong desire
among migrant parents to learn about Irish culture, to meet Irish people and participate in the social and
cultural life of the city:
Yes, we went to the Hunt museum and we went to John’s Castle and for coffee. It was very good. And
food. And we did celebrate.
You know why (people enjoy EDNIP), because they take you to King John’s Castle. They take you
everywhere off to town. Because the weather it was bad. If the weather was bad, we stay outside
but it was fine, it was good. What is this? What is this behind you? (questions about the site they are
visiting). You know I love it.
(Parent Focus Groups)
This finding was echoed through the staff surveys:
(EDNIP trips) Provided opportunities to visit parts of Limerick not yet seen and learn a little of Limerick’s
history and culture.
It allowed families to experience aspects of life in Ireland that they may not have had the opportunity
to do previously.
(Staff Surveys)
Parents also acknowledged the joy of participating in trips and opportunities for learning. Irish and migrant
parents spoke of their satisfaction and enjoyment in participating in trips to the Hunt Museum, King John’s
Castle and Bunratty Castle. Even though two of those three amenities are located within the city in walking
distance of where most people live, they had never visited them, and most were not aware of their existence.
We learned that a large number of families revisited these amenities after participating in EDNIP trips. When
asked if she though the trips were educational for children a parent replied “yes, and for the parents”, and
went on to say:
So, for instance the Bunratty trip I had never been there. It was all a new experience to me and we
have been back since. King John’s Castle which is only down the road. Things you just don’t bother
with, thinking it would be boring. It opens up your mind to different things.
(Parent Interview)
It is amazing alright that even the locals don’t use the amenities. We went back to Bunratty castle
and we have been back to the museums which I would never have gone to. It was something like ‘I
wouldn’t be interested in that, why would I be interested in that’? My expectations changed – it
changed my mindset. Like it was the child wanted to go in the first place so … I had no intention of
even liking it. I was just going for the child … it stirred an interest in me then.
(Parent Interview)
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EDNIP supported migrants to develop/enhance their English Language Skills
Parent language classes gave opportunities to improve communication skills and afforded opportunities to connect with other newer parents.
I think the parents that attended the English language classes are now able to communicate better in
English with their children, who may have picked up the language quickly.
(Staff Surveys)
So, if you know about the Irish people, and talk to them, you will always remember what their way of
talking is.
For five years I never make a friend, very little – now made a lot of friends (through EDNIP). Before
I very shy. In conversation class met more Muslim people. Good to have Indian, Muslim, English
intermix culture is very good. Then (when I could not speak English) I feel very lonely, very sad, now
I feel confident and good.
(Parent Focus Groups)
The need to support migrant adults to integrate and support them to learn English was one of the motivational
factors in setting up EDNIP. Working closely with the Limerick and Clare Education and Training Board(LCETB)
and the HSCLs in the schools, EDNIP set up English as an Additional Language (EAL) classes in two of the
five schools, and an English conversation class in another, attracting adults from across the schools. This class
was staffed by a team of volunteers and the EDNIP and TED team members. Participation in the trips, SICs,
and other programmes also afforded parents opportunities to practice their English. EDNIP linked with existing
LCETB classes and promoted progression and participation. The conversation class also visited the Further
Education and Training Fair and learned what opportunities were available in the city. It was evident from
the research that schools strongly wanted to offer these learning opportunities to adults to promote
engagement and integration:
It makes them feel successful in developing skills in speaking. So, the language provision we provide,
we provide here in our clusters is fairly unique actually, considering we have beginners, improvers,
advanced language classes they are very well subscribed. As a follow up then your conversation café
we’ll call it, and various trips and experiences that come out those classes, so I think that’s absolutely
vital that when new families come into the school we can offer that provision.
(PMC Interviews)
Migrant parents identified the need for opportunities to speak with Irish people so that they could have a
greater familiarity with how Irish people speak English:
When the Irish people speaks, they are very fast. And I don’t get what they’re saying. So, from when
I joined this class I’m learning how they (Irish people) speak.
(Parent Interview)
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School staff were aware of the value of the conversation class stating that “the ‘conversational English’ classes
were exactly what some parents wanted” (Staff Survey).
Migrants were very aware of the value of conversation class and the critical need to have opportunities to
speak English: “the only chance I get each week to speak to an Irish person” (Parent Focus Group). They
voiced huge appreciation for the classes and highlighted the relationship between integration and the ability
to speak the language of the country.
Yes, so the conversation is very good class to improve your English I believe. If you speak that …
sometime there are lot of people in this world who if you give them something to write, they will write
grammatically everything perfect. When it comes to speak, they won’t be able to speak properly. The
reason is this only – if you speak more, you will learn more.
(Parent Interview)
The value of the EAL and conversation classes was also recognised through the staff surveys:
The English classes provided opportunities for parents to improve English language skills and helped
both them and the children.
(Staff Surveys)
The value of the English classes also extended beyond language acquisition to network building and
dissemination of information. We learned that the ability to speak English was very important to women in
particular – it enabled them to have conversations with their GPs, school staff and housing organisations.
There was also strong evidence of how migrants supported each other through translating for each other
during class, encouraging each other to speak English and sharing information. It was also evident that
parents were advocates for EDNIP and HSCL classes and encouraged their friends to attend. Having classes
in the school builds capacity and leadership among parents and promotes integration:
And we can help each other, if I have a big group, we already have. So, I would tell them we have
lots of courses in our schools. If you are interested you can join. If you don’t know how to go there,
come with me. My three or four friends have already joined, because they ask you ‘which kind of
courses are there?’. I then tell them, ‘these are the courses’. So, they will tell their interest. I will bring
them they will join here like.
(Parent Focus Groups)

EDNIP helped women to make connections and break down isolation.
Sometimes months goes and I don’t meet any Irish people or speak to them. Also, we sitting at home
doing nothing … just sitting at home, bringing the children from schools, sometimes meet social teacher,
sometimes not. So, no real speaking conversation and real chatting. When we meet (EDNIP staff
member) and the Toddler Group – have real chatting because language needs continuous speaking,
any language needs continuous speaking.
(Parent Focus Groups)
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It was largely women who attended the EAL, Parent and Toddler Group and conversation classes. Men, as
part of family groups participated in family day trips and visits to places of historical and cultural interest.
We did not have the opportunity to interview men on their thoughts of how EDNIP either impacted themselves
or their families. We did have conversations with the men who came on the trips and they were very happy
with the experience and very grateful for the opportunity.
As previously stated, women can experience migration and the process of integration differently from men.
When asked if women can feel more isolated than men one migrant woman responded that they can due to
their different backgrounds and lack of education:
Yes, because different background, and some women are not educated than other women. They came
without education, so it is very, very difficult for them.
(Parent Interview)
It emerged in the research that women can find it difficult to attend classes, or as one woman put it, to “be in
a group”. This was due, she said, to the women’s commitments to family and the different lifestyles of men
and women:
Migrants womens find it hard to be in a group. And also woman come with children so she is busy
with her family. She hasn’t that time like men to go outside and meet people and educate yourself
and it is difficult. If someone mind her children she can go, not like men.
(Parent Interview)
We learned that some women can experience isolation, their partners may have the opportunity to work
thus offering them an outlet to meet with people. None of the women we interviewed were in paid
employment. We found that some of the women were unaware of services or opportunities and venues of
interest in the city.
There were some very meek women whose language (English) wouldn’t have been great, who would
have been really shy about actually going and doing anything about it. And also it wasn’t evidenced
… lots of people who were living in great isolation. And I didn’t go up and ask them about this. You
would just become aware of some of the aspects of their life, apartment life, getting the children to
school and then returning to an apartment and bringing the children home and returning to the
apartment and not being aware of the ETB adult classes or even the parks in the city or even touristy
sites like the Treaty Stone or King John’s Castle or the Hunt Museum. The Hunt museum is a wonderful
place and it’s free as well. Because there’s a certain amount of financial isolation as well and then
with Direct Provision, people being homeless or not being self-sustaining or having employment or
employment rights.
(Principal Interview)
We found that EDNIP helped to break down isolation and promoted engagement and interaction:
I am already much happier, I look forward to the meetings.
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Even I’m sick, I wake up early because I have class. Because you know Monday I have to take my
injection at night time. I wake up very tired. But you know I have class I have to go. You see. Before
no.
When you stay at home and not feeling well, so you will be more sick I feel. But if you come in the
group, between the people you will talk to them. So, for some time you will forget your illness.
(Parent Interviews)
This (EDNIP) allowed isolated mothers to be welcomed into our school and to meet other parents.
(Staff Surveys)
Any mother at home with her baby or toddler can experience a sense of isolation if she is at a distance from
family or friends. Imagine the experience of being a mother in a new country and not having a family network
or not having a network of friends. According to some women we interviewed not only in the Parent and
Toddler Group but across the various adult groups, mothers can certainly become isolated. The perceived
isolation of some mothers was again one of the motivations for setting up EDNIP:
EDNIP can provide an outlet for isolated parents to make connections.
(Staff Surveys)
Yes, not to feel alone, and ‘I’m doing something’. I’m not just sitting, waking up eating, sleeping, wake
up, eating, sleeping. I have something today. I will meet my friends, I will meet (EDNIP staff ), I have
something.
(Parent Interview)
According to some of the women we spoke to, isolation can have a negative impact on both mental and
physical health. Isolation was described by one parent as a virus. EDNIP through a varied programme offered
opportunities to meet other people, learn English, participate in a Parent and Toddler Group, go on trips,
and engage with their children’s school. All of these offered pathways not only to health and wellbeing and
connection but also to integration:
Yes, I have more energy. I wasn’t depressed but I don’t know how to explain it. I’m happier. It’s
something different than just routine.
(Parent Focus Group)
Parents expressed great joy at seeing their children playing together:
To see your baby playing involved in some activities. It’s very lovely idea. The parents and the baby
in front of her daughter or son playing and involved in activities, listening to the stories. I haven’t had
this chance before.
(Parent Focus Groups)
As part of the Parent and Toddler Group programme the EDNIP team organised speakers/practitioners on
different topics to come to the group – this was greatly appreciated by the mothers:
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Yes, last week it was. Well, it was fun for babies, but we benefit from it as well. Because the woman
was explaining the breathing technique and what we can do at home with baby and without baby.
(Parent Focus Groups)

Families: Key Takeaways
We learned that it is important to:

• Understand that migrant families are at different points of creating a new life in Ireland and
the supports required differ accordingly
• Recognise that migrant families are not a homogeneous group but come with a variety of
skills, competencies, knowledge, aspirations, strengths and needs
• Promote family engagement in school life which fosters positive outcomes for children and
nurtures integration
• Create opportunities for migrant families, especially women and babies/toddlers to meet
and learn together – the school can play a part in addressing isolation and promoting
engagement
• Capitalise on the reality that many families see the school as a safe environment and a source
of support and information
• Offer opportunities for adults to learn English as it is critical for integration. Schools can act
as locations for the delivery of English as an Additional Language (EAL) classes for parents.
Adult EAL learners need opportunities to practice English with native speakers
• Support families to access services and amenities - schools can act as a conduit to services
such as health, housing, childcare, recreational facilities and sourcing essential goods
• Create opportunities for families to visit places of social, cultural and historical interest in the
locality and further afield as some families may only experience a very limited environment
of school/shops/ home
• Create opportunities for people from all cultures, including the Irish community to build
knowledge of each other’s cultures, religions and customs
• Explore approaches to increasing the engagement of fathers in school life
• Recognise that some families have financial constraints and seek to provide opportunities
that are accessible to everyone on order to promote experiential learning and integration
• Developing relationships with families takes time
• Resource schools to promote this work
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Impact on Children
Pupils are more confident as they feel safer, more secure and welcomed in the community.
(Staff Surveys)
There was strong evidence that EDNIP had a wide-reaching impact on children’s lives. Our research found
that EDNIP nurtured a sense of belonging, promoted integration, nurtured positive memories, promoted
positive attitudes, fostered empowerment, created enriched learning experiences, promoted English language
learning, and supported social engagement. Additionally for the parents of children in the Parent and Toddler
Group believed their children benefited greatly from the opportunities to socialise and be exposed to the
English language in preparation for pre-school.

EDNIP helped to nurture a sense of belonging and promoted integration.
It is good to understand why people do what they do … to understand and know about each other…
good to know they (different religions) exist.
(Children’s Focus Groups)
I think it made the children feel important and valued and gave them a sense of empowerment and
a sense of belonging.
I’m sure the children now feel that their parents, regardless of ethnicity, are welcome in our school.
(Staff Surveys)
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One of the most profound impacts we found in our research was that EDNIP activities developed a “sense
of belonging” for children – belonging in terms of belonging to the city of Limerick, to their schools and to
their friendship groups along with having a positive impact on their family life.
Principals and SICs believed that this “sense of belonging” for all children was nurtured through seeing their
cultures, languages and religious practices visible and respected in the school environment. As one Principal
noted EDNIP programmes offered the ”opportunity for a child to be able to share his background and have
it acknowledged”. Parents and children were very aware and appreciative of the attention that was being
directed towards recognition of their cultures and backgrounds and the efforts being made through EDNIP
to foster integration. Staff surveys also captured this impact:
The children have an increased pride in their own culture and there is an increased awareness of
diversity in the school among all children.
The pupils feel their culture/ethnicity is celebrated in the school and they feel confident including their
culture at school.
(Staff Surveys)
This belief was echoed in a SIC focus groups with participants stating that making the children’s culture visible
showed them that they were valued:
For children to know that they are valued, you know. That there is respect for their culture, their religion,
that’s very important. There’s a sense of pride to it, as opposed to nobody knows, ‘I’ve nobody to
share this with, and it’s not public’. Whereas now, it’s public and accepted.
(SIC Focus Group)
This sentiment was echoed by children who reflecting on the importance of learning about different religions
stated: “people need to learn why as Muslims we don’t eat pork, they wouldn’t make fun of others if they
knew why” (Children’s Focus Group). Another child advocated for respect for different religious practices
stating that; “people should know that people are different. Some people pray to statues some people don’t.
We don’t make fun of people for how they pray ... people need to learn that people doing things differently
is ok” (Children’s Focus Group).
Principals also said that EDNIP promoted a “sense of camaraderie and equality” among the children which
was very much embraced by teachers and fed into the existing school ethos. SICs felt that the EDNIP trips
within Limerick also helped children to identify with Limerick City, to develop a sense of belonging:
So also, they have a context for them to talk about Limerick, and they say: ‘I’m from Limerick now’,
‘I’m Limerick’.
(Principal Interview)
Children spoke of their desire to learn about the history of Ireland to learn “What’s so special about
Ireland?”stating that we “must know the history to find out” (Children’s Focus Group).
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Parents also acknowledged the value of Limerick city trips to museums, parks and galleries, stating:
In the summer, it was very lovely and interesting especially for my kids.
(Parent Interview)
SIC members strongly felt that offering trips was a mechanism to promote integration among families from
different backgrounds:
It’s real integration because we have Irish families and migrant families. And that’s real integration.
When they are on a bus they have to go someplace, or whatever it may be, they have to talk. So, I
think those trips away are hugely beneficial to everybody. It’s real integration.
(SIC Focus Group)
The trips also provided families with the opportunity to spend time together which was greatly valued by the
children:
It’s nice to spend time with your family and it’s good to go to different places.
I enjoyed it and met new friends, and spent a good time with my family.
(Children’s Focus Groups)
This finding was echoed by staff:
We found that engagement with EDNIP enhanced their family time through family members participating in shared experiences.
All the EDNIP events brought children and families of different faiths and cultures together for positive
activities.
(Staff Surveys)
Parents also enjoyed spending time with other families and sharing experiences with their children. We often
think of these experiences as new for the children, but we learned they can be new for parents also – for
many parents visits to the Hunt Museum and Bunratty, beaches and farms were new experiences:
I had never been on a farm myself, never been out on a farm, she (child) had chance to pet bunny so
that was exciting.
(Parent Interview)
Staff also believed that providing coaching opportunities promoted inclusion and created opportunities for
children to have shared experiences:
The camogie was great and inclusive for all children. This gives girls from different countries a chance
to engage in an Irish sport, have fun with friends and have something in common with other Irish
children, thus promoting acceptance. Sport is a great way to integrate, particularly for girls who are
often neglected.
(Staff Surveys)
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In-school events which engaged children and parents, such as the Winter Celebration, cultural celebrations
and flower arranging, also helped parents and children enjoy time together:
The children and their parents really enjoyed it as they actively participated in it. It created a stronger
bond within their families.
(Staff Surveys)
Children described a culture day which was the “funniest” day when their families came to the school and
they advised the researchers to look at the photo of the day. This highlights the importance of having family
events in the school – children really enjoyed them:
We did culture day last year in school. Like, all of our families came. We had the funniest day this
happened when we were in senior infants. If you go to (name of teacher) room, beside her door,
they have last year’s picture of that day.
(Children’s Focus Group)

EDNIP created good memories for children
Yes, good memories, it was a few years ago but you’d remember it. Like if you go to a Museum. If it
is two years later and you meet some you met there you can talk about it.
(Children’s Focus Group)
They (children) tell me ‘do you remember where we go to the beach’? ‘Do you remember we go to
the farm’? We have a good idea, yes, they were very happy.
There is too much fun, the children play with make the sandcastle and like some shells find and water
and they make puddle and jumping, like happy.
(Parent Interviews)
They (children) enjoyed the trips and getting the opportunity to talk about their lives and culture.
(Staff Surveys)
I’d have no way of getting away to the Burren was great and my son absolutely loved it. I mean, I
remember like, a couple of months later he was supposed to think of a happy memory (for a school
activity), and he said that was it (EDNIP trip).
(Parent Focus Groups)
The topic of creating positive memories for children emerged across all research participants. One parent
focus group stressed the value of making good memories with family members because “you never know
what tomorrow holds with kids or adults” (Parent Focus Groups).
Principals and school staff also believed that participation in EDNIP activities, most especially summer trips
and after-school trips, created very positive memories for children:
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The summer trips, I felt were brilliant. It just hit a note with me and the pupils and everyone who has
heard of it since. You know, this is something! I am really grateful for that. And it’s something that
past EDNIP, we will need to find a way of doing. How, I’m not sure. It’s really important for a kid to
be able to say: ‘I did something in the summer holiday’. That’s gold. They don’t care how long they
are on holiday for. They just have a memory of being on a holiday. That should happen for every kid.
It’s a base line every kid should have, because life is tough.
(Principal Interview)
When we interviewed the children there was strong evidence of their enjoyment of the trips and the memories
formed:
I have never seen goats and I saw goats. And I’d never seen an ostrich.
We had good fun with our own family and fun with other families. I met a boy and we had fun on the
bouncing castle on the water pushing each other off.
I have the best story, the goat started eating my hair.
(Children’s Focus Groups)
Children shared stories of EDNIP trips with family members, across the world through phone calls and
photographs and with school staff:
I told my nana and my grandad, and I told my aunt.
I told my friends and my dad and my friends at home.
(Children’s Focus Groups)
During the interviews, children spoke of the fun they had jumping over waves, swimming, finding seashells,
building sandcastles, seeing animals, seeing rocks and seaweed and farms:
It was fun to go far away. I felt sick in the bus. It was relaxing, you could look out the window or sleep
on the bus. There were slides and a bouncy castle.
I liked the slides and the pool. When it was raining in Kilkee we went to the pool and went on the
slides.
(Children’s Focus Groups)
SIC conversations also acknowledged the impact of bringing a mobile farm to the school for a day:
Oh ya, it was brilliant (farm visiting the school). I’m doing little boxes with them (class activity) at the
moment their end of year project and one fellow asked about putting a rabbit into the box ... Then
he was talking about the farm and it was one of his favourite days at school … but like, that’s a
standout day for him. That’s a really big day for him, he really enjoyed that. It’s that experiential
learning for him.
(SIC Focus Group)
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EDNIP promoted learning for children
Across the data set research participants reported that the EDNIP programme promoted learning for children.
This learning varied from learning about different cultures and beliefs, exploring dimensions of multiculturalism,
maths, language development and the engagement in interactive activities to promote critical thinking and
develop vocabulary. Parents were aware that the children shared these learning experiences with their
teachers on return to school:
After summer when she start school she was telling the teachers too, she went to the beach and yes
farm and true.
(Parent Interview)
In relation to learning about different beliefs staff surveys reported that: “pupils got to learn a little about
faiths they might otherwise not get to experience” (Staff Surveys). When asked if it was important to learn
about different religious practices children replied that “it is good to see that people have different religions”
(Children’s Focus Group).
Staff surveys reported that “the DICE students gave our children the vocabulary and understanding to discuss
difference in a comfortable environment” (Staff Surveys).
A SIC committee member shared the profound impact of the EDNIP trips on children’s learning:
That came out (impact of EDNIP trips) in the testing we were doing. Talk Boost, which is a language
intervention to teach oral language and a lot of our children … you are trying to get them to talk
about their experiences. It’s not about actual language. It’s whether they can actually talk about
something they have actually experienced. So many kids didn’t have anything to talk about and if
you prompt them, ‘were you ever ... ‘? ‘Did you ever go on …’ ? ‘Ya’. It was the EDNIP trips.
(SIC Focus Group)
Staff surveys also reported that the children found the EDNIP and DICE in-class lessons “interesting, good
and enjoyable”. EDNIP ran a cross-school maths activity which teachers reported was “very good” as were
the evening SCRATCH classes that parents and children attended in MIC. Staff acknowledged that the
learning for children included many areas such as “integration and knowledge about the local area” (Staff
Surveys).
Children excitedly spoke of their learning on the trips, and recalled in great detail their trips to the beach,
farm and to Bunratty Folk Park:
I really like Science. So, I liked seeing the sand and how the tides work when I was at the beach.
I learned how the blacksmith works.
(Children’s Focus Groups)
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When asked how we might improve trips children suggested that we could offer the opportunity for them to
discuss their experiences of exploring the beach, showing children’s positive attitude to learning:
Maybe if you went to the beach you could have asked if you’ve seen different types of seaweed and
like if there was different shells and the shapes of them.
(Children’s Focus Group)
Children also thought we could improve the walking tours by having opportunities to do activities based on
the tour when they got back to class.
When asked how we could improve in-class sessions delivered by EDNIP staff and DICE students, children
replied that they would like longer sessions, videos and real-life examples:
We learned a lot from them (EDNIP team) but we could have learned more and more if they got to
stay longer.
If we had more time and videos. Videos about people this (racism and stereotyping) happens to.
(Children’s Focus Groups)

Attitudinal and behavioural impact and empowerment
It won’t get any better by keeping your mouth shut. You have to talk about it, even if it’s hard, because
that will make things better. You feel better after it.
… Just that you are you, and that’s who you need to be.
The way you think about it (racism) is important.
Racism is wrong, rude and hurtful.
(Children’s Focus Groups)
We interviewed children who had participated in the EDNIP in-class sessions. They were very clear that they
had a part to play in promoting integration and in calling out destructive behaviours. When undertaking the
member checks with children we discussed whether it was important to talk about issues like racism and
stereotyping. The children replied that “if you forget about it (racism) you might treat people differently”
(Children’s Focus Group). Highlighting the importance of treating people with kindness children said that “if
you treat people fairly and be kind you can make new friends”, and “people will give you more love”
(Children’s Focus Group).
SIC participants noted that EDNIP had encouraged dialogue and created a safe place for children to have
conversations, which highlighted the need for embedding this work:
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It’s a constant thing (dialogue). There is one group I had and it was mixed between Christians and
Muslims … over the year I saw one child in the group that I thought had a problematic attitude, that
has really softened and come on. And I think it’s because we are constantly discussing things. And it
all links in to whether you are talking about Ramadan or whatever … but I think he started to see
Muslims as individuals as opposed to a religion. That is between what is happening in the class and
the conversations, it’s a constant thing, it’s not just one moment but I was happy to see that child had
started to think.
(SIC Focus Group)
As outlined in the Model section, children engaged with complex topics through working with the EDNIP
staff in the in-class programmes and with the DICE MIC students and through participation in the Mid-West
Interfaith Network World Café. Children and school staff spoke of the development of children’s enhanced
confidence through participation in the in-class sessions, highlighting the development of children’s critical
thinking skills, and sense of self efficacy:
Pupils are more confident as they feel safer, more secure and welcomed in the community.
By educating all the children about cultural, ethnic and religious differences between them, they have
become more aware of the world and their place in it.
(Staff Surveys)
Children also developed leadership skills, manifested for example through organising intercultural events.
Children became animated during interviews describing the stories and activities they engaged in with the
EDNIP team and the DICE students. We learned that the EDNIP and DICE programme, building on the work
already being undertaken by schools, helped to develop children’s capacity for empathy and understanding,
and that children were very capable of engaging at an emotional, intellectual and empathetic level:
It was OK like (talking about topics including migration, stereotyping, identity, racism). But some
people felt a bit upset about the people that their feelings are getting hurt and stuff. It also made me
feel a bit sad as well just to know that people get called these things every day and a lot of people
don’t do anything about it. It’s really upsetting because if you heard about it, if it happened to you,
you wouldn’t like it to happen.
(Children’s Focus Group)
Teachers believed that the in-class programmes had helped children to develop ‘empathy towards
their fellow pupils and others’ (Staff Surveys). Children recognised the power of talking about these
subjects, and the impact of not recognising the impact of racism stating that: ‘if you talk about it you
feel better, otherwise you would go home and feel sad’
(Children’s Focus Group)
They also recognised that while it is important it is not always easy: “it is important not to annoy the person
next to you, it can be hard to talk about it sometimes”.
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Reflecting on the EDNIP programmes which discussed racism, stereotyping and identity, children displayed
a strong sense of efficacy and citizenship:
I think it made us more mature especially because do you know before, there could have been bullying
going on, there could have been racism, all things like stereotyping and then when they (EDNIP staff)
came we were kind of like copping onto to ourselves a bit and saying ‘this is what’s right and this is
what we should be standing by’ and not just by how people look, the way they are, they kind of made
us more mature.
(Children’s Focus Group)
When the girls (EDNIP staff) came in other people were saying like, the girls in our class were saying
what big group hanging out with each other but since the girls (EDNIP staff) came in people in the
class are getting on better and are mixing better. Before the girls came (EDNIP staff) in most people
were ashamed to go over and ask the girls to play and they just stuck with one friend. But now they
spread out.
(Children’s Focus Group)
This belief was endorsed in the staff surveys:
EDNIP emphasised for the children their importance in promoting a fair and just school environment.
(Staff Surveys)
We found that children as young as Junior and Senior Infants were very capable of discussing complex issues
such as sameness/difference and a philosophy that promotes non-judgement and seeing difference as normal.
Children felt that the topics they discussed during these programmes were important. They valued the
opportunity to give their opinions:
It was very important we got our own opinion because normally people would ask adults. It’s very
upsetting … and when we are able to give our opinions you opened up a bit to say: ‘why do people
do this?’, ‘why would they say this about others?’.
(Children’s Focus Group)
Children clearly remember sessions on stereotyping, delighting in the process of learning:”and rugby players
and they were on wheelchairs … I think that’s cool … We never saw that before” (Children’s Focus Group).
Children discussed the importance of reaching out and learning about other people and not drawing
conclusions based on appearances:
You need to give people a chance. You can’t just look at them and think that you are not going to be
friends with them. You have to get to know them and see what kind of person they are. Listen to their
perspective.
Talking to other people is a way of finding out what you have in common.
Words can hurt more than physical violence because they can stick with a person forever and it can
be more difficult to take back words than you think.
(Children’s Focus Groups)
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Children spoke of the transformational impact of participating in the programmes, and shared examples of
attitudinal and behavioural changes:
They (EDNIP team) inspired us to don’t judge people by the way they are, who they are. They are
after helping us to be nicer and to help other people.
It (stereotyping) means like putting people in boxes. She’s blonde so she must be dumb, or she’s
Asian so she must be good at maths. Some people put, you know the way boys should wear blue
and girls should only wear pink. They (EDNIP team) focused the attention on what we can do about
stereotyping and that boys don’t always have to wear blue and girls don’t always have to wear pink.
And no matter what you look like, what gender you are, what country you are from, it doesn’t matter.
We are all equal in our own good way. We are all unique.
(Children’s Focus Groups)
Children spoke of the invasiveness of racism and said it can come into all different shapes and forms: People
could say: “Oh it’s just a joke’ when really it wasn’t, or they could be very direct towards it”. (Children’s Focus
Groups)
In discussions in one school children strongly linked racism to bullying – this may well have been due to the
anti-bullying programmes in schools. They drew comparisons between racism and bullying and recognised
that bullying can occur because of racist beliefs. The children said they gained confidence in speaking out
against bullying:
I’m actually excited because it’s good to learn about bullying and know what actually happens. And
if you just keep on crying there and then they still bully you, you don’t protect yourself.
I learned you have a right to stand up for yourself and also that you shouldn’t bully people because
of their skin colour, or the way they act, and you should just be kind to everyone you see and respect
everyone.
(Children’s Focus Groups)
Throughout the focus group interviews children identified not only that they had gained knowledge about
the topics, but also identified that behavioural changes such as being conscious of inclusion of all students
and how a person might feel if they were experiencing racism – they strongly endorsed creating opportunities
to discuss these topics, and while recognising the sensitivity of the subject, they knew it must be done if things
are to change.
Children demonstrated a sense of empowerment – a willingness to take a stand in order to ”spread the good
stuff round, not doing all the wrong stuff” (Children’s Focus Group). This was also reflected in the staff surveys:
“children now have a voice and can express their culture in a safe environment” (Staff Surveys).
The children were well able to articulate how important it is for them to have discussed these issues. They
mentioned how it was important to be proud of other people and of doing their best. They were aware that
the school context allowed them to hear a range of opinions: “you can see all other people’s opinions now
and how they think about it” (Children’s Focus Groups).
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Children call schools to action.
When you let it (racism) slide as if it was nothing … that’s one of the main causes of racism.
You have to stop racism. It is not nice and can make people feel very bad.
Racism is very bad. But it does happen, like George Floyd and people using the N word.
(Children’s Focus Groups)
Children called schools to action through the research. They understood the powerful position schools hold
in influencing behaviour, and that racism can be addressed proactively. There may be apprehension that
primary school children are too young to deal with such complex topics as migration, racism, stereotyping
and identity and that they should be shielded from same. However, children recognised the challenges of
speaking about and learning about these topics and demonstrated a very impressive capacity to engage
with these subjects, to voice their opinions, and express empathy. As one child profoundly stated: “Racism is
telling people they aren’t like you … everyone is special in their own way” (Children’s Focus Group).
Children also acknowledged the importance of having their voices heard and opinions listened to. They said
that children “might not agree with the adults, because the adults might not know if it is wrong or right and
the children might understand why it is wrong” (Children’s Focus Group).
We learned that it would be foolish to underestimate children’s capacity and ability:
I feel happy that the subject was put into the light, because I feel none of the people talk about it
today. I feel it’s just a subject that’s taboo or just gets swept under the rug.
(Children’s Focus Group)
Staff also recognised children’s capacity to engage in these issues:
The children are open and eager to accept change and the earlier they encounter integration the
easier it is.
(Staff Surveys)

Expanding children’s worlds - the value of experiential learning opportunities
They learn something you know and when they come back to school, they have so much to talk about.
(Principal Interview)
The family trips have provided our families with a hugely valuable experience of life outside Limerick.
Children have had the opportunity to visit the beach and farms, many for the first time. These
experiences are necessary for learning and language development.
(Staff Surveys)
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This sentiment was echoed by parents who spoke of their first time visiting farms and the beach, and in one
instance seeing a piano being played when visiting the Hunt Museum:
Very good children is happy. And like to see the beach and children make puddles, castles, and I
make like … I read in the books but ‘ok, it is real’. Children digging and puddles.
Different culture, last time I saw two ladies with piano and in my life face to face. And I think it very,
very good. Before I see the TV, in the movies, but I see it (in reality) and feel very happy.
(Parent Interviews)
There was strong consensus across SICs, PMC interviews, parents, staff surveys, and children that EDNIP
had a very positive impact on developing children’s knowledge and skills through opportunities provided
for experiential learning during in-school and out of school time (see Model section for description of
activities). However, there was a small number of staff surveys (N=4) where staff reported that they were
unaware of some aspects of the impact of EDNIP. For example, one of the staff surveys reported: “As an X
teacher (stating his/her role in the school) I am not sure (of the impact on children). However, I know that
many of the families have enjoyed the excursions and the chance to escape the city” (Staff Surveys).
SICs and Principals acknowledged the huge value of experiential learning, vocabulary building, and the
nurturing of children’s curiosity through the EDNIP programmes:
After the trips they now know parts of Limerick. They tell you places they saw or went to. They went to
the castle and they can talk to you about things. They talk about their trips together.
(SIC Focus Group)
It’s a part of knowledge (experiencing different environments), part of learning as well, if you ask
me. You know and then that’s where they can explore themselves in fact.
(SIC Focus Group)
One school organised after school hurling training with a hurling club. EDNIP supported the transport cost,
and the Principal strongly acknowledged the impact of giving children the opportunity to experience a new
environment:
… acknowledging the impact of having the transport so the kids can do hurling after school, and go
out somewhere else, away from the school into the community. That has been very good.
(Principal Interview)
According to the SICs, summer trips had a huge impact on children and parents:
I think the summer trips and all the different outings have made a huge impact on the children and
their parents. It has opened up Ireland to a lot of them. They’ve seen things like the beach that they
wouldn’t have visited beforehand. One of the children saw water moving for the first time on an EDNIP
trip, do you know. And then she was able to come back to school and talk about the seaside and the
water and sand. Whereas before she would have probably seen a tub of water inside the classroom
and she actually got to see the ocean because of EDNIP … so you know that is huge.
(SIC Focus Group)
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Individual principal interviews also confirmed the value of trips:
To take the summer trips … the kids were coming in talking and they had great stories.
There were some families who got two (summer trips) and they were talking about it and you know a
child said, ‘what are those things?’ And they were waves. Now I suppose if you come from a dessert
bound country to see the ocean is one thing and then to experience it.
(Principal Interviews)
The summer family trips have made a huge impact on the children’s language learning. They now
have a shared experience to talk about.
(Staff Surveys)
One of the experiential opportunities offered by EDNIP was to arrange for a mobile farm to visit schools.
The school staff surveys were very clear on the positive impact stating that:
This was excellent as it gave our urban pupils a rural experience which they would not normally have
to learn about farm animals.
It offered many of the international pupils an opportunity to revisit previous experiences of homes in
more rural settings.
(Staff Surveys)
Children loved the visit of the mobile farms to the schools. They spoke excitedly about the various animals
they petted and the fun of sharing the experience with classmates. For some children the experience of visiting
a farm during the summer of participating in the mobile farm visit to their school evoked memories of their
previous lives:
The rabbits were very soft. I love animals. I’ve seen them before in my father’s country.
(Children’s Focus Group)
Teachers told us that boys from migrant rural backgrounds and Irish Traveller boys really enjoyed this
experience, sharing their familiarity with animals. We learned that group or class activities allow children to
have shared experiences and forge opportunities not only for learning and for fun but also for building
friendships:
Well, we would be withdrawing the EAL boys for their discreet input and then we do the language
experience with them, whatever it might be, like a visit from the fireman relating to the theme of people
who help us or whatever. But when the farm came we had it for the whole day and instead of
withdrawing them, as an EAL group, we just took them class by class, so that meant they were mixing
with peers and they had the one topic of conversation, whatever the level of that conversation was. It
was a really positive experience, and it was funny the crossover like. Some of the boys from a Traveller
background were hugely comfortable with the animals as were the boys who came from say rural
Pakistan background. And then we had the Limerick City boys who were like ‘what the hell is that?’
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So, I’d say there was different connections made and it’s nice to push them to establish friendships
outside of their country peer groups and that does happen naturally with soccer or whatever but this
was just another opportunity to find common ground. And the same with the Christmas party and the
religion workshops coming into class. We’re not targeting one group, everyone is together learning
about the different religions.
(SIC Focus Group)
Children also expressed deep satisfaction for the experiential and environmental learning. They spoke in
animated tones of how they enjoyed their family days out, played with friends and made new friends and
got treats from their parents (ice creams at the beach) along with opportunities for learning. They actively
sought to explore learning opportunities:
Reflecting on a visit to the Hunt Museum, one child commented: “that everybody got to see me. And I got to
dress up and everybody would see me as a Viking” (Children’s Focus Group). Another child reported that
going to the Hunt was great as you could ”learn things about the Hunt and you could tell your friends or your
teacher” (Children’s Focus Group).
Another child reflected on their visit to a farm: “and then, on the farm I wish we could actually have gone
over the fence to the animals, but I don’t think we’ll ever be allowed to do that. I like to learn about things
and see things I haven’t seen before” (Children Focus Group).
Remembering a visit to Bunratty Castle, another child reported: “I was really excited to know that they found
the furniture and they put it back in how it was years ago” (Children’s Focus Group).
Drawing on a variety of experiences children commented:
I liked the farm because I got to see all the animals. I really like goats and donkeys and I got to see
them. And we got to feed them as well. I liked going to the museum because I like to see all the things
that belonged to the Vikings.
In the beach the best thing was I had ice cream and we went into the water and we made a sandcastle. But my brother broke it.
(Children’s Focus Groups)
Parents strongly acknowledged the value of trips for their children highlighting the value of seeing different
parts of Ireland, having fun and making friends:
To make friends and to have a chance to see Ireland and for the kids. Because last time they swim
and there were activities, and it was fun. They were so happy. It’s a chance to see Ireland and also
the sea. First time they see the sea, so they were excited.
(Parent Focus Groups)
English language learning was recognised from the start as a critical aspect of promoting integration. SICs
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reported that English language learning was enhanced through the various EDNIP activities where children
shared experiences:
So those are the things (experiential learning) that reinforces their language learning … a shared
experience with all the boys in our class and those shared experiences are really important for
integration as well.
(SIC Focus Group)

Social opportunity for all the family – making friends, having fun and enjoying family time.
The excursions gave them a chance to integrate and socialise outside of school. The children love the
family excursions, walks, etc. and often talk about the fun they had and what they did.
(Staff Surveys)
Parents, children, Principals and SICs believed that the EDNIP programme of activities afforded children and
families very valuable opportunities for socialising making friends and family bonding. Children echoed this
belief:
I felt more comfortable being with my family.
It was nice to see other families having fun and being happy.
(Children’s Focus Group)
And the fact that I can go also (on EDNIP trips). I can meet other parents and my child can meet
other children.
(Parent Focus Group)
Parents hugely appreciated the opportunities they and their children availed of through EDNIP “we appreciate
your great country and your good organisation give us education” (Parent Focus Groups). They were so
happy to share experiences with their children and believed that the trips played a significant part in building
their children’s social skills and friendships. The trips provided a very effective vehicle for the promotion of
integration. Parents recognised the impact the trips had on their children’s educational development and
valued the opportunity EDNIP offered children to experience different environments. They said that providing
out of school time experiences for children to meet offered opportunities for children to interact in different
social contexts and promoted bonding among children:
…. and to get to know other girls from the school you know. Bonding is important with other kids
especially in the summertime when they do nothing. It’s a long break and a brilliant opportunity for
them to go and see something.
My son has a problem with social (interaction). He really can’t speak in a group, and seeing new
friends, these trips help him to make new friends.
(Parent Focus Groups)
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Parents believed that the trips provide a safe place to develop friendships and expand established friendship
patterns. Parents highlight the value of having activities that allow the children to bond with children within
their own class and from across classes because it can be hard to make friends when they only meet in
school. As one parent said:
It’s a completely different atmosphere (meeting your classmates outside of school time and in a
different environment). And you can actually talk with the other girls. It’s very hard to explain actually.
But it is a different atmosphere than school … and then when they come back to school, they can talk
normally rather than bullying each other.
(Parent Focus Group)
This sentiment was echoed in the staff surveys with for example one teacher stating that “children from different
cultural backgrounds were able to bond through shared experiences” (Staff Surveys).
Parents also thought that positive interactions between children outside of school could have a positive impact
on their interactions within school:
Yea I think it would bring a lot of children together inside the school itself. ‘cause it might be’ jeeze
she’s very nice, she’s very funny’, you know cause she’s not like that in school. It could be an act in
school and a different child outside do you know. One face for school and one face for outside school.
(Parent Focus Groups)
Simply, but profoundly stated, staff reflected that “EDNIP has increased the amount of friends the newcomer
children have” (Staff Surveys).
Findings from the staff surveys also recorded that having fun outside of school, participating in the social life
of Limerick had positive impact on children’s attitudes to school:
It has been fun for the families and it has supported families to get out and participate in the social
life of Limerick. This participation is leading to positive attitudes to school and education among the
children.
(Staff Surveys)
Parents recognised the value of “family events” for parents and kids to be together and also the value of time
for kids to be together and for parents to be together which offered peer support to parents. They spoke of
the value of having time with their children and time to chat with parents. As one parent noted: “they can
also get advice and meet parents from their own child’s class” (Parent Focus Group).
Trips not only enabled families to have a good time together but also provided them with opportunities to
mix and meet with other families from different backgrounds. Parents recognised the profound impact of trips
and saw them as an opportunity to bring integration opportunities outside the school and into the broader
community.:
And they see their parents do it (integrate with other parents) and it’s not just done in school.
Like myself and (child’s name) were playing Archery with one of the young lads here and his mother
which is what we never normally do obviously.
(Parent Focus Groups)
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Another parent reported that the trips served to “break down barriers”, stating that:
I think with Limerick personally people in Limerick can be very racist. So, it is bred into children then.
So, when you are going out with all these other families and your parents are talking with / mingling
with them it brings down that barrier. So, the kids are at ease then.
(Parent Interview)
Parents were very aware of value of trips for children to meet new people and play together:
Kids enjoy it, and mixing with people and meeting new people as well.
New experience for them. It is letting them know its grand to make new friends and to mix with other
races as well.
Good to have time with family – and have more time with family.
(Parent Focus Groups)
When asked about the trips many children focused on their enjoyment of the animals on the farm or the
wonders of the Hunt Museum. They also focused on how the trips offered opportunities for socialising –
spending time with their families and friends, making new friends, time for a picnic and eating together:
I enjoyed it because I met new friends and really just enjoyed it.
It’s nice to see other people because you can talk to them and do different things with them and you
might even get to see them again one time.
The trips are fun for family and friends.
(Children’s Focus Groups)
Children loved being with their families, mixing with other families, having new experiences, sharing food
and make friends:
It’s nice to meet other peoples’ families, because you can make friends with them and chat to them.
It’s nice to spend time with your family and it’s good to go to different places.
I would say it’s a very good idea (to go on trips), because you can make new friends and see your
family again. Not like at home or shopping and school and … you can see them somewhere you have
never been before.
(Children’s Focus Groups)
Some of the parents considered returning to many of the beaches and pet farms at a future date and asked
for bus timetables and details of how they could make the journey to these various places with their own
families and friends. People began to realise the opportunities and possibilities for travel and fun experiences.
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Impact on babies and toddlers
Corona is not that dangerous as the disease like mental health, children stay at home 6 months doing
nothing, is big, big, big disease for them.
So, we thank you and when he goes to pre-school I don’t have to be worried anymore.
(Parent Interviews)
The EDNIP staff developed and ran a Parent and Toddler Group on a weekly basis in one of the schools.
Parents, all of whom were mothers, and their young children from across the schools attended. The decision
to set up the group was based on school staff observations that mothers with very young children can be
very isolated and that young children would benefit from participation in a group setting.
During the research process we interviewed the mothers who had participated and asked if they thought the
group had any impact on either themselves or their children. The impact on the mothers is discussed as part
of the general feedback on impact on adults. Here we share the impact parents believed the Parent and
Toddler Group had on their young children.
Parents spoke of the value of early intervention. They greatly valued the opportunities for their young children
to see people, and to be in an environment where English was spoken. The parents believed that their children
became more friendly and at ease with other people which caused mothers to worry less about their children
going to pre-school. They wanted to support their children’s development and get a break from home:
Yes, (the value of the Parent and Toddler Group) to see people and I introduce him (child) to another
language. I have (home language) and I speak (home language) all the time at home, his father,
his brothers speak (home language). So, he’s the first son to speak English and it’s very important
for him. In two years he will be in the pre-school with no (home language) so this is a chance for him
to learn another language not only (home language).
Well, he (child) has changed already. He was so shy. He was crying when he was seeing another
person but now, you can see it, he is much better. So, he has changed already. He’s not scared of
other people anymore. So, he has benefited a lot already and we’ve only been four times.
(Parent Interviews)
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Children: Key Takeaways
We learned that it is important to:

• Honour the diversity of children’s backgrounds and journeys which brought them to the
school
• Support children and plan for learning - schools need to understand the diverse backgrounds
and experiences of children – e.g. coming from rural backgrounds to live in the city, coming
from families with different skill sets and talents, different religious and cultural traditions, rich
cultural backgrounds, fleeing war torn countries, and family’s financial constraints
• Provide opportunities for experiential learning e.g. visits to areas of cultural, social,
environmental and historical interest to promote learning and create opportunities for
intercultural dialogue
• Create opportunities for dialogue in the classroom through interactive methodologies as
children from a young age may learn to stereotype and categorise as part of their development
• Develop and make available educational resources to support intercultural education,
celebrate multiple cultural identities and empower teachers to promote anti-racism
• Facilitate children to access a variety of opportunities for learning, engaging in sport, cultural
and fun opportunities outside of school time. Linking children with local services such as
sports and youth organisations is beneficial
• Increase investment in facilities within the schools by creating spaces for expression, creativity
and sports (both indoor and outdoor)
• Create opportunities for babies and toddlers to socialise – they need opportunities to meet
with other people, including Irish people so that they can become familiar with spoken
English, etc.
• Recognise that some families have financial constraints and seek to provide opportunities
that are accessible to all
• Resource schools to promote this work
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Development and Inter-Cultural Education (DICE) student
placement in EDNIP schools – what did we learn from them?
Intercultural education strives to develop global competent individuals who can examine local and global
issues and come to appreciate the varying perspectives and world views (Ramos and Schleicher 2018).
I always considered it (Development and Intercultural Education) important, but more so now, but
from more of a morality perspective. The values that children can learn through this are considerable
and if harnessed correctly can cause changes to occur in society.
(Survey of DICE Students)
B.Ed. students are offered a variety of elective programmes in third and fourth year. In the second year of
their B.Ed. degree students engage with mandatory modules which relate to global issues and in third and
fourth year have the option of undertaking additional elective modules. These modules are supported by the
DICE Project which aims to support the delivery of development education and intercultural education to
student teachers in initial teacher education. In their third and fourth years, B.Ed. students can choose from
a variety of optional elective modules which allows them to spend dedicated time in smaller groups learning
about topics which interest them. In the Spring semester of third year, students can choose an elective titled
“Intercultural Education in the Primary School”. As part of this elective, students linked with the EDNIP project
and delivered lessons in the five schools. These students are referred to as the DICE students in this report.
During their elective the DICE students went on placement to EDNIP schools for a period of four weeks,
delivering one class per week during 2018, 2019 and 2020 on the topics of journeys, culture, stereotyping
and protection. DICE students met the class teachers, identified the best approaches for the class and
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discussed their placement prior to commencement. They then selected lessons from Journeys, progressing
weekly through various themes. They were given support in their elective to adapt lessons for their specific
class. Each week they completed reflections on the lessons taught and participated in group discussions
linking their experiences to theory on Intercultural Education.
Data was gathered from DICE student teachers through surveys in 2018 and 2019 and through a focus
group in 2018. The DICE student teachers used the Journeys resource developed in the Curriculum
Development Unit, MIC to design their sessions with classes from Senior Infants to Sixth Class. Below we
include feedback from the students who undertook the elective in 2020 who were also on placement in
EDNIP schools.
The key messages from the students centred on being confident instead of fearful in teaching and discussing
sensitive issues; being empathetic to the children’s backgrounds, culture and accents; using appropriate agefriendly interactive methodologies; creating an inclusive safe environment where controversial issues could
be discussed and the importance of being reflective.

Reflections from the DICE students
DICE students reported that the schools were very accommodating and welcoming, and they greatly valued
their placements.
One student described working on intercultural educational topics as “the elephant in the room” (DICE
Students Focus Groups). This confirmed that these topics can, on the one hand be seen as necessary, with a
DICE student stating: “it is an important topic in school. Schools getting more diverse” (DICE Students Focus
Groups), and at the same time challenging as “they (topics) are controversial I suppose, you know and they
could be taken up the wrong way if you don’t deliver it properly” (DICE Students Focus Groups).
Student teachers reported that they found teaching in teams very supportive, offering colleagues opportunities
for planning and reflection: “the team-teaching approach meant you had somebody to rely on if tricky
situations would arise” (DICE Student Surveys).
In common with school staff, the DICE students acknowledged the value of using interactive methodologies
to promote discussion and address sensitive topics within a safe environment:
Yes, I was afraid at the start to talk about the touchy subjects with the children but they were very
willing to learn and participate in our lessons. Using activities helped us as it provided a method to
teach the topics through.
(DICE Student Focus Groups)
The DICE students found that interactive methodologies promoted children’s motivation and engagement:
It (using interactive methodologies) engaged them. All the children, even the quiet ones got interested
in talking about it got interested in the lesson. I think a lot of the activities allowed them to get into
someone else’s shoes and when they are doing that they are thinking a lot more critically about these
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issues, a different perspective as well. So, that kinda helped them to grasp it a bit better especially if
they haven’t experienced it themselves.
(DICE Student Focus Groups)
Yes, I never thought you could teach these topics with infants as it would be too hard. I now understand
that you can, and you just adapt it to suit. It’s actually really enjoyable to teach.
(DICE Student Surveys)
They also raised the importance of managing class dynamics to foster engagement of all children:
In my class there were some very strong personalities, and the quieter kids would have very good
answers to offer. Like they would be kind of more reluctant to say because they would be afraid of
what the stronger personalities might have said like you know.
(DICE Student Focus Groups)
They strongly advised not to underestimate children’s ability to think about and discuss what might be
considered difficult topics. Reflecting on their experience of working in EDNIP schools they reported that
they became very aware of how important it is for teachers and student teachers to be open minded toward
people from diverse cultures, and to be open to learning from the children. They also highlighted the
importance of celebrating cultural diversity.
Feedback from DICE students corroborated the school staff findings in relation to how they perceived children
engaged with complex topics stating that:
Children were excited to talk about their own varied backgrounds. I thought it would be much harder
and that children would find it difficult or not want to talk but that was proven to be wrong as the
children were always excited about the lessons and love to contribute and participate.
(DICE Student Surveys)
I didn’t think the pupils would be as responsive, but they loved discussing where they had come from.
Yes, I was very surprised as I thought there would be very sensitive issues but the children did not
have any problems speaking or learning about these issues.
(DICE Student Surveys)
DICE students also acknowledged that some children may find engaging in these topics challenging due to
prior experiences:
It depends on their experience before they came to Ireland. If they experienced trauma they might
not want to talk about it. If they had a happy childhood like in their own home country they might be
more willing to talk about it.
(DICE Student Focus Groups)
Another issue raised by DICE students was the challenge of communication in relation not only to the level
of English spoken by children but also their accents:
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Some of them (level of English proficiency was an issue). It wasn’t so much language it was more
accents like. I actually found some of them kind of hard to understand when they spoke fast even
though they were speaking English but you know you just kind of take that for granted.
(DICE Student Focus Groups)
The challenge of understanding Irish accents was raised by migrant parents in the conversation group also,
so it isn’t just language proficiency, but time spent with people of different backgrounds that supports
communication.

Impact on DICE students
The impact on students of choosing the DICE elective and working in the EDNIP schools was profound, even
transformative for some students. Their confidence to teach these topics grew, as did their knowledge. They
employed creative interactive pedagogies, and through the process reported that they had developed greater
empathy for and understanding of children.
Change in confidence levels for teaching these topics and knowledge for DICE students
I suppose it’s the seriousness of it, when you don’t have an interesting way or a good methodology
of doing it you are kind of delivering very serious content. So, with the resources we had it was made
interesting and we could do it a bit better.
(DICE Student Focus Groups)
I was interested in teaching these topics beforehand but the experience of actually doing so changed
my views on how it can be done. I am more open to different ways of integrating it.
(DICE Student Surveys)
A strong transformative theme emerged across the DICE data. Many students were apprehensive prior to
their placement but they strongly reported that they gained confidence as the weeks progressed:
I became more and more confident as the weeks went on. I have never taught these topics before, so
I was nervous at the beginning. As weeks went on, I was excited to hear children’s experience of
being a migrant and to hear and learn about different backgrounds as I did not know anything about
some cultures.
Yes, I thought it would have been a lot harder to teach difficult topics like migration but the use of the
activities from ‘Journeys’ made it more fun for the children and easier to teach.
I would have been extremely hesitant prior to this placement.
(DICE Student Surveys)
The majority of DICE elective students reported that their attitudes to teaching migration/intercultural issues
had changed during placement, citing for example that teaching about stereotypes helped them to understand
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that it is possible to change one’s thoughts and actions by not holding prejudicial views of other:
I used to be nervous and unsure about teaching these things but having taught them in the classroom
setting I have realised that they are not as daunting as they seem. The children also love to learn
about them and share their own experiences.
(DICE Student Surveys)
The apprehension experienced by the DICE students is echoed across other data sets including staff surveys
and SIC interviews. There is a consensus that this work needs to happen, that it is important and that children
need to have safe places in which to learn about and explore these themes. However, both teachers and
undergraduate students need support in order to confidently address these issues.
Greater appreciation for and empathy with children
I am more open and aware of the issues migrant children of other cultures may face, it makes you
more sensitive when teaching.
(DICE Student Surveys)
You were kind of reassured with placement because they (children) were keen to talk about the topics.
(DICE Student Focus Groups)
In relation to our class, the children were extremely enthusiastic when it came to discussing their own
culture/home countries. This surprised me as I had expected children to be uncomfortable discussing
such subjects.
(DICE Student Surveys)
Students gained a huge appreciation for children, for their eagerness to engage, their willingness to share
their life experiences, for the diversity of the level of prior knowledge in relation to the topics. Across the data
students noted the high interest level of the children, using terms such as “interested”, “engaged”, “honest”
and “open” to describe children’s responses (DICE Student Surveys).
The development of student empathy was captured by one student who stated that he/she had “developed
empathy with children in this area through teaching in EDNIP schools” and had “realised the importance of
teaching about these issues in every school”. Another student stated that he/she was “more open and aware
of the issues migrant children of other cultures may face, it makes you more sensitive when teaching” (DICE
Student Surveys).
The majority of students reported their appreciation for “how willing some children were to share their own
thoughts and ideas and experiences. For example, in one of the lessons one (of the) children spoke about
how they could hear guns in Afghanistan when they were sleeping which took me by surprise” (DICE Student
Surveys). DICE students also highlighted their surprise at how freely children could speak about their cultures
stating for example: “the way the children spoke so freely about their culture really surprised me” (DICE
Student Surveys). DICE students also gained an understanding of, and sensitivity towards a smaller number
of children who were less eager to engage and a deeper understanding of the life experiences of children,
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with one student reflecting on “how children differ in their willingness to talk about their background. Some
very eager some not so much” recognising that “some of the content may be a bit too personal for the children
and they may become upset, but this was not the case” (DICE Student Surveys).
Teaching these topics is complex. The lessons delivered by the DICE students were building on the work
already being done by the schools, prior to and simultaneously with EDNIP. Some students expressed
“surprise” at the level of knowledge some children had on the topics. DICE student surveys acknowledged
that “the children had quite a bit of prior knowledge on many of the terms we were teaching them, which I
thought they wouldn’t”, with another stating that children “already had a good foundation of knowledge with
regards to the topics being covered” (DICE Student Surveys). However, a minority of students also
acknowledged that depending on the class and age group, children had little knowledge of these topics: “I
was surprised that the pupils know so little about issues like racism. They hadn’t even heard of the word before.
I was also surprised that they never heard of some terms such as stereotypes, famine etc”. (DICE Student
Surveys).
The surveys also captured DICE students’ appreciation for “children’s eagerness to learn. They also
remembered a substantial amount of what we taught them at the end of the last session” (DICE Student
Surveys).
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DICE elective students: Key Takeaways
In 2018 and 2019 the DICE elective students were asked to make recommendations for the future
development of this work based on their experiences. In 2020 the DICE lecturer, MIC, asked her students to
share their top tips from their participation in the DICE elective, specifically their experience in the EDNIP
schools. We have synthesised these below.

Students advocated:
• Knowing yourself as a person – building your confidence and efficacy
• Knowing yourself as a teacher – thinking critically and being open to learning with and from
the children – modelling respect and empathy
• Knowing your students – make sure they each feel valued and respected – not underestimating their capacity or ability to engage with these topics
• Knowing your families – they are a source of knowledge and support
• Building an inclusive classroom climate – with negotiated rules and expectations
• Paying attention to language – including the acquisition of English and respect for home
languages
• Not being afraid to start somewhere – doing your research – preparing well
• Using your resources to normalise diversity
• Developing a discussion culture with strategies for responding to controversy
• Representing all school cultures in the resources, displays and celebrations
• Assessing with an unbiased lens
• Pedagogy – building a skill set of age-appropriate interactive pedagogies within a thematic
teaching approach
• Pedagogy – using reflective activities, and focusing on empathy building
• Embracing a whole school approach
• Nurturing hope and believing we can build a better future.
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Factors which contributed to the success of EDNIP
Higher Education Institutional (HEI) Leadership: MIC played a critical role through sharing expertise,
resources and providing leadership. This role was embedded within the aspiration of MIC’s Mission Statement
to “foster in its students a spirit of justice and compassion in the service of others”, to respect “cultural
diversity”and promote “equity in society”.
School leadership: the leadership of Principals and other staff within the schools was key to the success of
EDNIP. They welcomed the increasing diversity in their schools while at the same time they were acutely
aware of the challenges experienced by some migrant families, of the isolation they endured and of the
potential of migrant families to make a significant contribution to the life and ethos of their schools. Schools
had high aspirations, and building on existing good practice, they wanted all children to achieve and to find
effective ways to promote integration for all their families and staff.
The partnership model: MIC, schools, and partner organisations worked together in a systematic, strategic
and transparent way to promote integration, each bringing their own knowledge, skill sets and resources.
Partners reported that the EDNIP model gave partner organisations an insight into a multi-layered approach
of working with schools, families, etc. and not a single cohort, e.g. just parents.
EDNIP addressed the identified needs of schools: Schools identified the need for EDNIP and actively
engaged in its design and development. School leadership fostered and shaped developments within each
school. Each school developed a bespoke programme of activities to meet its unique needs.
The EDNIP staff: the three EDNIP staff were professional, committed, resourceful, kind, skilled, flexible and
creative. They built trusting relationships with children, families, parents, staff and organisations. They actively
supported the design and delivery of bespoke programmes and activities for each school, developed and
sourced resources, and established effective modes of communication across all stakeholders.
The PMC worked because: it was well organised; there was excellent attendance; all opinions mattered;
there was shared decision-making; it provided a forum for confidential and robust discussions; it built
collegiality across schools; it was a forum for sharing information; the venue was very suitable; the EDNIP
Project Leader reports were very comprehensive; and the EDNIP Project Leader style of leadership was
inclusive, creative, committed and respectful.
The SICs worked because: they provided a school-based mechanism to champion and develop the work
within each school; facilitated staff members to take leadership roles; the EDNIP team provided great support,
facilitation, guidance and follow-up; the EDNIP team listened to the needs and responded; they enabled
voices and opinions to be heard and conversations between people not normally conversing; they were
democratic; they facilitated very positive relationships with parents. Fundamentally, the SICs worked because
they were not just talking shops, they were places where information was shared, needs identified, plans
made and follow through executed.
The SIC Communities of Practice worked because: schools learned from each other; there was a lot of
positivity; very interesting guest speakers attended; it facilitated information sharing and a forum to hear the
voices of parents and teachers.
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The resources (purchased and developed) worked because: schools did not have a budget to meet
the gap in their resources and EDNIP provided this support; schools had autonomy to identify the resources
they needed; the resources were researched and sourced by the EDNIP team; appropriate resources
supported schools to enhance their learning environments in a way that reflected their cultural community.
EDNIP reached out to services: the EDNIP team through the research process and participation in the
PMC and SICs identified a variety of programmes and services in the community and brought them into
schools.
Project design informed by research: The design and development of EDNIP was informed by a literature
review along with baseline, formative and summative data gathering. This guided the development of a
flexible and responsive model.
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Challenges
While EDNIP was indeed successful, it nonetheless encountered challenges, some of which it was possible
to identify workarounds for, and others that were systemic and beyond the scope of EDNIP.
Funding: EDNIP had a two-year funding time frame. This is a very short time frame to develop the
infrastructure, build trust, source and develop resources and build capacity within schools. We were very
lucky that the Philanthropic Trust that had part funded EDNIP, supported a scaled down version of EDNIP in
2020. In 2020 TED was successful in a bid to secure part funding for 2021 – 2023 from the National
Integration Fund (NIF) to continue the work of EDNIP. EDNIP needs more time to be embedded in the culture
and practice of schools.
Busyness of schools: Challenges included the busyness of schools and the time constraints on teachers to
participate in the SICs. Finding the time to deliver CPD to school staff as a group was also challenging –
some workarounds were identified but this is an on-going challenge for schools.
Model: if a model is very school focused, parents can be less engaged and if very parent focused teachers
may be less engaged. The challenge of a multi-layered model is to achieve balance and ensure
communication between all stakeholders. This was achieved for the most part, however a small number of
staff (N=4), reported they were unaware of the impact of EDNIP. This challenges us to explore the most
effective modes of communication within and across schools.
Language: Parents need to speak English and have access to translation services in order to integrate into
Irish society. Language was a significant barrier for parents, and was manifested in very practical ways. For
example, the EDNIP staff negotiated with an English speaking child around the details of family day trips
and hoped accurate information was relayed to parents.
Sustainability: While the upskilling of teachers, changes in practices and the bank of resources are very
real footprints of EDNIP, there is a need to provide dedicated staffing to support and promote integration
and undertake work such as the summer and after-school trips.
Frequency of SIC Community of Practice meetings: due to time constraints we only held two CoP
meetings.
SIC membership: SIC membership varied across schools. As EDNIP develops we would like to see the
membership extended. For example, one SIC had a Public Health Nurse and another had a pre-school
manager who brought particular expertise to the group. Schools believed that the parental engagement
nurtured through EDNIP would promote parental engagement in SICs and other school committees such as
the BOM and Parents’ Association.
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Conclusion and
recommendations
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Conclusion and
recommendations
Inclusive education and diversity inclusive education
centres on the values and practices that enable children,
as individuals, to belong, feel respected, confident and
safe so they can engage in meaningful learning and
reach their potential. … It is concerned with the best
interest of every child considering that each child varies
in their competency, language, family background, age,
culture, ethnic status, religion, gender and sexual
identity.
(NCCA 2020, p.20)
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Conclusion
In the preceding sections we showcased the multi-layered model and the extensive impact of EDNIP on the
lives of children, families and schools. EDNIP proved that schools can play an effective proactive role in
embracing diversity and nurturing integration. Schools, if supported, can act as sites for the delivery of life
enhancing opportunities for all children, parents and staff.
The NCCA Draft Primary Curriculum Framework for Consultation (2020) proposes three key approaches
that schools and teachers should take to develop inclusive, learning environments as they “face a growing
challenge to recognise and respond to (this) diversity and rapidly-changing context” (NCCA, 2020, p. 3).
• Understanding that children have individual needs, views, cultures and beliefs, which need to
be recognised, understood, treated with respect and represented throughout their school
experience.
• Promoting responsive pedagogies and practices, so that all children and families feel included,
valued and visible.
• Working in partnership with and communicating with the child’s family and the wider community.
(NCCA 2020, p.20)
We propose that the EDNIP model offers a practical and successful application of the NCCA
aspirations, as demonstrated in our research.
Migration is a reality. The most recent census (2016) indicated that 18-19% of children of school-going age
identify as being from a non-Irish background. Predictions are that migration will not only continue but
increase.
International migration has become one of the defining features of the early twenty-first century and
is high on the policy agenda at both national and international levels.
(Sohst et al.2020, p.vii.)
Irish society has a window of opportunity to embrace integration. It is critical that we work together to
welcome and integrate migrants to Ireland, in the ethos of “diversity advantage”. There are current and
historical disturbing examples of the opposite approach, where people were ghettoised, ostracised and
treated as “other”. We can do better, as our President Michael D. Higgins advocates, calling us to be our
best selves:
Muintir na hÉireann, I have said that a real republic requires a wide embrace – generous, inclusive,
moved by an empathy that sees difference or diversity not as sources of division but as a strengthening
of our social fabric and potential sources of an ever-deeper richness in friendship, mutuality, possibility,
recognising transcendent concerns and rooted in a shared humanity.
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It is important that we seek to reach always for the best of ourselves, and the best of what we might
become, and that we allow that to guide our collective ambition for our country.
(Michael D Higgins, President of Ireland, Inaugural speech 2018)
Indeed, The Migrant Integration Strategy (2017) recognises the considerable risks to Irish society if integration
is not supported by Government, communities and individuals including:
•

Loss to Irish society of the contribution which migrants can make in all spheres of life

•

Reduced opportunities for migrants and their families

•

Segregation and ghettoization of specific migrant groups, with the potential for social exclusion and
economic disadvantage

•

Fragmentation of shared societal norms

•

Racism and discrimination against migrants and their families

•

Promotion of anti-integration agendas among persons of Irish heritage and among migrants
(Department of Justice and Equality 2017, p.7)

EDNIP is based on the premise that embracing diversity and nurturing integration is one of the foundation
stones of a just society. One of the ways in which these principles can be fostered for the good of society is
through the education system. The NCCA Draft Primary Curriculum Framework for Consultation (2020)
recognises the growing diversity within Irish schools and the key role schools can play in the development of
“a more inclusive society”:
Mirroring society, primary school classrooms are more dynamic and busier places in which teachers
support and respond to a greater diversity of learners, helping each to grow and develop. This
diversity is evident in the rich kaleidoscope of ages, competencies, cultures, ethnicities, family structures
and backgrounds, home languages, religions, sexual identities, and worldviews that now characterise
many primary classrooms. A redeveloped primary curriculum can play a key role in supporting
schools’ work in responding to this diversity and enabling children to feel respected, valued and
engaged in learning through appropriately tailored experiences and through positive interactions
within the school community. In turn, these experiences and interactions play a role in the development
of a more inclusive society in Ireland.
(NCCA 2020, p. 20)
Our recommendations outlined below in tables 9,10 and 11 resonate strongly with The Migrant Integration
Strategy (2017). Under Action 4. Education, the strategy recognises the education sector as a key stakeholder
in nurturing integration. Actions range from enrolment policies, to teacher training, monitoring the English
language needs of children, EAL supports for adults, EAL supports for children, participation of migrant
parents in school life, and fostering the developments of positive attitudes towards diversity and celebrating
difference (Department of Education 2017, p.25-26).
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We propose that the EDNIP model offers a practical and successful application for many of The
Migrant Integration Strategy aspirations.

Recommendations
The Interaction Associates, Dimensions of Success model (1997), propose three factors to be considered in
planning for and in building success, namely process, results and relationships. Typically, there is an emphasis
on results. This theory, in contrast posits that all three dimensions, if paid due attention, contribute to long
term success and sustainability. This framework guides our recommendations, advocating for attention not
only to results but to the processes by which they are achieved with due attention to the nature of relationships
between all stakeholders.
Our recommendations delivered across tables 9, 10 and 11, are informed by the findings of the report.
Table 9: Recognise and resource schools as critical sites for embracing diversity and nurturing
integration
The findings from this report confirm the school as a fertile site to nurture integration. Table 9 below offers a
suite of recommendations to strengthen the school’s capacity to fulfil its unique position in society.

AIMS

OBJECTIVES

RESULTS

INDICATORS OF
SUCCESS

School leadership
Develop school leadership
and infrastructure to
support and develop this
work.

To create a school-based
mechanism, e.g. a School
Integration Committee
(SIC) to lead and
champion the work of
integration. Reach out for
support to key organisations to leverage
expertise and resources.

A dedicated team of
school staff, parents,
children, service providers
undertake to lead and
promote integration in the
school.

Integration is recognised
as a priority area, and the
schools leverage supports
and expertise from the
wider community to
support their work.

School staff
Create opportunities for
school staff to explore
issues of integration and
how their personal beliefs
and experiences impact on
teaching and learning.

To provide staff with a suite
of CPD opportunities to
enhance their skills,
knowledge and practice.
To create opportunities to
share good practice and
build a community of
support.

School staff are upskilled
and supported and have
the required skills,
knowledge and resources
to undertake this work.

Staff are confident and
supported in their practices
of promoting integration.
CPD on integration is
included as part of whole
school planning.
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Support the development
of teachers’ skill,
knowledge and practice
through:
• the delivery of CPD
• the formation of
Communities of Practice
• Provision of classroom
resources

To provide schools with the
necessary resources to
implement their plans.

Review of school
policies and practice
Review existing school
policies and the Mission
statement through the lens
of integration on an annual
basis and place integration
as a standing item on the
BOM agenda. Consider
issues relating to
integration when
developing new policies.

The SIC to lead on the
review of existing school
policies and practices to
ensure they support the
school’s mission to nurture
integration. Consider issues
in relation to integration in
all new policy development. Include integration as part of the DEIS
action plans or School Self
Evaluations in non-DEIS
schools.
BOM agenda to include
integration as a standing
item.

School policies will reflect
the school’s commitment to
integration. BOM will
actively support
integration.

School policies and
practices will reflect the
school’s commitment to
integration and act as a
tool to inform practice.

Planning for integration
Development of bespoke
school plans/programmes
to nurture integration.

To develop bespoke
school-based plans
/programmes to meet the
needs of the school
community, staff, children
and families.

The development of
bespoke plans/programmes to support staff,
children and families to
learn about integration
and participate in
programmes promoting /
nurturing integration.

Schools will develop and
implement integration
plans.

Resourcing schools to
fulfil their potential as
agents of integration

To provide funding for the
development and purchase
of resources and the
funding of programmes.

Schools will be provided
with the necessary
resources to design and
implement a comprehensive programme to
nurture integration. In
addition, resources
external to the school to be
harnessed to support an
integration programme.

Schools will have the
necessary resources
representing the children’s
cultures and needs to
implement their integration
plans.
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School as a site of
service delivery
The school acts as an
effective site of service
delivery and recruitment of
parents.

To build on existing good
practices and develop the
school as a site of service
delivery for children,
parents and the
community.

The school will act as a
delivery site for services
and programmes in and
out of school time for
children and families.

Use of school facilities will
be maximised and
accessible.

Table 10: Adopt an inclusive-education informed ecological response to the promotion of
integration
We propose that the model of intervention designed to promote integration needs to be multifaceted – it
needs to include school staff, children, parents and the wider community. A multi-layered integrated model
brings momentum, shared purpose and energy.

AIMS

OBJECTIVES

OUTCOMES

INDICATORS OF
SUCCESS

Children
• Offer children a variety
of in and out of school
opportunities for
experiential learning,
engaging in dialogue
and the development of
their skills, knowledge
and confidence.

• To nurture children’s
critical capacity, to foster
their sense of belonging
and to build their skills
and competencies.

• Children will build their
skills, understanding,
empathy and
competencies to engage
with integration and
associated issues.

• Children will have the
confidence and capacity
to engage with complex
intercultural topics.

• Children will have the
language to express
their feelings and
opinions through
engaging constructively
in dialogue around
issues relating to
integration and
interculturalism.

• To provide children with
a variety of experiential
learning opportunities
through which their
understanding of
intercultural issues
including integration is
fostered. To build a
sense of belonging.
• To build children’s
language capacity and
critical awareness to
enable them to develop
and express their own
opinions, engage with
others with different
perspectives, and work
collaboratively towards
developing shared
understandings.

• Children will have a
variety of opportunities
to experience life outside
of home and school in a
supportive, fun and
inclusive way – offering
opportunities for
integration. Their sense
of belonging will be
nurtured.
• Children will claim their
voices through activating
their capacity to express
their opinions.
• Children will dialogue
with people of different
perspectives, with the
aspiration of working
towards a shared
understanding.

• Children will experience
a variety of learning
environments, both in
school and after school
time, all of which will act
to build their skills,
knowledge and
confidence.
• Children will have a
sense of belonging.
• Children will
demonstrate their
competencies in
expressing their own
opinions, and dialogue
constructively with
people of different
perspectives towards
creating a shared
understanding.
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School staff
Support the development
of teachers’ skill,
knowledge and practice
through:

• To provide staff with a
suite of CPD opportunities to enhance their
skills, knowledge and
practice.

• The delivery of CPD

• To create opportunities
to share good practice
and build a community
of support.

• The formation of
Communities of Practice

School staff will be
upskilled and supported
and have the required
skills, knowledge and
resources to undertake this
work.

Staff will feel confident
and supported in their
practices of promoting
integration.

Families will have a sense
of belonging and feel they
are valued members of the
community.

• Provision of classroom
resources

• To provide schools with
the necessary resources
to implement their plans.

Families
Promote a sense of
belonging for families.

• To promote a sense of
belonging for family
members.

• Families will avail of
needs-led learning
opportunities.

• To identify the factors
that inhibit integration
and seek to address
them in partnership with
families.

* Families will be actively
involved in opportunities
that nurture integration
and a sense of
belonging.

• To provide family
members with learning
opportunities to meet
their identified needs.
• To provide families with
opportunities for
integration.
Women
Offer women opportunities
to engage in learning and
build networks of support
and friendship.

• To address the isolation
experienced by some
women.
• To create opportunities
for learning and building
connections and
friendships.

• Opportunities for
learning and networking
and forming friendships
will be availed of.
• Reduction in the isolation
experienced by some
women.
• The creation of networks
of support.
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• Women will have access
to learning opportunities.
• Access to networks of
support and feel more
connected to society.
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Men
Offer men opportunities to
engage in learning and
build networks of support
and friendship.

• To address the isolation
experienced by some
men.
• To create opportunities
for learning and building
connections and
friendships.

• Opportunities for
learning and networking
and forming friendships
will be availed of.
• Reduction in the isolation
experienced by some
men.

• Men will access learning
opportunities.
• Access to networks of
support and feel more
connected to society.

• Creation of networks of
support.
Babies and toddlers
Offer babies and toddlers
opportunities for social
engagement and exposure
to the English language.

• To address the isolation
experienced by some
toddlers and babies.
• To support the transition
of toddlers from home to
pre-school.

• Babies and toddlers will
have opportunities to
socialise within multilingual environments to
lay the foundations for
English language
acquisition.

Happy babies and
toddlers, at ease in social
environments.

• Babies and toddlers will
be comfortable in a
social environment.

Table 11: Embrace integration as a societal mission - schools can’t do it alone!
In the Foreward of The Migrant Integration Strategy A Blueprint for the Future, Frances Fitzgerald, Tánaiste
and Minister for Justice and Equality, stated that “Effective integration requires ongoing engagement by
migrants, public services, businesses and communities” (2017, p.2). Furthermore, she states that the strategy
“sets out the Government’s commitment to the promotion of migrant integration as a key part of Ireland’s
renewal and as an underpinning principle of Irish society” (ibid, p.2). David Stanton, T.D., Minister of State
with special responsibility for Equality, Integration and Immigration in his Foreward also advocates for
integration, stating that “We have to ensure that migrants can access information and services and that
barriers to their integration are identified and removed” (ibid. p.3). He goes on to recognise the crucial part
communities can play in promoting integration stating that “Communities play a crucial role in making those
living within them feel at home. We have to mobilise communities to promote integration. We have to engage
sporting organisations, faith-based groups, cultural organisations, community groups more actively in the
integration process” (ibid, p.3).
EDNIP benefited hugely from working in partnership with schools and families, and reaching beyond the
school gate to harness the expertise, facilities and resources of institutions, multiple environments (farms,
seaside, city) and services. This approach, underpinned by policy, needs to be embedded within the
institutions and services of society and the State.
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AIMS

OBJECTIVES

OUTCOMES

INDICATORS OF
SUCCESS

Higher Education
Institutions (HEI)

• Incorporate knowledge/
awareness/capacity
building to promote
integration across all
HEIs.

• Students gain the skills,
knowledge and capacity
to promote integration.

• Students will use their
skills, knowledge and
competencies to play an
active part in promoting
integration while they
are students, citizens and
as part of the workforce.

• Student teachers will
have the necessary
competencies,
knowledge and skills to
effectively promote
integration throughout
their careers.

• Student teachers will use
their skills, knowledge
and competencies to
play an active part in
promoting integration
while they are students,
as citizens and when
they are part of the
workforce.

All HEIs play an active
part in preparing their
students to develop the
skills, knowledge and
competencies to promote
integration.

• Provide student teachers
with opportunities to
develop their personal
awareness and understanding of integration.
• Provide student teachers
with opportunities to
develop the skills,
knowledge and
competencies to
promote integration.

Initial Teacher Education
(ITE)

• Representation of the
migrant community in the
teaching force.

Promote representation of
migrant communities in ITE.
All HEIs increase access to
the broader community.

• The migrant community
will be represented in the
teaching force.
Policy
At a national level promote
integration through policy
development and
implementation.
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• Develop and implement
policies and practice to
promote integration.
• Review all policy
development through an
integration lens.

• All policy will reflect a
commitment to
integration – including
e.g., the provision of
information on services
in different languages,
increasing representation
(public service duty),
intercultural awareness
training for staff in public
bodies.

Policies will promote and
support integration
practices across all facets
of society.
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Service providers
(statutory, community and
voluntary organisations)

• Develop partnerships
within and between
service providers to
promote and enhance
integration.

• Services will have a
common aspiration and
multiple practices to
promote integration.

• Service providers will
play an active part in
contributing to
integration in society.

EDNIP started as a Project and became a Programme – it evolved through practice, research and reflection
to become a mechanism to support integration in multiple contexts in an accessible, cost-effective, inclusive
and consultative way.
There is learning for everyone including school staff, parents, children and partner organisations who set out
on the journey to do the work of integration, inclusion and the promotion of social justice. It challenges us all
to reflect, and build our awareness of our beliefs, practices and biases and to move together towards creating
a more just and inclusive society.
Integration is an act of social justice, love and healing. To embrace integration is to contribute to building a
just and equal society. Fundamentally, we learned that nurturing relationships and building trust which are
the foundation stones of this work is a slow process. In order to do this work with integrity, trust, hope and
vision must be nurtured.
The final words of this report rest with a migrant woman who had to flee from her war-torn homeland. Her
words capture the necessity to create safe opportunities for people to meet people, so that our biases and
misconceptions can crumble, and we can embrace justice, hope and love instead.
Very nice yes, group trips we need. We can go trips alone with my husband and kids. But nothing
will be changed. See new places. See Ireland. But when it a group you meet friends, other parents
from other cultures. Not knowing is very, very dangerous, not knowing other people.
(Parent Interview)
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Appendices
Appendix 1: List of EAL resources distributed to EDNIP schools

EAL ACTIVITY BOOKS & KITS

Source

2016 Oxford English Language Teaching - Shaping learning together

Oxford University Press

50 EAL scatter sheets
Activate Speech Set (Complete Language Set)

Activate Speech

Cambridge Assessment English Series

Cambridge EAL Resources
Website

Cambridge Reading Adventures Series Pink, Red, Yellow, Blue, Green,
Orange, Turquoise, Purple, Gold, White

Folens

Cambridge Reading Adventures Series Pathfinders, Wayfarers, Explorers,
Voyagers

Folens

Developing Competence EAL Kit

Folens

Dual Language EAL Resource Booklet

TES Website

EAL Activity Book for Primary School - Starter pack 1 & 2

TES Website

Early Acquisitions EAL Kit

TTS Group website

Easy English Series 1-8 by Margaret Warner

ABC School Supplies

ESL Worksheets for kids
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Flip It EAL Set

TTS Group website

Longman’s Children’s Picture Dictionary

Pearson

My Bilingual Dictionary -Arabic, Polish, Portuguese, Russian, Urdu

Findel

Oxford Discover Student Book Level 1 - 2

Oxford University Press

Oxford International English 1 - 6

Oxford University Press

Oxford International English Level 1 - 2 Student Anthology

Oxford University Press

Oxford International English Level 4 - Student Book

Oxford University Press

Peffermills EAL Resource booklet

TES Website

Renfrew Language Scales Test-Action Picture; Word finding;
Bus Story Test

Outside the box learning
resources

Starlight Oral Language Programme 3rd - 6th (digital license)

Folens

EAL DIGITAL

Source

PENpal complete set

Language Lizard

Talking Dictionary Latvian

Language Lizard
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CARDS/CHARTS /POSTERS/BANNER

Source

50 Speaking Activity Cards

Findel

50 Letters and Sounds Activities Cards

Findel

50 Magnetic Letters Cards

Findel

Multilingual School Information Signs Cards

Little Linguist

50 Phonemic Awareness Activities Cards

Findel

Bilingual welcome School Banner

EDNIP + Signtec

EAL Photocards Pack of 50 - All about me; Animals; School, Food

Little Linguist

English Terms Chart

Little Linguist

Geogrpahy Terms Chart

Little Linguist

Hello in Different Languages - Multilingual Poster

Little Linguist

Key Phrases Chart

Little Linguist

Maths Terms Chart

Little Linguist

Multilingual Months of the year cards

Little Linguist

Multilingual Number Cards 1-10

Little Linguist

Science Terms Chart

Little Linguist

Starlight Oral Language Posters Junior Infants, 1st, 2nd.

Folens

Words - Reception Year Magnetic Activity Chart

TRANSLATED PACKS

Source

Post Primary Fact Sheets - Stepping Stones

CDETB & YES www.separatedchildrenservice.ie
*please note that website is no
longer operational 18.12.20

School Welcome Packs - Arabic, Chinese, Pashto, Polish,
Russian, Urdu

EDNIP + Translation company

Translated school letters

www.primaryresources.uk/letters/

EAL FANS

Source

EAL Survival Fans - 6 pack

Findel

Transitions Fans EYFS

Findel

Transitions Fans Ks 1 and 2

Findel
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PUZZLES AND TOYS TO SUPPORT LANGUAGE DEVELOPMENT
120 piece food set

Doll’s House

5 Second Rule Junior Game Easy English Vocal on the
farm (Jigsaw)
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Lego city sets

Shopping List Extra - Clothes

Listen and put stories in
order

Shopping List Extra - fruit
and Veg

Alphabet Lotto

Farm animals

Little Bug Bingo

Speaking and listening games
pack of 6

Animals 4 in a box

Farm animals set

Lunch box game

Spotty Dogs

Before and after

Farm Opposites

Magical Castle

Story cards

Big aeroplane

Farm set

Monster Bingo

Story scenes

Big Digger

Farm Snap

Old Mac Donald

Tea Party for four

Big Fire Engine

Farmyard

Once upon a time

Tea set

Big Red Bus

Farmyard Dominos

Party, Party, Party

Tell the time

Big Tractor

Farmyard Friends

Pick and Mix People

The Brain game-Vocab and word

Big Wheels

Follow the Car

Play doh classic compound The story telling game

Brainbox first animals

Fun deck-auditory
memorey riddles

Playtime rug

Transport

Brainbox on the farm

Giant Road

Pop to the shops

Tummy Ache

BrainBox OppositeJigsaw

Giant Town

Post Box Game

Two by two

Brainbox opposites

Ginger bread House

Quack Quack

Vet set

Brainbox people at work

Good Behaviour at home

Red Dog, Blue Dog

What do I do?

Bricks on Roll

Greedy Gorilla

Rescue squad

What does not belong

Can you guess?

Guess what they're thinking

Rocket Games

What's in my house

Cash register

Hands on Play and Learn ball Rorys Story Cubes

Cash register with money

Headbanz

Rorys Story Cubes-Actions

Where do animals live?

Conversation cubes

I spy a mouse in the house

Rorys Story Cubes-Max

Where do I live?

Crazy Chefs

Jungle

Rorys Story Cubes-Voyages Who’s in space?

Cutting food

Jungle Snakes and Ladders

Sea creature

Who’s on the farm?

Doctor set

Junior 30 Seconds Game

Sequential Thinking-Level 1

Word Puzzles for speakers of
other languages

Doctor Kit set

Learning to Sequence-3
scene st

Shopping List

Zoo Animals

Where are we in the house
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Appendix 2: List of dual language resources distributed to EDNIP schools

Book Titles A-Z

Author

Languages A - Z**

Aliens Love Underpants

Claire Freedman & Ben Cort

Arabic

Am I small?

Philipp Winterberg

Bengali

Augustus and his Smile

Catherine Rayner

Cantonese

Brown Bear, Brown Bear-What do you see?

Bill Martin & Eric Carle

Czech

Deepak’s Diwali

Divya Karwal

Farsi

Farmer Duck

Martin Waddell

French

Fatima, The Spinner and the Tent by Idries Shah

Idries Shah

Greek

Goal! Let’s play!

Joe Mariott

Hindi

Goldilocks and the Three Bears

Kate Clynes

Hungarian

Handa’s Surprise

Eileen Browne

Italian

Hansel and Gretel

Manju Gregory & Jago

Latvian

Head, Shoulders, Knees and Toes

Annie Kubler

Lithuanian

I’m coming to get you

Tony Ross

Malayalam

Journey through Islamic Arts

Na’ima bint Robert

Mandarin

Let’s go to the park

Kate Clynes

Panjabi

Li’s Chinese New Year

Fang Wang

Pashto

My first Bilingual Book - Feelings

Milet

Persian

Neem, The half Boy by Idries Shah

Idries Shah

Polish

Row, Row your Boat

Annie Kubler

Portuguese

Samira’s Eid

Nasreen Aktar

Romanian

Sports day in the Jungle

Jill Newton

Russian

The Boy without a Name by Idries Shah

Idries Shah

Slovakian

The Clever Boy and the Terrible, Dangerous Animal

Idries Shah

Somali

The Farmers Wife

Idries Shah

Spanish

The Fox and the grapes

Pauline MacKay

Tamil

The Lion Who saw himself in the Water by Idries Shah

Idries Shah

Urdu

The Little Red Hen

L.R.Hen

Yoruba

The Magic Horse

Idries Shah

The Man and the Fox

Idries Shah

The Swirling Hijaab

Nilesh Mistry

The Three Billy Goats Gruff

Henriette Barkow

The Very Hungry Caterpillar

Eric Carle

The Wheels on the bus

Annie Kubler

Walking Through the Jungle

Stella Blackstone

We’re going on a bear hunt

Michael Rosen

Wee MacNessie

Pauline MacKay

* Books purchased from Little Linguist, Language Lizard LLC, Blackwell Ltd
** Books purchased in numerical order
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Appendix 3: List of intercultural resources distributed to EDNIP schools
BOOK THEME: CELEBRATING DIVERSITY & INTERCULTURAL EDUCATION
***I’m special

Jen Green

**New social story book

Carol Gray

**Why Johnny doesn’t flap

Clay Morton

*Brrmm Let's Go Play (English Edition)

Julie Kingdon

*Goal Let’s play English

Joe Marriott

A rainbow of friends

P.K. Hallinan

A rainbow of friends

PK Hallinan

A school like Mine

Penny Smith

All are welcome here

Alexandra Penfold

Alma and How she got her name

Juana Martinez-Neal

Beegu

Alexis Deacon

Birthdays around the world

Jay Dale

Celebrating Birth Around the World

Anita Ganeri

Celebrating differences book pack

Melissa Higgins

Celebrating Weddings Around the World

Anita Ganeri

Chapatti Moon

Pippa Goodhart

Coming of Age Around the World
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Dim sum for everyone

Grace Lin

First Atlas Collins

Collins Kids

Food like mine

DK

Grumpy Frog

Ed Vere

I love my hair

Natasha Anastasia Tarpley

I love my haircut

Natasha Anastasia Tarpley

Is there a dog in this book?

Viviane Schwartz

Lima’s hot chilli

David Mills

Lost in translation

Elle Frances Sanders

Massai and I

Virginia Kroll

My Granny Went to Market-A Round the World Counting

Stella Blackstone

Rhyme

Peter Clutterbuck

My Multicultural Classroom

Ellen Lawrence

My World Your world -the clothes we wear

Ellen Lawrence

My world your world – how we get around Ellen Lawrence

Melanie Walsh

My World, Your World

Kathryn Otoshi

One

Anna Burbury

Our Planet and It's People

Linda Ashman

Outside my Window

Peter Spier
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People

Stacey Schuett

Somewhere in the world right now

Helen Macgregor

Tam tam tambalay and other songs from around the world

Mem Fox

Ten little fingers and ten little toes

Karen Katz

The colour of us

Karen Katz

The Crayon Box that Talked

Shane Derolf

The Magic Paintbrush

Julia Donaldson

The New Childrens Encyclopedia

DK

The same but different too

Karl Newson

Two tall Houses

Gianno Marina

Varmints

Helen Ward

We're different we're the same

Bobbi Kates

Whoever you are

Mem fox

Yum Let's Eat

Thando Maclaren

* use with Talking PEN
** Autism
*** Disability

BOOK THEME: ASYLUM, MIGRATION, REFUGEE, WAR
A song for Cambodia

Michelle Lord

Ali's Story a real-life account of his journey from Afghanistan

Salvador Maldonado

Brother in hope: The story of the lost boys of Sudan

Mary Williams

Dia’s story cloth: The Hmong people’s journey of freedom

Dia Cha

Far from Home

Malachy Doyle

Four feet two sandals

Karen Lynn Williams & Khadra

How I learned geography

Mohammed

I’m new here

Uri Shulevitz

Juliane's Story a real-life account of her journey from

Anne Sibley O’Brien

Zimbabwe

Andy Glynne

Kunkush: The true story of a refugee cat

Marne Ventura

Lost and Found Cat-The True Story of Kunkush's Incredible

Doug Kuntz

Journey

Edwidge Danticat

Mama’s nightingale: A story of immigration and separation

Patrica de Arias

Marwan's Journey

Suzanne Del Rizzo

My Beautiful Birds

Frances & Ginger Park

My freedom trip: A child’s escape from North Korea

Kate Milner
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My name is not Refugee

Karen Lynn Williams & Khadra

My name is Sangoel

Mohammed

Navid's Story a real-life account of his journey from Iran

Andy Glynne

Stepping Stones: A refugee family’s journey

Margriet Ruurs

The arrival

Shaun Tan

The boy at the back of the class

Onjali Q.Raúf

The colour of home

Mary Hoffman

The Island

Armin Greder

The Journey

Francesca Sanna

The Silence Seeker

Ben Morley

The Treasure box

Margaret Wild

The unwanted: Stories of the Syrian refugees

Don Brown

Two white rabbits

Jairo Buitrago

Welcome

Barroux

Who are refugees and migrants? What makes people leave

Michael Rosen & Annemarie

their homes and other big questions

Young

BOOK THEME: EMOTIONS; SELF ACCEPTANCE; BEHAVIOURS

192

Be where your feet are

Julia Cook

Can I build another me

Shinsuke Yoshitake

Character Matters Book Pack

Capstone publishers

Even superheros have bad days

Shelly Becker

I feel fightened

Brian Moses

I just don’t like the sound of no

Julia Cook

I just want to do it my way

Julia Cook

I will try

Marilyn Janovitz

It’s hard to be a verb

Julia Cook

Listening to my body

Gabi Garcia

Lost and found

Oliver Jeffers

Me and my fear

Francesca Sanna

My mouth is a volcano

Julia Cook

On Monday when it rained

Cherryl Kachenmeister

On Sudden hill

Linda Sarah

Orion and the dark

Emma Yarlett

Perfectly Norman

Tom Percival

Ruby's worry

Tom Percival
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Say hello

Jack Foreman

Shh! We have a plan

Chris Haughton

Small Things

Mel Tregonning

Stop picking on me

Pat Thomas

The dreaming tree

Eithne Massey

The invisible boy

Trudy Ludwig

The River

Alesandro Sanna

The skin I'm in (A first look at racism)

Pat Thomas

The superhero brain

Christel Land

The way I act

Steve Metzger

The way I feel

Janan Cain

The worst day of my life ever

Julia Cook

Today I’m a monster

Agnes Green

Walking through a world of aromas

Ariel Andres Almada

Willy Wobbly and the very bad day

Sarah Nash & Rosie Jefferies

BOOK THEME: STORIES FROM AROUND THE WORLD
A tiger for breakfast (stories around the world)

Narinder Dhami

A year full of stories

Angela McAllister

Beauty and the Beast (stories around the world)

Cari Meister

Chicken in the kitchen (stories around the world)

Nnedi Okorafor

Farid's Rickshaw Ride

Rowan Oberman

Ganesha’s sweet tooth

Sanjay Patel & Emily Hayne

Goldy luck and the three pandas

Natasha Yim

Hansel and Gretel (stories around the world)

Cari Meister

Lila and the secret rain

David Conway & Jude Daly

Pattan’s Pumpkin

Chitra Soundar

Rama and Sista (stories around the world)
The Crow's Tale (stories around the world)

Naomi Howarth

The foolish timid rabbit (stores around the world)

Lou Kuenzler

The Jasmine Sneeze (stories around the world)

Nadine Kaadan

The Little Book of Stories from Around the World

Marianne Sargent

The Parrot and the Merchant (stories around the world)

Pippa Goodhart

The Singing Sack 28 song stories from around the world

Helen East

The Tiger Child

Joanna Troughton

Usborne Stories from around the world for little children
Why the spider has long legs (stories around the world)

Charlotte Guillain
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BOOK THEME: RACIAL REPRESENTATION
Amazing Grace

Mary Hoffman

First generation

Rich Wallace

Handa’s surprise

Eileen Browne

Lulu Loves Stories

Anna McQuinn

Lulu loves the Library

Anna McQuinn

Malala’s Magic Pencil

Malala Yousafzai

Mama Panya's Pancakes

Mary & Rich Chamberlin

Maya Angelou (Little People, Big Dreams)

Lisbeth Kaiser

My two grannies

Floella Benjamin*representation/true life

Old Mikamba had a farm

Rachel Isadora

Radiant Child: The story of young artist Jean-Michel Basquiat

Javaka Steptoe

Rosa Parks (Little People, Big Dreams)

Lisbeth Kaiser

The goggle-eyed goats

Christopher Corr & Stephen Davies

To Market! To Market

Anushka Ravishankar

BOOK THEME: TEACHER RESOURCE BOOKS
Tasks Galore Book 4 Lets Play

Laurie Eckenrode, Pat Fennell, Kathy
Hearsey, Beth Reynolds

You, Me and Diversity

Anne M Dolan

MISCELLANEOUS BOOKS: TO SUPPORT ENGAGEMENT
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Stanley’s Stick

John Hegley

Lots, the diversity of life on earth

Nicola Davies

The Water Tower

Gary Crew

Enormous smallness: A story of E.E. Cummings

Mathew Burgess

Shackleton's Journey

William Grill

How to live forever

Colin Thompson

The very hungry Caterpillar

Eric Carle

Peppa Pig

The Wheels on the bus

Usborne Touch and Feel Book set

Fiona Watt

The encyclopaedia of infant and toddler activities

Donna Wittmer
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Appendix 4: List of inter-faith and cultural resources distributed to EDNIP schools
BOOK THEME: RELIGIOUS & CULTURAL CELEBRATIONS
Bonfire Night
Bringing in the new year

Grace Lin

Chinese New Year

Katie Marsico

Christmas
Deepak's Diwali

Divya Karwal

Diwali
Easter
Eid al Adha-Festivals around the world

Grace Jones

Eight candles to Light

Jonny Zucker

Families and their Faiths (Buddhism in Thailand)

Frances Hawker

Families and their Faiths (Christianity in Mexico)

Frances Hawker

Families and their Faiths (Hinduism in Bali)

Frances Hawker

Families and their Faiths (Islam in Turkey)

Frances Hawker

Families and their Faiths (Judaism in Israel)

Frances Hawker

Families and their Faiths (Sikhism in India)

Frances Hawker

Hanukkah

Owens L.L.

Harvest Festival
Hats of Faith

Medeia Cohan-Petrolino

Holiday's And Festivals (Diwali)
Lanterns and Firecrackers

Jonny Zucker

Li's Chinese New Year

Fang Wang

Lighting a Lamp

Jonny Zucker

Passover-Festivals Around the World

Grace Jones

Rama and Sita-The Story of Diwali

Malachy Doyle

Ramadan

Grace Jones

Ramadan

Sheila Anderson

Ramadan Moon

Na'ima B. Robert

Remembering the Dead Around the World

Anita Ganeri

Rosh Hashanah-Festival around the world

Charlie Ogden

Saamiras Eid English

Nasreen Aktar

Sweet dates to eat

Jonny Zucker

The Usborne Book of World Religions

Sue Meredith & Clare Hickman

Yom Kippur-Festival around the world

Charlie Ogden
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Appendix 5: School welcome/information booklet sample
Booklets were translated into 6 languages: Arabic, Pasto, Urdu, Chinese, Russian and Polish.
English sample

tĞůĐŽŵĞWĂĐŬĨŽƌ&ĂŵŝůŝĞƐ

ZŽƐďƌŝĞŶ
>ŝŵĞƌŝĐŬ

T

ս ϬϲϭϮϮϳϵϵϭ

خŽƵƌůĂĚǇŽŇŽƵƌĚĞƐƌďΛŐŵĂŝů͘ĐŽŵ
ǁǁǁ͘ŽƵƌůĂĚǇŽŇŽƵƌĚĞƐƌŽƐďƌŝĞŶ͘ŝĞ
EUROPEAN UNION

Asylum, Migration
and Integration Fund

dŚŝƐƉƌŽũĞĐƚŝƐĐŽ-ĮŶĂŶĐĞĚďǇƚŚĞƵƌŽƉĞĂŶŽŵŵŝƐƐŝŽŶƵŶĚĞƌƚŚĞƐǇůƵŵ͕DŝŐƌĂƟŽŶĂŶĚ/ŶƚĞŐƌĂƟŽŶ&ƵŶĚϮϬϭϰʹϮϬϮϬĂŶĚŝƐ
ƐƵƉƉŽƌƚĞĚďǇƚŚĞĞƉĂƌƚŵĞŶƚŽĨ:ƵƐƟĐĞĂŶĚƋƵĂůŝƚǇ͘


^ĐŚŽŽůƐƚĂƌƚƐ

Ϭϵ͘ϬϬ

DŽƌŶŝŶŐďƌĞĂŬ

ϭϬ͘ϰϬͶϭϬ͘ϱϬ
ϭϭ͘ϭϱͶϭϭ͘Ϯϱ

>ƵŶĐŚďƌĞĂŬ:ƌ-^Ŷƌ ϭϮ͘ϭϱͶϭϮ͘ϰϱ
ϯƌĚʹϲƚŚ

ϭ͘ϬϬͶϭ͘ϯϬ

^ĐŚŽŽůĐůŽƐĞƐ

ϭ͘ϰϬ;/ŶĨĂŶƚƐͿ
Ϯ͘ϰϬ;ϭƐƚ-ϲƚŚͿ

 
ůůĐŚŝůĚƌĞŶŐĞƚĂĨƌĞĞ͕ŚĞĂůƚŚǇ
ůƵŶĐŚĞǀĞƌǇĚĂǇŝŶƐĐŚŽŽů͘
ŚŝůĚƌĞŶŐĞƚĨƌĞĞƵŶĂŶĚDŝůŬ
ĞǀĞƌǇĚĂǇŝŶƐĐŚŽŽů͘
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-  

ŽŽĚůĞ>ŝƚĞƌĂĐǇ
,ŽŵĞǁŽƌŬůƵďƐ
ĂƐŬĞƚďĂůů
ƚŚůĞƟĐƐ
/ƌŝƐŚĂŶĐŝŶŐ
ƌƚĂŶĚƌĂŌ

Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

>ŝǀŝŶŐŝŶ>ŝŵĞƌŝĐŬ
 Ƭ



x dŚĞƌĞŝƐĂƉůĂǇŐƌŽƵŶĚŝŶƚŚĞWĞŽƉůĞ͛ƐƉĂƌŬ;EĞĂƌ>ŝŵĞƌŝĐŬZĂŝůǁĂǇƐƚĂƟŽŶͿ͘

x sŽůƵŶƚĞĞƌŝŶŐŚĞůƉƐƉĞŽƉůĞĨĞĞůĐŽŶŶĞĐƚĞĚƚŽƚŚĞŝƌĐŽŵŵƵŶŝƚǇ͘&ŝŶĚŽƵƚŚŽǁ
ĂŶĚǁŚĞƌĞǇŽƵĐĂŶǀŽůƵŶƚĞĞƌŝŶ>ŝŵĞƌŝĐŬ͗ǁǁǁ͘ǀŽůƵŶƚĞĞƌůŝŵĞƌŝĐŬ͘ŝĞͬ͘

ůůĐŚŝůĚƌĞŶǁĞĂƌƚŚĞƐĐŚŽŽů
ƵŶŝĨŽƌŵŽƌƐĐŚŽŽůƚƌĂĐŬƐƵŝƚǁŝƚŚ
ƚŚĞ^ĐŚŽŽůƌĞƐƚ͘

x WůĂǇŝŶŐƐƉŽƌƚƐŝƐĂŐƌĞĂƚǁĂǇŽĨŐĞƫŶŐƚŽŬŶŽǁŽƚŚĞƌƉĞŽƉůĞŝŶƚŚĞĐŽŵŵƵŶŝƚǇ͘
x 'ĂĞůŝĐŐĂŵĞƐ;ĐĂůůĞĚƚŚĞ'ͿĂƌĞƉŽƉƵůĂƌƚƌĂĚŝƟŽŶĂů/ƌŝƐŚƐƉŽƌƚƐĂŶĚŝŶĐůƵĚĞƐ
ŚƵƌůŝŶŐ͕ĐĂŵŽŐŝĞĂŶĚ'ĂĞůŝĐĨŽŽƚďĂůů͘
x ZƵŐďǇŝƐĂůƐŽĂǀĞƌǇƉŽƉƵůĂƌƐƉŽƌƚŝŶ>ŝŵĞƌŝĐŬ͘dŚĞ>ŝŵĞƌŝĐŬĐůƵď͚DƵŶƐƚĞƌ͛ŝƐ
ŽŶĞŽĨƚŚĞŵŽƐƚƐƵĐĐĞƐƐĨƵůZƵŐďǇĐůƵďƐŝŶ/ƌĞůĂŶĚ͘

hŶŝĨŽƌŵƐĂǀĂŝůĂďůĞƚŽƉƵƌĐŚĂƐĞ
ĨƌŽŵ&ĞŶŶĞƐƐǇƐ͕͛tŝůůŝĂŵ͘^ƚ͘
>ŝŵĞƌŝĐŬ
ǁǁǁ͘ĨĞŶŶĞƐƐǇƐŽŶůŝŶĞ͘ŝĞ

x &ŽƌŝŶĨŽƌŵĂƟŽŶĂďŽƵƚŽƚŚĞƌƐƉŽƌƚƐĂŶĚĐůƵďƐ͕ƐĞĞ͗ǁǁǁ͘ůŝŵĞƌŝĐŬƐƉŽƌƚƐ͘ŝĞ͘


Ƭ 
ǀĞƌǇǇĞĂƌ͕ƚŚĞƌĞĂƌĞůŽƚƐŽĨĞǀĞŶƚƐŝŶ>ŝŵĞƌŝĐŬ͊&ŽƌĞǆĂŵƉůĞ͗
x^ƚ͘WĂƚƌŝĐŬ͛Ɛ&ĞƐƟǀĂů͗DĂƌĐŚϭϳƚŚ
xĨƌŝĐĂĂǇ;ƵƐƵĂůůǇŝŶDĂǇͿǁǁǁ͘ĂĨƌŝĐĂĚĂǇ͘ŝĞ 
xZŝǀĞƌĨĞƐƚ;DĂǇĂŶŬ,ŽůŝĚĂǇͿ
x&ŝŶĚŵŽƌĞĐƵůƚƵƌĂůĞǀĞŶƚƐ͗ǁǁǁ͘ŝůŽǀĞůŝŵĞƌŝĐŬ͘ŝĞ
x&ŝŶĚŽƵƚŵŽƌĞĂďŽƵƚ>ŝŵĞƌŝĐŬĂŶĚůŽĐĂůĞǀĞŶƚƐďǇƌĞĂĚŝŶŐůŽĐĂů
ŶĞǁƐƉĂƉĞƌƐ͕ƐƵĐŚĂƐƚŚĞ>ŝŵĞƌŝĐŬ>ĞĂĚĞƌĂŶĚ>ŝŵĞƌŝĐŬWŽƐƚ

ŽŽŬƌĞŶƚĂůƐĐŚĞŵĞ
>ŝƚĞƌĂĐǇ>ŝŌKī
ŽƌĞƚĞǆƚƐƉƌŽǀŝĚĞĚƚŚƌŽƵŐŚ
ƌĞŶƚĂůƐĐŚĞŵĞ͘tŽƌŬďŽŽŬƐͬ
ŽƉǇďŽŽŬƐĂǀĂŝůĂďůĞŝŶ
ůĂƌŬĞƐĂŶĚĂƐŽŶƐ


KƵƌ>ĂĚǇŽĨ>ŽƵƌĚĞƐŝƐĂ
ĂƚŚŽůŝĐ͕Ž-ĞĚƵĐĂƟŽŶĂůWƌŝŵĂƌǇ
^ĐŚŽŽůƵŶĚĞƌƚŚĞƚƌƵƐƚĞĞƐŚŝƉŽĨ
ƚŚĞŝŽĐĞƐĞŽĨ>ŝŵĞƌŝĐŬ͘ dŚĞ
DĂŶĂŐĞŵĞŶƚ͕^ƚĂīĂŶĚWĂƌĞŶƚƐ
ƚŽŐĞƚŚĞƌ͕ ƐƚƌŝǀĞƚŽĐƌĞĂƚĞĂ
ŚĂƉƉǇĞŶǀŝƌŽŶŵĞŶƚǁŚĞƌĞ
ƉƵƉŝůƐƐƚƌŝǀĞƚŽƌĞĂĐŚƚŚĞŝƌĨƵůů
ƉŽƚĞŶƟĂů ƉŚǇƐŝĐĂůůǇ͕ĂĐĂĚĞŵŝĐĂůͲ
ůǇ͕ĞŵŽƟŽŶĂůůǇ͕ ĐƵůƚƵƌĂůůǇ͕
ƐƉŝƌŝƚƵĂůůǇĂŶĚƐŽĐŝĂůůǇ͘tĞ
ĞŶĚĞĂǀŽƵƌƚŽƉƌŽŵŽƚĞƐĞůĨĞƐƚĞĞŵ͕ƚŚƵƐĞŶƐƵƌŝŶŐƚŚĞ
ŽǀĞƌĂůůĚĞǀĞůŽƉŵĞŶƚŽĨĞĂĐŚ
ĐŚŝůĚ͕ĞŶĐŽŵƉĂƐƐŝŶŐĂůŝĨĞůŽŶŐ
ůŽǀĞŽĨůĞĂƌŶŝŶŐ͘

WƌŝŶĐŝƉĂů͗WĞƚĞƌ:ĞŶŶŝŶŐƐ

ǀĞƌǇǇĞĂƌ͕ƚŚĞƌĞĂƌĞĂůƐŽĐĞůĞďƌĂƟŽŶƐŽĨŝŵƉŽƌƚĂŶƚŚŽůŝĚĂǇƐ͕ƐƵĐŚĂƐEĞǁzĞĂƌƐ
ĂǇ͕^ƚ͘WĂƚƌŝĐŬ͛ƐĚĂǇ͕ĂƐƚĞƌ͕,ĂůůŽǁĞĞŶĂŶĚŚƌŝƐƚŵĂƐ͘

͚ĂŶŬŚŽůŝĚĂǇ͛ŝƐĂƉƵďůŝĐŚŽůŝĚĂǇ;ƵƐƵĂůůǇĂDŽŶĚĂǇͿǁŚĞŶƐĐŚŽŽůƐĂŶĚŵĂŶǇǁŽƌŬƉůĂĐĞƐĂƌĞĐůŽƐĞĚ

^ƵƉƉŽƌƚĨŽƌWĂƌĞŶƚƐ
ǤǤǤ

 

x

ƌƌŝǀĞŝŶƟŵĞĨŽƌƐĐŚŽŽů

x

ŽůůĞĐƚǇŽƵƌĐŚŝůĚŽŶƟŵĞ
;ƚŚĞƌĞŝƐŶŽƐƵƉĞƌǀŝƐŝŽŶŽĨ
ĐŚŝůĚƌĞŶĂŌĞƌƐĐŚŽŽůŝƐ
ĮŶŝƐŚĞĚͿ

dŚĞƌĞĂƌĞĚŝīĞƌĞŶƚƚǇƉĞƐŽĨĐŚŝůĚĐĂƌĞ
ĨŽƌƐŵĂůůĐŚŝůĚƌĞŶǁŚŽŚĂǀĞŶŽƚƐƚĂƌƚͲ
ĞĚƐĐŚŽŽůǇĞƚ͕ŝŶĐůƵĚŝŶŐƌĞĐŚĞ͕ƉƌĞƐĐŚŽŽů͕ƉůĂǇƐĐŚŽŽů͕DŽŶƚĞƐƐŽƌŝ͕ĂŶĚ
ĂůƐŽWĂƌĞŶƚĂŶĚƚŽĚĚůĞƌŐƌŽƵƉƐ͘


dŚĞ,ŽŵĞ^ĐŚŽŽůŽŵŵƵŶŝƚǇ>ŝĂŝƐŽŶ
;,^>ͿdĞĂĐŚĞƌǁŝůůƚƌǇƚŽǀŝƐŝƚĂƐ
ŵĂŶǇĨĂŵŝůŝĞƐĂƐƉŽƐƐŝďůĞĚƵƌŝŶŐƚŚĞ
ƐĐŚŽŽůǇĞĂƌƚŽŐĞƚƚŽŬŶŽǁƚŚĞ
ƉĂƌĞŶƚƐĂŶĚŚĞůƉǁŝƚŚĂŶǇƋƵĞƐƟŽŶƐ
ǇŽƵŵĂǇŚĂǀĞ͘
EĂŵĞ͗DƐ͘^ŝŽďŚĂŶDĐ<ĞŶŶĂ
ս
zŽƵǁŝůůĂůƐŽďĞĂƐŬĞĚƚŽĐŽŵĞƚŽ
WĂƌĞŶƚ-dĞĂĐŚĞƌŵĞĞƟŶŐƐŝŶƚŚĞ
ƐĐŚŽŽůƚŽĚŝƐĐƵƐƐǇŽƵƌĐŚŝůĚ͛Ɛ
ĞĚƵĐĂƟŽŶ


ƵƌŝŶŐƚŚĞƐĐŚŽŽůǇĞĂƌ͕ƚŚĞƌĞĂƌĞ
ĚŝīĞƌĞŶƚĨƌĞĞĐŽƵƌƐĞƐĂǀĂŝůĂďůĞĨŽƌ
ƉĂƌĞŶƚƐ͕ĨŽƌĞǆĂŵƉůĞ͗
x ŶŐůŝƐŚůĂŶŐƵĂŐĞĐůĂƐƐĞƐ
x ^ƚŽƌǇ^ĂĐŬƐ
x DĂƚŚƐŽǆĞƐ
x ŽŽŬĞƌǇĐůĂƐƐĞƐ
x ĂƌƉĞŶƚƌǇ
x ^ŬŝŶĐĂƌĞĂŶĚĞĂƵƚǇ
͘͘͘ĂŶĚŵƵĐŚŵŽƌĞ͊

>ŝǀŝŶŐŝŶ>ŝŵĞƌŝĐŬ

x

tƌŝƚĞǇŽƵƌĐŚŝůĚ͛ƐŶĂŵĞŽŶ
ŚŝƐͬŚĞƌƐĐŚŽŽůďĂŐ͕ĐůŽƚŚĞƐ
ĂŶĚƐĐŚŽŽůďŽŽŬƐ͘

zŽƵĐĂŶĐŽŶƚĂĐƚ>ŝŵĞƌŝĐŬŚŝůĚĐĂƌĞ
ŽŵŵŝƩĞĞĨŽƌŵŽƌĞŝŶĨŽƌŵĂƟŽŶ
ĂďŽƵƚƐĞƌǀŝĐĞƐŶĞĂƌǇŽƵ͗
ǁǁǁ͘ůŝŵĞƌŝĐŬĐŚŝůĚĐĂƌĞ͘ŝĞ

սϬϲϭϲϬϬϵϭϴ
خŝŶĨŽΛůŝŵĞƌŝĐŬĐŚŝůĚĐĂƌĞ͘ŝĞ

 
WůĞĂƐĞĐŽŶƚĂĐƚƚŚĞƐĐŚŽŽůŝĨǇŽƵ
x ŚĂŶŐĞĂĚĚƌĞƐƐŽƌƉŚŽŶĞŶƵŵďĞƌ
x zŽƵƌĐŚŝůĚŝƐƐŝĐŬŽƌĐĂŶ͛ƚĐŽŵĞŝŶ
ƚŽƐĐŚŽŽů
x ŶǇŽƚŚĞƌŝƐƐƵĞŝŵƉĂĐƟŶŐŽŶǇŽƵƌ
ĐŚŝůĚ

ս


>ŝďƌĂƌǇDĞŵďĞƌƐŚŝƉŝƐĨƌĞĞ͕ďƵƚ
ǇŽƵŶĞĞĚĂƉƌŽŽĨŽĨĂĚĚƌĞƐƐ;ĨŽƌ
ĞǆĂŵƉůĞĂŚŽƵƐĞŚŽůĚďŝůůͿ͘
ĚĚƌĞƐƐ͗ZŽǆďŽƌŽ^ŚŽƉƉŝŶŐĞŶͲ
ƚƌĞ͕ZŽǆďŽƌŽZŽĂĚսϬϲϭϰϭϳϵϬϲ
خƌŽǆďŽƌŽůŝďƌĂƌǇΛůŝŵĞƌŝĐŬ͘ŝĞ
dƵĞƐĚĂǇƚŽ&ƌŝĚĂǇ͕ϭϬĂŵ-ϭ͘ϯϬƉŵ
Θ ϮƉŵ-ϱ͘ϯϬƉŵ͘dŚĞƌĞŝƐĂůƐŽĂ
ĞŶƚƌĂůůŝďƌĂƌǇ;DŝĐŚĂĞůƐƚƌĞĞƚͿĂŶĚ
ǇŽƵĐĂŶĮŶĚŝŶĨŽƌŵĂƟŽŶĂďŽƵƚ
ĞǀĞŶƚƐŚĞƌĞ͗ǁǁǁ͘ĨĂĐĞďŽŽŬ͘ĐŽŵͬ
>ŝŵĞƌŝĐŬ>ŝďƌĂƌǇ


dŚĞŵĂŝŶƌĞůŝŐŝŽŶŝŶƚŚĞZĞƉƵďůŝĐŽĨ/ƌĞůĂŶĚŝƐ
ĂƚŚŽůŝĐŝƐŵďƵƚƚŚĞƌĞĂƌĞƉĞŽƉůĞŽĨŵĂŶǇ
ĚŝīĞƌĞŶƚƌĞůŝŐŝŽŶƐůŝǀŝŶŐŝŶ>ŝŵĞƌŝĐŬ͘zŽƵĂƌĞ
ĨƌĞĞƚŽƉƌĂĐƟĐĞĂŶǇŽƌŶŽƌĞůŝŐŝŽŶǇŽƵǁĂŶƚ͘
dŚĞDŝĚ-tĞƐƚ/ŶƚĞƌĨĂŝƚŚEĞƚǁŽƌŬƌĞƉƌĞͲ
ƐĞŶƚƐƚŚĞĚŝǀĞƌƐĞĨĂŝƚŚŐƌŽƵƉƐŝŶ>ŝŵĞƌŝĐŬĂŶĚ
ŝƚƐĞŶǀŝƌŽŶƐŝŶĐůƵĚŝŶŐƚŚĞĂƚŚŽůŝĐ͕ŶŐůŝĐĂŶ͕
/ƐůĂŵŝĐ͕:ĞǁŝƐŚ͕,ŝŶĚƵ͕^ŝŬŚ͕ƵĚĚŚŝƐƚ͕ĂŚĂ͛ŝ
ĂŶĚŽƌŽĂƐƚƌŝĂŶƚƌĂĚŝƟŽŶƐĂŵŽŶŐŽƚŚĞƌƐ͘
ǁǁǁ͘ŵŝĚǁĞƐƟŶƚĞƌĨĂŝƚŚŶĞƚǁŽƌŬ͘ŽƌŐͬ
DŽƐƋƵĞĂŶĚƚŚĞ>ŝŵĞƌŝĐŬ/ƐůĂŵŝĐƵůƚƵƌĂů
ĞŶƚƌĞŝƐůŽĐĂƚĞĚŝŶŽŽƌĂĚŽǇůĞ͘DƵƐůŝŵƐ
ĐĂŶĂƩĞŶĚ&ƌŝĚĂǇWƌĂǇĞƌƐĂŶĚƌĞĐĞŝǀĞYƵƌĂŶ
>ĞƐƐŽŶƐƚŚĞƌĞ͘
սϬϲϭϲϯϱϭϱϭخŬŵĂŐϳϵΛŐŵĂŝů͘ĐŽŵ


dŚĞƌĞĂƌĞĂŶƵŵďĞƌŽĨŝŶƚĞƌŶĂƟŽŶĂůŐƌŽĐĞƌǇ
ƐŚŽƉƐŝŶ>ŝŵĞƌŝĐŬ͘&ŽƌĞǆĂŵƉůĞ͗
xƐŝĂŶΘƌĂďŝĐ͕ϯWĂƌŶĞůů^ƚƌĞĞƚ͕սϬϲϭϲϬϵϯϲϬ͕
خĨĂǌĂůŚĂŵĂĚŝΛǇŵĂŝů͘ĐŽŵ
xĂƐƚŶĚ,ĂůĂů^ŚŽƉ͕ĐŽƌŶĞƌŽĨZŽĐŚĞƐ^ƚƌĞĞƚ͕
x'ůŽďĂů&ŽŽĚƐ͕ϭϳĂǀŝƐ^ƚ͕ĂŬĞƌWůĂĐĞ
սϬϲϭϰϭϱϬϱϬ͕خŐůŽďĂůĨŽŽĚƐůŝŵĞƌͲ
ŝĐŬΛŐŵĂŝů͘ĐŽŵ
xKƌŝĞŶƚĂů&ŽŽĚƐƚŽƌĞ͕ϭϭZŽĐŚĞƐ^ƚƌĞĞƚ͕
սϬϲϭ-ϰϭϳϭϯϵخĂůĨĂůĂŚ͘ƚƌĂĚŝŶŐΛŐŵĂŝů͘ĐŽŵ
xWŽůŽŶŝĂ&ŽŽĚŵĂƌŬĞƚ͕DŝůŬDĂƌŬĞƚ
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>ŝǀŝŶŐŝŶ>ŝŵĞƌŝĐŬ
ĚƵĐĂƟŽŶ

^ĐŚŽŽůzĞĂƌ

>>ĐŚŝůĚƌĞŶĂŐĞĚϰ-ϭϴǇĞĂƌƐŚĂǀĞĂZ/',dƚŽŐŽƚŽƐĐŚŽŽů
>>ĐŚŝůĚƌĞŶĂŐĞĚϲ-ϭϲǇĞĂƌƐDh^dŐŽƚŽƐĐŚŽŽů

ŝīĞƌĞŶƚ>ĞǀĞůƐŽĨĚƵĐĂƟŽŶ
ŚŝůĚƌĞŶϰͬϱʹϭϭͬϭϮǇĞĂƌƐŽůĚ

WƌŝŵĂƌǇƐĐŚŽŽůͬEĂƟŽŶĂůƐĐŚŽŽů

ŚŝůĚƌĞŶϭϭͬϭϮʹϭϳͬϭϴǇĞĂƌƐŽůĚ

^ĞĐŽŶĚĂƌǇƐĐŚŽŽůͬWŽƐƚ-ƉƌŝŵĂƌǇƐĐŚŽŽů

zŽƵƚŚƐ;ϭϲнǇĞĂƌƐͿΘĚƵůƚƐ

&ƵƌƚŚĞƌĞĚƵĐĂƟŽŶͬĚƵůƚĞĚƵĐĂƟŽŶ
&ŽƌĞǆĂŵƉůĞ͗>ŝŵĞƌŝĐŬΘůĂƌĞĚƵĐĂƟŽŶĂŶĚ
dƌĂŝŶŝŶŐŽĂƌĚ;>dͿ͕>ŝŵĞƌŝĐŬŽůůĞŐĞŽĨ&ƵƌƚŚĞƌ
ĚƵĐĂƟŽŶ
dŚŝƌĚůĞǀĞůĞĚƵĐĂƟŽŶͬ,ŝŐŚĞƌĚƵĐĂƟŽŶ
&ŽƌĞǆĂŵƉůĞ͗DĂƌǇ/ŵŵĂĐƵůĂƚĞŽůůĞŐĞ͕hŶŝǀĞƌƐŝƚǇ
ŽĨ>ŝŵĞƌŝĐŬ͕>ŝŵĞƌŝĐŬ/ŶƐƟƚƵƚĞŽĨdĞĐŚŶŽůŽŐǇ;>/dͿ

ĚƵůƚƐ

dŚĞƌĞĂƌĞĨƌĞĞŶŐůŝƐŚĨŽƌ^ƉĞĂŬĞƌƐŽĨKƚŚĞƌ>ĂŶŐƵĂŐĞƐ;^K>ͿĐůĂƐƐĞƐ
ĂǀĂŝůĂďůĞǁŝƚŚ>ŝŵĞƌŝĐŬĂŶĚ
ůĂƌĞĚƵĐĂƟŽŶĂŶĚdƌĂŝŶŝŶŐ
ŽĂƌĚ;dͿ͘
sŝƐŝƚŽƵƌǁĞďƐŝƚĞ͗
ǁǁǁ͘ůĞĂƌŶŝŶŐĂŶĚƐŬŝůůƐ͘ŝĞ
ĂůůƚŽŽƵƌ/ŶĨŽƌŵĂƟŽŶ,ƵďŝŶ
ƚŚĞ&dĞŶƚƌĞ͕K͛ŽŶŶĞůůǀͲ
ĞŶƵĞĂŵƉƵƐ͕>ŝŵĞƌŝĐŬŝƚǇ͘
Kƌ͕ĐĂůůϭϴϬϬϳϬϳϬϳϳ;&ƌĞĞͿƚŽ
ĮŶĚŽƵƚŵŽƌĞĂďŽƵƚŽƵƌWĂƌƚƟŵĞĂŶĚ&Ƶůů-ƟŵĞĐŽƵƌƐĞƐ͘

DŝŐƌĂŶƚƐZŝŐŚƚƐĞŶƚƌĞ/ƌĞůĂŶĚ;DZ/Ϳ
սϬϭϴϴϵϳϱϳϬخŝŶĨŽΛŵƌĐŝ͘ŝĞ

/ŶƚƌĞŽͬ^ŽĐŝĂůtĞůĨĂƌĞKĸĐĞ
ŽŵŝŶŝĐŬ^ƚƌĞĞƚ

սϬϲϭ-ϮϭϮϮϬϬ
DŽŶĚĂǇ-dŚƵƌƐĚĂǇ͗ϵ͗ϭϱ-ϭϳ͗ϬϬ
&ƌŝĚĂǇ͗ϭϬ͗ϭϱ-ϭϲ͗ϯϬ


  
>ŝŵĞƌŝĐŬΘůĂŝƌĞĚƵĐĂƟŽŶĂŶĚ
dƌĂŝŶŝŶŐŽĂƌĚ;>dͿ
/ŶĨŽƌŵĂƟŽŶ,Ƶď͕&dĞŶƚƌĞ
K͛ŽŶŶĞůůǀĞŶƵĞ
>ŝŵĞƌŝĐŬ
DŽŶ-dŚƵƌƐϭϬ͘ϬϬ-ϭϮ͘ϯϬ͖Ϯ͘ϬϬ-ϰ͘ϬϬ
&ƌŝĚĂǇϭϬ͘ϬϬ-ϭϮ͘ϯϬ

EUROPEAN UNION

Asylum, Migration
and Integration Fund

dŚŝƐƉƌŽũĞĐƚŝƐĐŽ-ĮŶĂŶĐĞĚďǇƚŚĞƵƌŽƉĞĂŶŽŵŵŝƐƐŝŽŶƵŶĚĞƌƚŚĞƐǇůƵŵ͕DŝŐƌĂƟŽŶĂŶĚ/ŶƚĞŐƌĂƟŽŶ&ƵŶĚϮϬϭϰʹϮϬϮϬĂŶĚŝƐ
ƐƵƉƉŽƌƚĞĚďǇƚŚĞĞƉĂƌƚŵĞŶƚŽĨ:ƵƐƟĐĞĂŶĚƋƵĂůŝƚǇ͘
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^ƚ͘WĂƚƌŝĐŬ͛ƐĂǇ͗^ĐŚŽŽůŝƐĐůŽƐĞĚŽŶƚŚĞϭϳƚŚŽĨDĂƌĐŚ
;/ƌŝƐŚEĂƟŽŶĂů,ŽůŝĚĂǇͿ

DĂǇďĂŶŬŚŽůŝĚĂǇ͗^ĐŚŽŽůŝƐĐůŽƐĞĚŽŶƚŚĞĮƌƐƚDŽŶĚĂǇŽĨ
DĂǇ

WůĞĂƐĞŶŽƚĞ͕ĚĂƚĞƐĐĂŶĐŚĂŶŐĞĂŶĚĞǀĞƌǇƐĐŚŽŽůŝƐĚŝīĞƌĞŶƚ͕ƐŽĂůǁĂǇƐ
ĐŚĞĐŬǁŝƚŚǇŽƵƌƐĐŚŽŽůŝĨǇŽƵĂƌĞŶŽƚƐƵƌĞ͘

Ƭ  


ŽƌĂƐ>ƵŝŵŶş;ŝŶĚĞƉĞŶĚĞŶƚ͕ŶŽŶƉƌŽĮƚŽƌŐĂŶŝƐĂƟŽŶͿ
ĞŶƚƌĂůƵŝůĚŝŶŐƐ͕ϱϭĂK͛ŽŶŶĞůů^ƚƌĞĞƚ
خŝŶĨŽΛĚŽƌĂƐůƵŝŵŶŝ͘ŽƌŐ
սϬϲϭϯϭϬϯϮϴŚƩƉ͗ͬͬĚŽƌĂƐůƵŝŵŶŝ͘ŽƌŐ

DŝĚƚĞƌŵďƌĞĂŬ͗^ĐŚŽŽůƐĂƌĞĐůŽƐĞĚĨŽƌĂĐŽƵƉůĞŽĨĚĂǇƐŝŶ
&ĞďƌƵĂƌǇ

^ĐŚŽŽůƐƵƐƵĂůůǇĐůŽƐĞƚŚĞůĂƐƚǁĞĞŬŽĨ:ƵŶĞĨŽƌ^ƵŵŵĞƌ
ŚŽůŝĚĂǇƐ

zŽƵĐĂŶŐĞƚŝŶĨŽƌŵĂƟŽŶĂŶĚƐƵƉƉŽƌƚĨƌŽŵĚŝīĞƌĞŶƚƐĞƌǀŝĐĞƐŝŶ>ŝŵĞƌŝĐŬĂŶĚƚŚĞƐĞ
ĂƌĞƐŽŵĞĞǆĂŵƉůĞƐŽĨƵƐĞĨƵůƐĞƌǀŝĐĞƐĂǀĂŝůĂďůĞ͕ĨƌĞĞŽĨĐŚĂƌŐĞ͗

T

ŚƌŝƐƚŵĂƐŚŽůŝĚĂǇƐ͗^ĐŚŽŽůƐĂƌĞĐůŽƐĞĚĨŽƌϮŽƌϯǁĞĞŬƐĂƚ
ŚƌŝƐƚŵĂƐ

:ƵŶĞďĂŶŬŚŽůŝĚĂǇ͗^ĐŚŽŽůƐĐůŽƐĞĚŽŶƚŚĞĮƌƐƚDŽŶĚĂǇŽĨ
:ƵŶĞ

DŽƌĞ/ŶĨŽƌŵĂƟŽŶΘ
^ƵƉƉŽƌƚ



DŝĚƚĞƌŵďƌĞĂŬ͗^ĐŚŽŽůƐĂƌĞĐůŽƐĞĚĨŽƌϭǁĞĞŬŝŶKĐƚŽďĞƌ

ĂƐƚĞƌŚŽůŝĚĂǇƐ͗^ĐŚŽŽůŝƐĐůŽƐĞĚĨŽƌϮǁĞĞŬƐĂƚĂƐƚĞƌ

ŶŐůŝƐŚůĂƐƐĞƐĨŽƌĚƵůƚƐ

/ŶĨŽƌŵĂƟŽŶ͕ĂĚǀŝĐĞĂŶĚĂĚǀŽĐĂĐǇ
DŽŶĚĂǇ-dŚƵƌƐĚĂǇϵ͗ϯϬĂŵ-ϰ͗ϯϬƉŵ
&ƌŝĚĂǇϵ͗ϯϬĂŵ-ϰ͘ϬϬƉŵ
սϬϳϲϭϬϳϱϳϴϬ
>خŝŵĞƌŝĐŬΛŝƟŶĨŽ͘ŝĞ
'ƌŽƵŶĚ&ůŽŽƌ͕ZŝǀĞƌƐƚŽŶĞ,ŽƵƐĞ
,ĞŶƌǇ^ƚƌĞĞƚ͕>ŝŵĞƌŝĐŬ
WŚŽŶĞ^ĞƌǀŝĐĞ͗սϬϳϲϭ-ϬϳϰϬϬϬ

^ĐŚŽŽůƵƐƵĂůůǇƐƚĂƌƚƐĂƚƚŚĞĞŶĚŽĨƵŐƵƐƚŽƌƐƚĂƌƚŽĨ^ĞƉͲ
ƚĞŵďĞƌ

Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

Appendix 6: Intercultural definitions poster developed by EDNIP
T

,17(5&8/785$/'(),1,7,216

EUROPEAN UNION

Asylum, Migration
and Integration Fund

EMBRACING DIVERSITY, NURTURING INTEGRATION, LEARNING FOR LIFE PROJECT (EDNIP)
This Project is co-financed by the European Commission under the Asylum, Migration and Integration Fund 2014-2020 and is supported by the Department of Justice and Equality

5HIXJHH
A refugee is a person who
has fled from their country
of origin often as a result of
natural disasters, military
occupation, war, or fear of
religious, racial or political
persecution (NCCA, 2005).

5DFLVP

(TXDOLW\

Racism is discrimination
or prejudice based on
ethnicity, culture or
religion (Golden &
Roche 2017).

Equality is ensuring everyone
is treated the same and has the
same rights and opportunities
regardless of gender, age,
religion, race, culture, sexual
orientation, socioeconomic
status or disability.

$V\OXP6HHNHU
An asylum seeker is a person who
is currently seeking refuge in a
country other than their
homeland. This person is awaiting
permission from the government
to be recognised as a refugee.

Informed by project work undertaken by the Development
and InterCultural Education (DICE) students at Mary
Immaculate College

3UHMXGLFH
3UHMXGLFHLQYROYHV´3UHµ´-XGJLQJµVRPHRQH,W
is an opinion or feeling formed about an
individual or group without having any prior
knowledge about that group. Prejudicial
thinking is based on stereotypes leading to
´XQVXEVWDQWLDWHGXQIDYRXUDEOHWUHDWPHQW«
designed to marginalise or disadvantage that
LQGLYLGXDORUJURXSµ 1&&$ ,QGLYLGXDOV
and groups may experience prejudice because
of their gender, age, religion, race, culture,
sexual orientation, socioeconomic status or
disability.

'LVFULPLQDWLRQ

0LJUDQW
A migrant is a person who has
moved from their homeland to
another place perhaps to study, to
find work, for better living conditions
or for a sense of adventure. It could
also be a forced decision based on
war or political unrest within their
homeland. Many people can be
included in the term such as migrant
workers, refugees, asylum seekers
and undocumented migrants.

&XOWXUH
Culture refers to a commonality
of characteristics, attitudes,
beliefs and customs that a group
of people share with each other.
These commonalities can be
food, language, music,
clothing, religion, art, history,
customs and traditions.

6WHUHRW\SHV
To make assumptions about an
individual or group of people
because of a common trait or
membership they share. For
example, stereotypes can be
IRUPHGEHFDXVHRI VRPHRQH·V
gender, race or religion. These
stereotypes can be positive or
negative and can have an impact
on how someone is treated.

The act of treating an individual or a
group unfairly because of their gender,
age, religion, race, culture, sexual
orientation, socioeconomic status or
disability. In Ireland, the Equal Status Acts
2000-2015 provides protection from direct
and indirect discrimination based on the
following ten grounds: Gender, age,
religion, civil status, family Status, sexual
orientation, race, disability, membership of
the traveller community and housing
assistance. The Employment Equality Acts
1998-2015 legislate for discrimination in the
workplace.
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Appendix 7: Sample of flyer for parents

dŚŝƐƉƌŽũĞĐƚŝƐĐŽ-ĮŶĂŶĐĞĚďǇƚŚĞƵƌŽƉĞĂŶŽŵŵŝƐƐŝŽŶƵŶĚĞƌƚŚĞƐǇůƵŵ͕DŝŐƌĂƟŽŶĂŶĚ/ŶƚĞͲ
ŐƌĂƟŽŶ&ƵŶĚϮϬϭϰʹϮϬϮϬĂŶĚŝƐƐƵƉƉŽƌƚĞĚďǇƚŚĞĞƉĂƌƚŵĞŶƚŽĨ:ƵƐƟĐĞĂŶĚƋƵĂůŝƚǇ͘

K&&DKZE/E'&KZWZEd^

&Z/zϭϲƚŚEŽǀĞŵďĞƌΛϵĂŵ
Mee Sports
Meet
Spor
S
Clubs
Club in
Limeric for
Limeri
Li
Limerick
f
C
Childr
Child
Children
hi

Sign up on
o the day
da

Drink
Dr

Coffee!
Coffee
Coff
Cof
Co

Eat
Ea Cake!
Cak
Ca
























 ǡ




ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
ǡ
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Appendix 8: Sample of newsletter for school staff
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Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

Appendix 10: Pre-existing integration practices in EDNIP Schools

INTEGRATION STRATEGIES USED IN SCHOOLS-BASELINE DATA
Parent Classes

Intercultural events

Use of interpreters for
school meetings

Open invitation to parents
for school events

EAL Classes

Halal lunch options

Communicate via older
siblings and friends

Welcoming parents and
children at the school gate

HSCL support

Annual Intercultural Day

Translated materials

Advice to parents on local
amenities and services

World Carnival Sanctuary
Project

Multilingual posters

Involve parents in school
programmes

Facilitate mosque
attendance during school
time

Effortful communication with
parents

Links made with
organisations to support
families

Linking with Parents Council
to include parent voices in
school matters
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INTEGRATION STRATEGIES USED IN CLASSROOMS-BASELINE DATA
Social Support

Cultural Support

Communication

Environment

Buddy System - Children are
paired with children who
speak the same language
or child is linked with
another child in the class
who looks out for that child

Buddy system for language
support

EAL support

Welcoming parents and
children at the school gate

Pair Work

Projects on different
countries and cultures

Visual resources - cues,
pictures, Powerpoint

Visual displays- e.g.
countries represented in the
class, globes and flags
displayed in class

Student Council
representation

Halal Lunch options

Multilingual Posters

Multilingual Posters

School programmes such as
SPHE (Walk Tall), Friends
for Life (NBSS)

Annual Intercultural Day

Provision of dictionaries

Role of the teacher- learning
and understanding different
cultures, customs and
languages; Encouraging
children to discuss cultures
and customs in class;
Encouraging children to
interact with each other

Group Work e.g. Circle
Time

Facilitate mosque
attendance during school
time
In class discussions about
cultural events and customs
Parents talk in class about
culture and customs
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Appendix 11 Sample outline of EDNIP online summer course for teachers
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Appendix 12: EDNIP Welcome Banner

This project is co-financed by the European Commission under the Asylum, Migration and Integration Fund 2014 –
2020 and is supported by the Department of Justice and Equality.
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Appendix 13: Inter-faith resource list.
Courtesy of Dr. Patricia Kieran, Mary Immaculate College, Limerick.

AN ROINN DLÍ AGUS CIRT AGUS COMHIONANNAIS
DEPARTMENT OF JUSTICE AND EQUALITY
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Appendix 14: Exploring refugees through picturebooks: learning from the stories
of refugees and asylum seekers.
Courtesy of Dr. Anne Dolan, Mary Immaculate College, Limerick.

Picturebook Workshop, Presentation Primary, Sexton street, Limerick.
Monday December 10th, 2018

Exploring refugees through picturebooks: learning from
the stories of refugees and asylum seekers
Dr. Anne Dolan

Migration has shaped our world culturally, socially, economically and politically. It is a
natural phenomenon. For instance less than a century ago Irish people emigrated to the
the UK and USA to look for a better life. Today many British and Irish citizens seek their
fortunes in Dubai, Canada and Australia. However, distressing scenes of children
separated from their parents at the US-Mexico border, Brexit and the European
response to migration have raised serious questions about migration, borders, racism
and human rights. As teachers, we need to help children navigate their way through the
pervasive anti-immigrant rhetoric which currently dominates the narrative of
migration. Picturebooks about the refugee experience assist teachers to explore the
complex issue of migration in an age appropriate way for primary children.
The Journey by Francesca Sanna is inspired by real life stories of refugees. This
beautifully illustrated, timely book explores the daunting prospect facing a family forced
to leave home due to the turmoil of war. Told  ǯ ǡopens
with a family (Mum, Dad and two children) making a sandcastle city on a beach.
Following the onset of war, the widowed mother faces the difficult decision of whether
   Ǥ     ǯ     ǯ
   ǤǮ
    ǯǡ              
sometimes hiding behind fruit or clay jugs.
Like all great picturebooks this book requires multiple readings. The time and setting of
the story are unspecified without many cultural and historical details leaving space for
the reader to interpret the story from a personal perspective. The picturebook codes of
shape, position, tone and colour, used dramatically and effectively, provide a source of rich
analysis and personal reflection for children.
      ǯ   ǡ  
illustarions and interchanging palettes of colour. Dark suffocating double spreads
communicate fear, uncertainty and exhaustion whereas the brighter spreads indicate
hopefulness. A mixture of realistic and fantastical illustrations provide the reader access
to multiple interpretations. From insurmountable waves to images depicting the
ǯ ǡ  the dark hands of danger to the birds of freedom, the
 ǯǤ 
find a solution, the graphic illustrations conveys personal anxiety, maternal love and
 ǯǤFear is communicated through the use of the colour black,
images of a menacing sea full of mysterious pictures and the magnified image of the
border guard in contrast to the smaller images of the family. Yet, the images also convey
small measures of hope. The birds in the air that the family see are free, while the
refugees must find a place for themselves.
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The reslience of refugees is strongly illustated by the mother, the super heroine of the
story. Sanna uses a recurring image throughout the book of the mother encircling her
children, protecting and shielding them from harm. The pictures and words work together
presenting a dual narrative: how the children perceive their mother and how we, the
reader, perceive her is very different. While she stays strong for her children, the
illustrations demonstrate her vulnerability. Her strength in the midst of tremdous stress
symblises the resilience and determination of asylum seekers and refugees, qualities which
should be applauded rather than demonised. Amnesty International has completed a
wonderful educational resource for teachers to use in conjunction with this book.

Ideally teachers should conduct some initial teaching about refugees. Words such as
refugee, asylum seeker, border and citizen need to be explained. While children may have
a supeficial awareness of these words, clarification is essential.

Discussions about migration become dehumanized as terms such as refugee, asylum
seeker and migrant are used without understanding, empathy and full knowledge.
Introducing children to stories about migration help to counter the biased narrative
       Ǥ ǯ   
picturebooks can facilitate the development of empathetic undertstanding (Evans, 2017:
ǡ ʹͲͳͶǤ         ǯ
understanding about the plight of people who have to leave their homes, the
circumstances of their journey and the challenges faced upon arrival at a new
destination. Through empathetic and throughful teaching, picturebooks can help
 ǯǡ  Ǥ

    ǯ         n developed by
Amnesty International. Using Fiction to explore human rights can be accessed here:
https://www.amnesty.org.uk/files/exploring_the_journey_together.pdf
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Picturebooks : teaching about refugees
Africa

The Colour of Home by Mary Hoffman, (2012) Frances Lincoln
Ltd.
Brothers of Hope: The Story of the Lost Boys of Sudan by
Mary Williams illlustrated by and Gregory Christie, 2005) Lee
and Low Books
Four Feet Two Sandals by Karen Lynn Williams and Khadra
Mohammed, illustrated by Doug Chayka (2007) (HUGPDQ¶V
Books for Young Readers

My Name is Sangoel By Karen Williams and Khadra
Mohammed, illustrated by Catherine Stock (2009) Eerdmans
Books for Young Readers

United States of -RVHSK¶V %LJ 5LGH by Terry Farish, illustrated by Ken Daley
(2017) Annick Press
America
,¶P 1HZ +HUH by Anne Sibley O Brien (2015) Cambridge
Books
Two White Rabbits by Jairo Buitrago, illustrated by Rafael
Yockteng (2015) Groundwood Books
Haiti
Calling the Water Drum by La Tisha Redding, illustrated by
Aaron Boyd (2016) Lee and Low Books
0DPD¶V 1LJKWLQJDOH $ 6WRU\ RI ,PPLJUDWLRQ DQG 6eparation
by Edwidge Danticat, illustrated by Leslie Staub (2015) Dial
Books
Mexico
Dreamers by Yuyi Morales (2018) Neal Porter Books
Syria and Iraq
The Unwanted: Stories of the Syrian Refugees by Don Brown
HMH Books for Young Readers

My Beautiful Birds by Suzanne Del Rizzo (2017) Lixile
Measure
Kunkush: The True Story of a Refugee Cat by Marne Ventura
(2017) Capstone
Stepping Stones: $ 5HIXJHH¶V )DPLO\¶V -ourney by Margaret
Ruurs, illustrated by Nizar Ali Badr (2016) Orca Book
Publishers
Asia and Middle /RVW DQG )RXQG &DW 7KH 7UXH 6WRU\ RI .XQNXVK¶V ,QFUHGLEOH
Journey by Doug Kuntz and Amy Shrodes, illustrated by Sue
East
Cornelison (2017) Crown Books for Young Readers
A Different Pond by Bao Phi, illlustrated by Thi Bui (2017)
Capstone Young Readers

Refuge by Anne Booth, illustrated by Sam Usher (2016) Little,
Brown Books for Young Readers
A Song for Cambodia by Michelle Lord, illustrated by Shino
Arihara (2015) Lee and Low Books

&KDFKDML¶V &XS by Uma Krishaswami, illustrated by Soumya
Sitaraman (2016) Lee and Low Books
Mali Under the Night Sky: A Lao Story of Home by Yourne
Landowne (2010) Cinco Puntos Press
'LD¶V 6WRU\ &ORWK 7KH +PRQJ 3HRSOH¶V -RXUQH\ RI )UHHGRP
By Dia Cha, illustrated by Chiie Thao Cha and Nhia Thao Cha
(2009) Lee and Low Books
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The Lotus Seed Garland by Sherry Garland, illustrated by
Tatsuro Kichi (1997) HMH Books for Young Readers
My FrHHGRP 7ULS $ FKLOG¶V HVFDSH IURP 1RUWK .RUHD by
Frances and Ginger Park, illustrated by Debra Reid Jenkins
2010) Boyds Mills Press
How I learned Geography by Uri Shulevitz, (2008) Farrar,
Straus and Giroux (BYR)

Gleam and Glow by Eve Bunting, illlustrated by Peter Sylvada
2005) HMH Books for Young Readers;
Australia
,¶P$XVWUDOLDQ7RRE\0HP)R[illustrated by Ronojoy Ghosh
(2017) Australia: Scholastic
Home and Away by John Marsden, illustrated by Matt Oatley
(2008) Lothian Children's Books
Ziba came on a boat by Liz Lofthouse, illlustrated by Robert
Ingpen (2012)
The Wishing Cupboard by Libby Hathorn, illustrated by
Elizabeth Stanley (2002) Lothian Children's Books;
Unspecified
or The Journey by Francesca Sanna (2017) Flying Eye Books
multiple locations
Me and My Fear by Francesca Sanna (2018) Flying Eye Books
0DUZDQ¶V -RXUQH\ by Patricia de Arias, illustrated by Laura
Borràs (2018) Hong Kong : Minedition

The Treasure Box by Margaret Wild, illustrated by Freya
Blackwood (2017) Candlewick
Welcome by Barroux (2016) Egmont
Teacup by Rebecca Young, illustrated by Matt Ottley (2016) Dial
Books
My Name is not Refugee by Kate Milner (2016 )The Bucket List

Non-fiction

My Two Blankets by Irena Kobald and Freya Blackwood (2014)
Houghton Mifflin Harcourt
Azzi in Between by Sarah Garland (2012) Frances Lincoln
Books.
The Silence Seeker by Ben Morley, illustrated by Carl Pearce
(2009) Transworld Publishers
The Arrival by Shaun Tan, (2007) Arthur A. Levine Books
The Island by Armin Greder, (2008) Allen & Unwin
First Generation: 36 Trailblazing Immigrants and Refugees
Who Make America Great (2018) by Sandra Neil Wallace &
Rich Wallace; Illustrated by Agata Nowicka Little, Brown
Books for Young Readers (September 4, 2018)

Stormy Seas: Stories of young boat refugees by Mary Beth
Leatherdale, illustrated by Eleanor Shakespeare (2017) Annick
Press
Refugees and Migrants by Ceri Roberts, illustrated by Hanane Kai
(2017) Barron's Educational Series
Where will I live? by Rosemary Mc Carney (2017) Second Story
Press
Refugees by Harriet Brundle (2017) Book Life
Who are Refugees and Migrants? What makes people leave their
homes and other big questions by Michael Rosen and Annemarie
Young (2016) Wayland
Why are people refugees? By Cath Senker, (2008) Heinemann-
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Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

Raintree

The Leaving My 1. $ 5HIXJHH¶V -RXUQH\ IURP Iraq (leaving my homeland) by
Homeland Series
Ellen Rodger (2017) Crabtree Publishing Company
2. $ 5HIXJHH¶V -RXUQH\ IURP 7KH 'HPRFUDWLF 5HSXEOLF RI WKH
Congo (leaving my homeland) by Ellen Rodger (2017) Crabtree
Publishing Company

3. A RefugeH¶V -RXUQH\ IURP 6RXWK 6XGDQ (Leaving my
homeland) by Ellen Rodger (2017) Crabtree Publishing
Company
4. A RHIXJHH¶V-RXUQH\IURP0\DQPDU (Leaving my homeland)
by Ellen Rodger (2017) Crabtree Publishing Company

5. A RHIXJHH¶V -RXUQH\ IURP 6RPDOLD (Leaving my homeland)
by Linda Barghoorn (2017) Crabtree Publishing Company
6. $ 5HIXJHH¶V -RXUQH\ IURP El Salvador (Leaving my
homeland) by Linda Barghoorn (2017) Crabtree Publishing
Company

7. A ReIXJHH¶V-RXUQH\IURP&ROXPELD (Leaving my homeland)
by Linda Barghoorn (2017) Crabtree Publishing Company
8. A 5HIXJHH¶V-RXUQH\IURP<HPLQ (Leaving my homeland) by
Heather Hudak (2017) Crabtree Publishing Company
9. A RefXJHH¶V -RXUQH\ IURP *XDWHPDOD (Leaving my
homeland) by Heather Hudak (2017) Crabtree Publishing
Company

10 A RHIXJHH¶V -RXUQH\ IURP (ULWUHD (Leaving my homeland)
by Linda Barghoorn (2018) Crabtree Publishing Company
11. $5HIXJHH¶V-RXUQH\IURP6\ULD (leaving my homeland) by
Helen Mason (2017) Crabtree Publishing Company
12. A RefugHH¶V Journey from Afghanistan (Leaving my
homeland) by Helen Mason (2017) Crabtree Publishing
Company

Refuge 1. 5DFKHO¶V 6WRU\ $ UHDO OLIH DFFRXQW RI KHU  MRXUQH\ IURP
Eurasia by Andy Glynne, illustrated by Salvador Maldonado
(2017) Picture Window Books
2. -XOLDQH¶V 6WRU\ $ UHDO OLIH DFFRXQW RI KHU  MRXUQH\ IURP
Zimbabwe by Andy Glynne, illustrated by Karl Hammond
(2017) Picture Window Books
3. 1DYLG¶V6WRU\$UHDOOLIHDFFRXQW of his journey from Iran by
Andy Glynne, illustrated by Jonathan Topf (2017) Picture
Window Books
4. $OL¶V 6WRU\ $ UHDO OLIH DFFRXQW RI his journey from
Afghanistan by Andy Glynn, illustrated by Salvador Maldonado
(2017) Picture Window Books
The Refugee Diary 0RKDPPHG¶V-RXUQH\$5HIXJHH'LDU\ by Anthony Robinson
Series
(Frances and Annemarie Young, illlustrated by June Allen (2011)
Lincoln Books)
+DP]DW¶V-RXUQH\$5HIXJHH'LDU\ by Anthony Robinson and
Annemarie Young, illlustrated by June Allen (2011)
*HUYHOLH¶V-RXUQH\$5HIXJHH'LDU\by Anthony Robinson and
Annemarie Young, illlustrated by June Allen (2011)
0HOWHP¶V-RXUQH\$5HIXJHH'LDU\E\$QWKRQ\5RELQVRQDQG
Annemarie Young, illlustrated by June Allen (2011)
Seeking
Series
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Appendix 15: Resources for teaching English as an Additional Language (EAL)
Courtesy of Dr. Fiodhna Gardiner-Hyland, Mary Immaculate College, Limerick.
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WŚŽƚŽƉĞƌŵŝƐƐŝŽŶĨƌŽŵ<ŚĂĚŝũĂůŝDŽŚĂŵŵĞĚ͘

Comprising approximately one-third of the total pupil
population, the increased numbers of EAL pupils ...
has challenged schools in Ireland to adapt their
practices and policies...and to respond to the needs of
a culturally and linguistically diverse school community
(DES, 2012).
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English Programmes:
Mainstream Classes

English Programmes:
Mainstream Classes

An interactive, integrated, thematic English
programme³Emma and her best friend, Luke,
enjoy magical adventures in their Irish town and
include familiar settings such as the local GAA
club and a trip to the farm. It includes core
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det.wa.edu.au/stepsresources/detcms/navigation/

There are interactive posters, dialogues; games;
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e.g. Reading A-Z (w
complete online guided reading program with
downloadable leveled books in English, Spanish
and French and a comparable chart with other
guided reading schemes, lesson plans, worksheets,
and reading assessments.

Project-based books are printable in small booklet
format and could be used with Literacy Lift Off
groups as well as a potential way to involve parents.
¶This could be a good alternative to using PM books and
\RX FDQ GRZQORDG ERRNV LQ RWKHU ODQJXDJHV· 7HDFKHU
X, 2018 Embracing Diversity, Nurturing Integration,
Literacy for Life Project (EDNIP Summer Course).
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integrate
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strands.
www.folensonline.ie/programmes/starlight/
There are print and digital aspects; nonfiction texts include photos from places in
Ireland; interactive songs, extension
literature and cross-curricular links, songs,
play-based opportunities and games.
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https://english.pearson.com/poptropicaenglish/#/
teacher/products/14/lessons/units/865/lessons:

VLJQXSIRUDPRQWK·VIUHHWULDO

6 level English series (Pre A1-A2 CERF)

Includes eText Premium and Active Teach for
interactive whiteboards, vocabulary app, e-texts,
teacher resources.

,QFOXGHV SXSLO·V ERRN-songs, chants, stories,
games, listening/reading texts, communicative
tasks.

CliL and cultural references; assessment for
learning.
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http://www.cambridgeenglish.org/exams-andtests/flyers/preparation/

An assessment of learning-focused English
programme (1-5 shields, certificates, no grades)

Develops basic communication skills (BICs)
around familiar topics

Linked to the CEFR levels

A focus on vocabulary, grammar, comprehension.

Picture books, lesson plans, tips for parents.

Book-based, includes audio files, interactive
version available.
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² an interactive, reading-based
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¶%U
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%UD
using a blended learning, interactive approach:
https://www.macmillanyounglearners.com/
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recorder:
www.vocaroo.com: could be used
to develop pronunciation skills of EALs.
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Publi
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books
books:
b
book

www.audible.co.uk: www.storybirds.com: student
made and audio-recorded stories.

Pro
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st
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stori
storie
ffor download:
d
down
download

www.magickeys.com/books/index.html.

http://storynory.com/archives/

Stori
Storie
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St
Stories:
Ph
Phot
Photo
https://sites.google.com/a/
apps.edina.k12.mn.us/ms-kretsch-classroom/photo-storyprojects-1

Incorporates digital photos with audio to create
multimedia stories in your classroom.

Children choose photos to add to their story,
create a title, narrate pictures using the
microphone. They can add music, re-record their
voices,
focusing
on
tone,
intonation,
pronunciation and fluency.
Dua
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Books
Books:
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See
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www.conventprimaryroscommon.ie/gallery/G07.html
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Adobe
Ad
Adob
spark:
spa
spar
spark
sp
s
https://spark.adobe.com/edu/ - give
information, tell, narrate a story, create a video,
report, inform
Toontastic:
Toontastic
Toontast
Toontas
Toonta
Toont
To
https://itunes.apple.com/us/app/
toontastic-3d/id1145104532
developing
imagination and storytelling skills
Bu
Busuu:
Busuu
Busu
Bus
For independent language learners, the
basic version is free, focusing on vocabulary and
grammar practice and spoken or written
conversations with native speakers.
Du
Duolingo:
Duoling
Duolin
Duol
A free language learning application
designed for learning foreign languages, focusing
on translated vocabulary and includes a digital
language proficiency assessment.
HeadsHe -up
Heads
Head
Hea
up kids:
ki
kid
kids
k
https://itunes.apple.com/us/app/
heads-up-kids/id937976391 informational,
explaining, describing
Me
Memrise:
Memrise
Memris
Mem
For independent language learners, the
basic version is free. Lessons consist of
memorizing specific words and phrases using
mems, which are sentences or images. The
format is a game where you travel to a foreign
planet as a spy and score points for correct
answers.
Sock
Soc pup
pu
pupp
puppe
puppet
puppets
puppets:
p
https://itunes.apple.com/us/app/
sock-puppets/id394504903?mt=8 - interactional,
conversational, create your own videos.

Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.
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Activatespeech:
Ac
Activatespeech
Activatespeec
Activatespee
Activatespe
Activatesp
Activates
Activate
Activat
Activa
Activ
Act
http://activatespeech.ie/
Language resources and games targeting the
main speech and language issues of primary
school children, including that of EALs.
Lit lling
Little
Litt
lin
lingu ² www.little-linguist.co.uk: primary
lingui
linguis
linguist
resources for EALs, including adapted reading
schemes, and foreign language books for children
in over 50 languages.
Ma
Mantr
Mant
Man
Mantra
Lin
Ling
Lingu
Lingua
L
- http://uk.mantralingua.com:
Dual-language resources for bilingual children
and parents and the multi-lingual classroom.
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https://www.blacksheeppress.co.uk/
- contains worksheets and assessments that assist
the development of children's speech and
language and could be useful for teaching EALs.
E
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English4ki
English4k
English4
English
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Engli
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n
includes ESL lesson plans and
resources: www.english-4kids.com/grade1.html
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Se
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S
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cards
https://
billsteachingnotes.wikispaces.com/file/view/
COLOURFUL+SEMANTICS.pdf - Could
develop oral and written sentence construction,
grammar and semantic ideas.
C
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Colorado:
Color
Colora
www.colorincolorado.org: a
bilingual U.S. Spainish/English site for teachers
and families of English language Learners.
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E
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SL Printables:
Printab
Printabl
Printable
Printables
Pri
Print
Printa
http://www.eslprintables.com/
English language teachers exchange resources for
a range of classes, including upper primary EALs.
E
ESK
SK Kids:
Kid
Kids
Ki www.esl-kids.com³free flashcards,
worksheets, games and songs for ESL children.
Tw
Twink
Twin
Twinkl: https://www.twinkl.ie/ - includes a range of
English language resources, posters, lesson ideas.
Individual or school memberships are available.
A
A4ESL:
A4ESL
4E
www.a4esl.org--includes grammar,
vocabulary and bilingual quizzes in a range of
languages by teachers.
E
Elkan:
Elka
Elk
l
https://www.elklan.co.uk/resources includes a range of language resources used by
Speech and Language Therapists that could be
also used with EALs.
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Mains
Mainst
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Ma
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Teache
Teacher
Teac
Teach
Te
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T
of ESL
E Students:
Students
Stu
Stud
Stude
Student
St
http://
esl.fis.edu/teachers/index-m.htm--Frankfurt
English
En
Englis
Engli
Engl
L
Language
Langua
Languag
La
Lan
Langu
Su
Support
Sup
Supp
Progr
Programme,
Program
Programm
Programme
Progra
Tri
Trinity
Trinit
Trini
Immigration
Im
Immigrat
Immigra
Immigr
Immig
Imm
Initiative
Initiat
Initiati
Initiativ
Initia
Init
In
includes resources for
learners of English in upper primary/secondary:
http://www.elsp.ie/additionalResources.shtml
Us English
Usin
Using
Eng
Engli
Englis
E
has resources and lesson plans for
teachers of ELLs: www.usingenglish/com/teachers/
T
The
h Br
British
Britis
Brit Council
Cou
C
L
Learn
Le
Lea
English
Englis
Eng
E
for kids
kid
kki
includes games, stories, songs, activities for ELLs:
www.learnenglishforkids.britishcouncil.org/en
L
Lee C
Club
Cl Francais
Clu
Fra
Franca
Fr
is a subscription English for
FKLOGUHQ·VVLWHWKDWLQFOXGHV stories, phonics, games
and grammar activities: www.lcfclubs.com/
englishzone/index.asp
E
ESL
SL Galaxy
Gala
G
Ga
Gal
includes ESL lesson plans, materials
and online activities: www.esl-galaxy.com
E
Esl4kids:
Esl4kids
Esl4kid
Esl4k
s
http://www.esl4kids.net/fingerplays.html:
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22.
23.
24.
25.

26.

27.
28.
29.
30.

contains fingerplays and action rhymes which
could help EAL learners associate words and
phrases with meaning.
Star
Sta
Starfall: http://www.starfall.com: phonic
Starfa
St
activities.
Si
Sight word
Sigh
wor http://www.sightwords.com:
words
words:
provides a range of activities and techniques to
teach sight words, phonemic awareness and
pronunciation.
S
Sparklebox:
Sparkleb
Sparkle
Sparkl
Spark
Spar
Spa
p
http://www.sparklebox.co.uk/
literacy: includes a range of free language and
literacy resources.
Pri
Prima resourc
Prim
Primary
res
reso
resou
resource
resources
resources:
re
http://
www.primaryresources.co.uk/: language and
literacy resources-word, sentence and text levels.
L
Literac
Litera
Liter
Lite
Literacy
it
Tru
Trus www.literacytrust.org.uk ²
Trust
Trust:
includes resources relating to English teaching.
S
Supe
Sup
Super
u
te
tea
teac
teach
tteacher worksh
teache
work
works
workshe
workshee
worksheet
worksheets
worksheets:
wor
http://
www.superteacherworksheets.com/ - printable
phonics, grammar, reading, writing, spelling
activities.
ME
MES English:
Eng
Engl
Englis
English
E
http://www.mes-english.com/
games/files/adayatschool.php: free downloads
for teachers of young ELLs.
F
For
or customis
cu
cus
cust
custo
custom
customi
customisin
customising
c
re
res
resou
resourc
resource
resources
resources:
www.worksheetworks.com;
www.barryfunenglish.com.
S
Seom
Seo
Seomra
e
R
Ra
Rang https://www.seomraranga.com/:
Ranga
Ranga:
provides a repository of teacher-created
resources for a range of subjects, including
English in Irish primary schools.
P
PDST:
DST http://www.pdst.ie/eal -suggested
websites, Intouch articles and guides on teaching
EALs.
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vocabulary
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writing
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1. Collins
Coll
Collin
C
Bi
Big Cat
Ca
C p
pho
phonet
ph
phone
phonetic series:
s
se
serie
series
https://collins.co.uk/
pages/collins-big-cat - engaging, high interest books in a
range of genre.
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3ULP(G
3ULP(
3ULP
3ULP
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https://www.primed.com/webshop/Literacy/High-Interest-Low-AbilityReaders/Fast-Fiction-- 32 pages each, with young adult
characters, short sentences and paragraphs, extensive use
of dialogue. The series is supported by comprehensive
teacher resources, including lesson plans and guides.

3. Oxford
Ox
Oxfor
O
O
Owl: https://www.oxfordowl.co.uk/- free
resources and e-books for varying levels of ability/
interest. Oxford
Ox
Oxfor
O
Owl for h
ho
hom
home
home: www.oxfordowl.co.uk/for
-home/: free advice, support and activities for parents and
children at home.

4. Robinswood
Rob
Robin
Robins
Robinswoo
R
Re
Rea
Read
Reade
Readers
Readers:
Reader
R
https://www.robinswood.co.uk/
uploads/files/HI_Primary_-_Information_Sheet.pdage
While not written specifically for EALs, with interest ages
of 8-12, yet reading ages of 7-8, these 12 novels have
controlled language and could be less demanding for
upper primary EALs.
5. See
S also
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aal R
Re
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Read
Readin
Reading
AA-Z as
a outlined
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outli
outline
ou
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o back
b
ba page.https://
bac
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pa
page
page.
accounts.learningaz.com/accountsweb/marketing/
A-Z Online Reading Scheme
Sign up for a months trial:
https://www.readinga-z.com/

EAL levellled readers
Reading and writing
support for EALs

Vocabulary books to
develop BICS and CALPS
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content,
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expect
expecta
expectat
expectation Ch
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expectations.
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critica
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advance EAL
advanced
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3r -6th
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6t class:
cla
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c

Nit
Nitt
Nitty
G
Grit
Gritt
Gritty
N
No
Novels:
Nov
Nove
Novels
http://www.pearsoned.co.nz/
educator/primary/nitty-gritty/ - aims to develop critical
literacy within varying global social and cultural contexts.
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&KLO
&KLOG
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&
Readers:
Readers
Reader
Reade
Re
Read
Rea
http://
www.macmillanenglish.com/eal/Literacy%20and%
20Reading/PrimaryReaders-tinyslideshow.htm
Suitable for beginning and advanced levels of reading,
with six colour-coded levels of fiction and non-fiction,
cultural and informative, reinforcing basic structures and
vocabulary. Includes a picture dictionary, activity pages,
audio CDs of stories read for hearing correct
pronunciation. Fact files and topical fictional stories in
the upper levels aim to motivate older children.
htt
h
https://hoopoebooks.com/
https://hoopoebooks.com
https://hoopoebooks.c
https://hoopoebooks.
https://hoopoebooks
https://hoopoebook
https://hoopoeboo
https://hoopoeb
https://hoopoe
https://hoop
https://ho
https://h
https://
https:/
https:
https
http
t
- with lesson plans to develop
advanced literacy, cultural and global skills, multicultural
books available in a range of languages.

Dolan, A. (2014). You,
You m
me and
an
a diversity
di
div
dive
diver
divers
diversit
d
: picturebooks
for teaching development and intercultural education,
UK: IOE Press. Available at: http://www.ucl-ioepress.com/books/social-justice-equality-and-human-rights/

Key Supports
Primary
Prima Language
Prim
Pri
Languag
Langua
La
Lan
Langu
L
Curriculum
Curric
Curricu
Curricul
Curriculu
Curr
Cu
C

What elements are being focused
on in your English lesson i.e.
communication, understanding
the content and structure of
language and/or exploring and using language?

What are the language learning outcomes?

At what stage of development are children?


(Using the progression continua as a guide only)

What support materials are available? G
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t
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curriculu
curricul
curricu
curric
curr
curriculum
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at:
a
KWWSV
ZZZFXUULFXOXPRQOLQHLH3ULPDU\&XUULFXOXP$UHDV/DQJXDJH6XSSRUW-0DWHULDO-IRU-7HDFKHUV
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Framew
Framework
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of R
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Ref
Refe
Refere
Reference
for
Languages:
Languages
La
Language
Langua
Langu
Lang
Learning, Teaching and Assessment
(CEFR), Council of Europe: https://www.coe.int/en/
web/common-european-framework-reference-languages/
is a guideline used to describe achievements of learners
of foreign languages across Europe and increasingly, in
other countries. There are six
si re
ref
rreference
refe
refere
lev
leve
level
levels
lle
accepted
as the European standard for language proficiency. U
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s
th
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iin conjunction
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A
 resource
book for English language support, used by many
schools, now housed on the NCCA website: https://
www.ncca.ie/en/resources/up_and_away

223

̨̼̜̐̔
˄̸̖̦̍
Ϭϭϵ
ϮϬϭϴͬϮ

^ƚ͘DŝĐŚĂĞůƐ
/ŶĨĂŶƚ^ĐŚŽŽ
ů
ʧˍˑˎ˟ː˃ˢ˗
ˑ˓ˏ˃

ʦ̨̛̭̖̖̯̦̔
̡̨̭̯̹̣̦́̽
̱̀
̴̨̬̥̱̭̖̬̐̍
̨̡̨̥̹̣̼͘

ʺ̨̨̡̙̦̱̪
̨̛̯̪̬̖̽̌̔
̭̱͗
&ĞŶŶĞƐƐǇ͛Ɛ͕
ϯϭtŝůůŝĂŵ^ƚƌ
ĞĞƚ
ǁǁǁ͘ĨĞŶŶĞ
ƐƐǇƐŽŶůŝŶĞ͘ŝĞ



ʓˈ˅ˋˊ˛ˍˑ

ʪ̡̡̨̖̯̭̹̌́
̣̌ˁ̏͘
ʺ̵̛̛̣̭̯̌̌
̛̬̖̥̯̭́
̛̬̯̬̌̏̏̌̽̚
̡̖̖̦̍̌
̶̨̨̖̣̭̯̦̏̌̚
̨̨̛̯̣̜͕̍̏
̸̨̛̭̭̯̣̜̌̏
̨̨̛̛͕̪̯̦̏̚
̛̜
̨̪̦̯̖̣̌̏̌̚
̨̦̜͕̽
̨̡̨̯̬̼̯̜̭̬
̖̖̔

ʢ˚ˈ˄ːˋˍˋ

ʦ̸̨̛̼̪̣̱̯̖
̨̡̨̛̭̪̭̭̏
̛̭̖̥
̡̡̨̛̛̦̥͕̐̌
̨̯̬̼̖̦̱̙̦
̼
̹̖̥̱̬̖̏̌̍
̡̖̦̱͘ʿ̨̙̌
̣̱̜
̭̯͕̌
̛̛̪̬̦̖̭̯̖
̡̛̛̭̖̦̏̐
̪̖̬̼̜̏̏̔
̸̖̦̱̖̼̽̍͘
ˁ̛̭̯̖̥̪̬̌
̸̨̡̛̯̱̖̦̌̌̍
̡̨̏
˄̸̡̛̛̖̦̪̬̍
̨̖̭̯̣̔̌̏́̀
̯̭́̏
̡̨̨̹̣̖̪̌
̨̛̬̖̦̦̜̭̭̯̔
̖̥̖
̨̨̛̭̯̥̭̯̽̀
ϱ̨̨̖̬̏̏̐
̸̨͕̯̔
̸̡̨̣̖̦̏̀̏
̨̦̹̖̙̖̌̐̔
̦̼
̜
̡̨̹̣̦̼̜̽̏̚
̨̦̭͘

ˎ˞

ϭϴ̐͘
̱̭̯̐̌ϮϬ
̭́Ϯϵ̌̏
̼̖̯̏̌
̬
̡̯
̨
ˌ̡̨̣̌
́͘
̡̱̣̼͗
̨̦̬́̍
̡̛̖̦̌
̨̪́Ϯ
̸̨̱̯̦̼
̨̡̯̬́̍
̭̭́Ϯϵ
ʿ̨̬̥̖̙
̖̯
̏̌
́͘
͗
̡̬̼̌̚
̦̬́̏̌
̡̛̱̣̼
ˌ̡̨̣̌
̡̛̖̦̌
̨̬̪́ϰ
̡̖̔̌̍
̡̯̖̦̭̏
̭̭́Ϯϰ
ˀ̨̙̖̭̔
̖̯
̏̌
̼
̡̬̌̚
̡̱̣̼͗
ˌ̡̨̣̌
̣̌́͘
̡̛̖̦̌
Ϯ̴̖̬̏
̸̨̱̯̦̼

ϴ̨̪Ϯ
ʿ̨̬̥̖̙ ̼̖̯̭̭̏̌́ϭ
ˁ̨̨̯̏́̐
̬
̌ʪ̖̦̽
̡̌̚
̡̛̦̽;̦
ˌ̡̨̣̌
̦̖̖̣̔
̨
̪
̏
̽
̨̦̜̖̦̔
ʦ̵̨̼̔
̡̌Ϳ͗
ʿ̛̯̬̌
́͘
̣̼͗
̪̬̖̣̌
̡̡̛̦̱̌
̨̪Ϯϲ
̣̦̼̖̽

̭̭́ϭϱ
ʿ̵̭̌̌
̜̖̦̔̽͗
̬̼̖̯̏̌
̨
̦
̡̌
̔
̚
ˌ̡̨̣̌
̵̨̜̼̏
̡̨̡̛̭̏
̦̌

͘
̍
̜
̛
ϲ̥̌́
̽͗
ʺ̡̜̭̌
̖̯̭̏̌́
̨̦̜̖̦̔
̡̬̼̌̚
̵̨̼̏̔
ˌ̡̨̣̌

̡̛̭̜̏
̛̦̀́͘
̡̨̦̍̌
ϰ
̜
̛
ϯ
̡̛
̦̌
ʰ̦̭̀̽
̖̯̭̏̌́
̨̖̐
̡̬̼̌̚
̱̺̔̀
ˌ̡̨̣̌
̣̼͗
̨̭̣̖́̔
ϳ̛̦̀
̡̡̛̦̱̌
Ϯ
̖
̭
̛
̦
̯̌
ʸ̖̯
̡̬̼̌̚
̱̖̯̍̔
ˌ̡̨̣̌
̔̌͘
̨̨̨̐̐
̸̱̖̦̍

ʞˎ˃˅˃ːˋˈ

ˁ̛̯̬̹̖̖̌̔
̸̡̛̛̛̯̱̖̦
̛ϭ-̨̐
̡̨̣̭̭̪̭̖̌̌
̺̯̭̭̖̌̀̍̌
̜̦
'ƌŽǀĞ/ƐůĂŶĚ
̡̙̼̜̯̌̔̏
̨̡̛̬̦
̨̬̖̥̖̭̖̏̏́̏
̨̦̦̖̭̖̥̖̐
̭̯̬̌͘
ʰ̡̨̦̭̯̬̱̯̬
̸̼̱̯̖̯̖̜̌̔

̨̪̣̯͕̦̌̏̌̽
̨̛̛̬̯̖̣̥̔
̨̱̯̐
̵̨̛̛̛̪̬̯̔̽
̨̨̪̥̯̐̌̽̔
̖̯̥́
̨̨̨̪̯̥̖̔̏
̯̭̌̽́͘

ʿ̡̛̬̖̯̭̯̖̦̦̼̜̪̖̯̏̏̌

ʪ̡̡̨̖̯̭̹̣̌́̌
ˁ̏͘ʺ̵̛̛̣̌̌
ĐŬ
^'ƌŽƵŶĚƐ͕^ĞǆƚŽŶ^ƚƌĞĞƚ͕>ŝŵĞƌŝ

ս ϬϲϭϯϭϳϲϳϮͬϬϴϱϭϳϳϲϲϱϲ

̡̖
ʸ̛̛̥̖̬
ʮ̛̦̽̏̚ ̛̖
̦̌
ʽ̨̬̍̌̏̚

̯̽
ʤʦʽ̵̨̛̔
̛̯̥̖̯̀ʿˀ

̨̖̱̬
ˀ̸̛̛̣̦̼̦̌́̚
̨̨̬̍̌̏̌̚

Žŵ
خƐƚŵŝĐŚĂĞůƐŝŶĨĂŶƚƐĐŚŽŽůΛŐŵĂŝů͘Đ
ǁǁǁ͘ƐƚŵŝĐŚĂĞůƐŝŶĨĂŶƚ͘ƐĐŽŝůŶĞƚ͘ŝĞ
̏

̛̦̏

̣̖
̨̯ϰ̨̔ϭϴ
̏
̨̬̭̯̖̏̌̚
̡̨̹̣̱͘
ˏ̵̨̛̯̔̽
ʦˁʫ̛̖̯̔̏
̯ʪʽʸʮʻ
ϲ̨̔ϭϲ̣̖
̨̯
̯̖
̭̌
̨̬̏̚
̡̨̹̣̱͘
ʦˁʫ̛̖̯̔̏


ϭϭͬϭϮ̣̖̯
ʪ̛̖̯ϰͬϱʹ

̖̯
Ϯʹϭϳͬϭϴ̣
ʪ̛̖̯ϭϭͬϭ
̛
;ϭϲн̣̖̯Ϳ
ʺ̨̨̣̖̙̔̽

̨̬̭̣̼̖̏̚


ʦ̨̬̭̣̼̖̚

ʻ̸̣̦̌̌̽̌

ͬʻ̶̨̛̦̌
̡̨̹̣́̌

̡̨̣̌
̣̦̹̌̽̌́

̨̜
̸̖̦̣̦̌̌̽
̡̨̨̣̪̭̣̌
̡̨̣̌ͬˌ
̡̨̹̣̼
̛̦̖̣̌̔́
̨̏
̌̚
̬̍
̛̦̖̏̌ͬʽ
̨̨̖̖̬̍̌̚

ʪ̣̦̖̜̹̌̽
̵̨̬̭̣̼̏̚
̛̦̀
̸̨̛̱̖̀̍
̨̛̬̦̌̏̌̚
̨̣̣̖̙̔
̨̨̨̖̯̪̏̍
͗ˁ
̖̬
̡̡̡̛̛̬̭̜
̛̥
ʻ̪̬̌
dͿ͕ʸ̛̥̖
;>

́
ƌĞ
̛̦
ΘůĂ
̨̬̌̏̌̚
>ŝŵĞƌŝĐŬ
̖
̨̨̨̖̣̦̽̐̍
ͬʦ̼̭̹̖
̨̨̛̪̣̦̯̔
̨̨̱̬̦̐̏́
̛̦̖̯̬̖̯̖̽
̛̦̖
ʽ̨̬̍̌̏̌̚
̨̨̬̍̌̏̌̚
ʺ̛̛̬͕̌
̨̜ʪ̖̼̏
ʻ̸̨̨̖̪̬̦
̡̡̛̛̬̭̜
͗ʶ̨̣̣̖̙̔
̡̛͕̌ʸ̛̥̖
ʻ̛̪̬̥̖̬̌

̯̖̯ʸ̛̥̖̬
/dͿ
̛̭
;>
̖̬
̯̱̯
̛̏
˄̦
̛̭̯
̸̡̛̛̖̭̜̦
̵̨̨̛̯̖̦̣̐
ˁ̬̖̦̹̔́́

̵̣̼
̨̣̬̭́̏̚
̵̛̬̱̌̔̐
̵̨̡̡̨̨̛̛̼̜̣̬̺̦́̌̔̔́̐̏́̚
̡̨̛̦̣̜̭̐̐
̛̣̜̭

˄̨̡̛̬̌

ͨʤ̦̐
̨̡̛̼̖̱̬
̖̭̪̣̯̦́̍̌
̖
ʿ̨̨̬̯̭̏̔́
̖̣̖̥̼̔̌̐̌
^K>Ϳ͕̪̬ͩ
;
̵̌
̨̨̯̥̪
̖̏
̡̼
ˁ̨
́̚
̡̛̬̭̥
̡̛̛̥ʶ̣̾
;dͿ͘
̀
ʸ̡̛̛̥̖̬̭
̛̦
̸̖
̨̛̛̦̱̀̍
̨̨̬̍̌̏̌̚
͗
̦̹̭̜̯̌̌
ʿ̨̛̭̖̯̯̖
ŬŝůůƐ͘ŝĞ

ƌŶŝŶŐĂŶĚƐ
̶̨̛̦̦̼̜̌
ǁǁǁ͘ůĞĂ
̴̨̛̹̦̬̥
̦̌
̖̏
̛̯
ʶ̨̦̦̖̣̣
ʿ̨̨̦̏̚
ʶ̥̪̱̭̌ʽ͛
̦̯̬̖&d͕
̶̖̦̯̬̏ˉ̖
̛͘
̛̯
̡̛̥̖̬-ˁ
ϳϬϳϬϳϳ
ʤ̖̦͕̏̀ʸ̛
̥̖̬̱ϭϴϬϬ
̨̨̛̦̯̖̪̦
̵̵̡̱̬̭̌͘
̨̣̖̖̍
ʰ̨̨̛̣̪̏̚
̸̨̛̪̣̱̯̽
̵̛̦̖̦̼̔̏
̨Ϳ̸̨͕̯̼̍
̵̸̛̖̖̬̦̏
̯̦
̛̹
̣̌
̦̌
̭̪
;̖̍
̶̨̛̬̥̌̀
̴̨
̛̦
̀
̨̨̪̬̦̱̔̍
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ů͛Ɛ/ŶĨĂŶƚ^ĐŚ
ˁ̶̛̯̬̦̌̌̏&ĂĐĞďŽŽŬ͚͗^ƚDŝĐŚĂĞ

ŽŽů

ʪ̨̨̛̪̣̦
̛̯̖̣̦̽̌́
̴̦
̨̪̖̬̙̔̔ ̶̨̛̛̬̥̌́
ʦʸ̛̥̖̬
̡̨̛̖̼̥̏
̡̌
̙̖
̯̖
̭̣̱̙
̨̪̣̱
̨̡͕̯̦̖̍̏
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̸̴̨̛̛̯̦̽
̶̛̬̥̌̀
̨̛̪̖̬̔̔
̨̛̥̖̬̼̔
̡̨̙̱̯̬
̵̭̯̱̪̦̼̖̍
̸̵̛̣̦̼̌̚
̵̭̪̣̯̦̼̌

̱̭̣̱̐͗

ʰ̴̨̦̬̥
̶̡̨̛͕̦̌́
̶̛̭̱̣̯̽̌
̨̪̬̺̌̏̌̚
̛̛
̛̯̦̖̌́̔́
̨̯̖̣̦̭̯̽̽
ʿ̨̦̖̖̣̔̽

̡̛̦-̸̖̯̖̏
̬̭̐ϵ͗ϯϬ̔
ϭϲ͗ϯϬ
̨

ʿ̶̛̯̦̭́̌
ϵ͗ϯϬ̨̔ϭϲ
͗ϬϬ
ϬϳϲϭϬϳ
ϱϳϴϬ
>ŝŵĞƌŝĐŬΛ
ŝƟŶĨŽ͘ŝĞ

'ƌŽƵŶĚ&ů
ŽŽƌ͕ZŝǀĞ
ƌƐƚŽŶĞ,
,ĞŶƌǇ^ƚƌĞ
ŽƵƐĞ
Ğƚ͕>ŝŵĞƌŝĐ
Ŭ
ʽ̛̭̣̱̙̍̏
̦̌
Ϭϳϲϭ-ϬϳϰϬ ̴̨̨̛̖̪̯̖̣̖̦̱͗

ϬϬ

ʗˏˏˋˆ˓
˃˙ˋˑːː˃
ˢ
˒ˑˇˇ

ˈ˓ˉˍ˃
ŽƌĂƐ>Ƶ
ŝŵ
̡̨̦̖̥̥̖̬ Ŷş;̛̛̦̖̭̥̌̏̌́̚
ĞŶƚƌĂůƵ ̸̶̡̨̛̖̭̬̦̌́̐̌̌̚
̛́Ϳ
ŝůĚŝŶŐƐ͕ϱ
ϭĂ
ŝŶĨŽΛĚŽ
ƌĂƐůƵŝŵŶ K͛ŽŶŶĞůů^ƚƌĞĞƚ
ŝ͘ŽƌŐ
ϬϲϭϯϭϬ
ϯϮ
ˉ̨̖̦̯̬̪̪ ϴŚƩƉ͗ͬͬĚŽƌĂƐůƵŝ
ŵŶŝ͘ŽƌŐ
ʰ̛̛̬̣̦̌̔ ̨̛̬̥̥̬̦̯̌̏̌̐̌
̏̏
ŝŶĨŽΛŵƌ ;DZ/Ϳ Ϭϭϴϴϵϳ 
Đŝ͘ŝĞ
ϱϳϬ 

ʞˑˇˇˈ˓ˉ
ˍ˃ˊ˃ːˢ˕
ˑ˔˕ˋˋ
ˇˈːˈˉː
˞ˈ˒ˑ˔ˑ
˄ˋˢ
/ŶƚƌĞŽͬʽ̯

̶̨̛̖̣̭̔̌
̨̨̣̦̽̐
̸̨̖̭̪̖̖̍
̛̦́
ŽŵŝŶŝĐŬ^
ƚƌĞĞƚ
Ϭϲϭ-ϮϭϮ
ϮϬϬ
ʿ̨̦̖̖̣̔̽
̡̛̦ʹ̸̖
̯̖̬̏̐͗ϵ͗ϭϱ
ʿ̶̛̯̦́̌͗
ʹϭϳ͗ϬϬ
ϭϬ͗ϭϱʹϭϲ
͗ϯϬ

ʗː˗ˑ˓ˏ
˃˙
ˑ˄˓˃ˊˑ˅˃ ˋˢˑ˄
˅ˊ˓ˑ˔ˎ˞ ːˋˋˇˎˢ
˘˅ʚˋˏ
ˈ˓ˋˍˈ
ˁ̨̖̏

̨̨̯̪
>ŝŵĞƌŝĐŬΘ ̨̨̛̛̬̦̍̌̏̌̀̍̚
̸̛̱̖̦̀
ʰ̴̨̦̬̥ ůĂŝƌĞ;>dͿ
̶̌
K͛ŽŶŶĞůů ̶̨̛̦̦̼̜̖̦̯̬̏
ˉ̖̦̯̬̖&
ǀĞŶƵĞ
d
>ŝŵĞƌŝĐŬ
ʿ̦ʹˋ̯ϭϬ͗Ϭ
ʿ̶̛̯̦́̌ϭ ϬʹϭϮ͗ϯϬ͖ϭϰ͗ϬϬʹ
ϭϲ͗ϬϬ
Ϭ͗ϬϬʹϭϮ͗ϯϬ
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dŚŝƐƉƌŽũĞĐƚ
ŝƐĐŽ-ĮŶĂŶ
ĐĞĚďǇƚŚĞ

ƵƌŽƉĞĂŶ
ŽŵŵŝƐƐŝ
ŽŶƵŶĚĞƌƚ
ĂŶĚŝƐƐƵƉƉ
ŚĞƐǇůƵŵ
ŽƌƚĞĚďǇ
͕DŝŐƌĂƟŽŶ
ƚŚĞĞƉĂƌ
ƚŵĞŶƚŽĨ
ĂŶĚ/ŶƚĞŐ
:ƵƐƟĐĞĂŶ
ƌĂƟŽŶ&ƵŶ
ĚƋƵĂůŝƚǇ
ĚϮϬϭϰʹϮ
͘
ϬϮϬ

Embracing Diversity Nurturing Integration Programme (EDNIP):
sharing the story, evolution, model and outcomes of a research and intervention
project in five DEIS Band 1 primary schools in Limerick City 2017-2019.

Ω
ϞϫϷϢϋ

^ƚ͘:ŽŚŶ͛Ɛ'
ŝƌůƐ͛ĂŶĚ
/ŶĨĂŶƚŽǇƐ͛
^ĐŚŽŽů

έΎϳΰϟ
ΔϴΘϴΒϟΕ Θγ
ΎΤ
ϟϭΆδϣϝϭ Ηϥ
Δ
Θϟ
Ϯ
λ
ϭΰ
ϤϟϦϴΑϞ
ϋήΒϛέ
ϭΔγέΪ ϟϦϣϦϜϤϣΩΪ ΘΘϟΔϴγέΪϤϟ
ϴϟϭ
˯Ύ
ϟ
Ύό
ήό
ΔΒϠτ
ϝϼΧΕϼ ΗϭϞϫϷϰϠϋϑ ˷
ΔϨδϟ
ΪϋΎδ
+ 6 &/
ϴϧϦΘγϭ
ϹϲϓϢϫ
ϠϋΔΑΎΟ
ϦϣϮ


B
ϢϬΘϠΌγϰ

ϳϑϮγϭ
ϢϜϨϣΐϠτ Ϥϟϲϓ
έΪ
ϥΎπϳ
ϭήπΤΗ ήρΔθϗΎϨϤϟΔγ

ΘΟ
ΎϤ
Ύϋ
ϕ
ϭϞϫϷΕ ϢϴϠόΘϟΞΎΘϧϭ
ΓάΗΎγϷ



ΔγέΪϤϟϊϗϮϣ
ϲϓΐΘϜϟϢϮ
ϗΪΟϮΗ
ΔγέΪϤϟΐΘϜϣ
ϦϣΎ˱
πϳήϓϮΘΗϭ

ϊοήϟέΎϐλ
ϦϣΔϣΰ ϴϟΎΣ
ϡΪϘϧϦΤϧ
ϰϟ·ΔΜϟΎΜϟΔΌϔϠϟΐ ΣΎ˱
ΘϜϟέΎΠϳ·ϡΎψϧϭ
ΔγΩΎδϟ

ϭΩ
ϴϟϭϷΕέ
ΔΒϠτϟ˯Ύ ϨδϟϝϼΧ
έΪϤϟΔ
ΘγˬΔϴγ ˯ΎϴϟϭϷΕέϭΩ
ΪϘ
ϡ
Ϥϟ
ϟ
Ϡτ
ΔγέΪ
ϞΜϣˬΔΒ


Ϯϔλ˰˰
ΔϐϠϟϑ
ΔϳΰϴϠϜϧϹ ΔϋϮϤΠϣ˰˰
˯ΎΑϵ
ΕΎϬϣϷ ΒτϟϑϮϔλ˰˰
Φ
ϝΎϔρϷϭ
˰˰
αΩΎΑϱ
ϴϔμΗ˰˰
ήόθϟϒ
ΔϗϼΤϟϭ

ΔΒϠτϟέϮϣ˯ΎϴϟϭϷϲΒϴΣήΗϞϴϟΩ

^ĐŽŝůŽŝŶEĂŽĨĂ
^ƚ͘:ŽŚŶ͛Ɛ'ŝƌůƐ͛ĂŶĚ
/ŶĨĂŶƚŽǇƐ͛^ĐŚŽŽů
ĂƚŚĞĚƌĂůWůĂĐĞ͕>ŝŵĞƌŝĐŬ
ŽůĂƐΘ^ƉƌĂŽŝ

ս ϬϲϭϰϭϲϳϱϮ

خũŽŚŶƐŶƐΛĞŝƌĐŽŵ͘ŶĞƚ
ǁǁǁ͘ƐĐŽŝůĞŽŝŶŶĂŽĨĂ͘ŝĞ

ϴόϟ
ϙήϤϴϟϲϓζ
ϢϴϠόΘϟ

ΓΪϋΎδϤϠϟϭϯ
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ϚϳήϤϴϟϲϓ
έΎΒϜϟϢϴϠόΘϟ
ΕΎϣϮϠόϣ

Ϯϔλ
ϜϧϹΔϐϠϟϑ
έΎΒϜϠϟΔϳΰϴϠ

ρΎ
ϐϠϟήϴϐΑϦϴϘ
ΔϳΰϴϠϜϧϹΔ
ϓ
(62/ ϲ

ϨϠϟΓήϓϮΘϣΔϴ

ϧΎΠϣϑϮϔλ

ήΧΕΎϣϮϠό
ϣ

>ŝŵĞƌŝĐŬ
ΘůĂŝƌĞ
ĚƵĐĂƟŽŶĂ
ŶĚdƌĂŝŶŝŶŐ
ŽĂƌĚ;>
/ŶĨŽƌŵĂƟ
dͿ
ŽŶ,Ƶď͕&
dĞŶƚƌĞ

ϚϳήϤ

ϴϟˬϞϴϧϮϛϭΓ
ΩΎΟ

ϙΎϨϫ

˰˰˻˹˹˭ή
ϬψϟΪ
υΏ˽˹˹ όΑ˺˻˼˹˰˰ΎΣΎΒλ

Ě;dͿ͘
ŝŶŝŶŐŽĂƌ
ŽŶĂŶĚdƌĂ
ĂƌĞĚƵĐĂƟ
ů
Ě
ĂŶ
Ŭ
>ŝŵĞƌŝĐ

˺˹˹˹Ϧϣβ
ϴϤΨϟϰϟ·Ϧ
ϴϨΛϹϦϣ

έϭί
ΎϨόϗϮϣϭ
ŬŝůůƐ͘ŝĞ
ŶŝŶŐĂŶĚƐ
ǁǁǁ͘ůĞĂƌ
ϼϟ
γ
ǀĞŶƵĞ
ΟήϳϡϼόΘ
͛ŽŶŶĞůů
ϝΎμΗϻϰ
ĞŶƚƌĞ͕K

ƚŚĞ&d
ŽŶ,ƵďŝŶ
/ŶĨŽƌŵĂƟ
γϼϟ
ŝƚǇ͘
>ŝŵĞƌŝĐŬ
λϦϋϡϼόΘ
Ɛ͕
ƉƵ
ŵ
Ă
ΑϯήΧϑϮϔ
ϞϣΎϛϡϭΪ

ΟϡϭΪΑϭ
ϰΟήϳϲΰ
ΎμΗϻ
ϰϠϋΎϧΎΠϣϝ
ϲϟΎΘϟϢϗήϟ
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dŚŝƐƉƌŽũĞĐƚ
ŝƐĐ
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Ž-ĮŶĂŶĐĞĚ
ďǇƚŚĞƵ
ƌŽƉĞĂŶŽ
ŵŵŝƐƐŝŽŶ
ĂŶĚŝƐƐƵƉƉ
ƵŶĚĞƌƚŚĞ
ŽƌƚĞĚďǇ
ƐǇůƵŵ͕D
ƚŚĞĞƉĂƌ
ŝŐƌĂƟŽŶĂŶ
ƚŵĞŶƚŽĨ
Ě/ŶƚĞŐƌĂƟ
:ƵƐƟĐĞĂŶ
ŽŶ&ƵŶĚϮ
ĚƋƵĂůŝƚǇ
ϬϭϰʹϮϬϮϬ
͘
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ϴϠόΗ
ϝΎγ̶Ϥ

ϥϭΎόΗفϴϟ̯ف
ϦϳΪϟϭ
ؐϴΗΎϗϼϣή̡ήϬ̳

Ϯ̰γ
ΎϣϮϤϋϝ
δ̳˱
ف٫
Χ̯فΖ
ϤΘγΎϳή
ήΒ
̯
ϭف
ΎϘϴϣ
ηؐϴϣϞ
ϴΑ̯فΕ
̨
ϴϣ
ΎΗϮ٫ωϭή
ؐ
٫
̰γ؟ϔϗϭ
ؐϴ٫فΗϮ
ΑϮΘ̯ΰϟϮ
ή
ϴϣ
ؐ
ϭ
؟̯فΘϔ٫
βϤγή̯
ΪϨΑفϴϟ
ϴτόΗ̶̯
ϼ
Ε
̯

ف
Ϥγή̯
٫ΪϨΑفϴϟ
ϣ̯فβ
ؐϴ٫فΗϮ
ή̡ϊϗϮ
̯ΕΎϘϴϣ
ϮϝϮ̰γ
ف
Ύϳ
ϯ
ϴΑ

ϔ٫
̨
؏ϮΘ
٫
؟ϔϗϭؐϴϣ
ؐلϴ٫فΗϮ
ϝϮ̰γ
ϴϣ̵έϭήϓ
Ϩϴγ
ΩΪϨ̩ؐ
̯ήՍϴ̡Ջ
؏̯فϮϧ
ϴϟ
β
վ
ف
ـ
ϨΑ
Ϊ
γ
ف٫ΎΗϮ٫
ϭϳϝϮ̰
 ̧έΎϣ
ϗΎ̯տϨϴϟή
ήՍδϳ
ϥΩ̶ϣϮ
ϴτόΗ̶̯
ϼ
ΪϨΑϮ̯
Ε
ϳ
δ
فل٫ΎΗϮ٫
ϣ̯فήՍ
ή̡ϊϗϮ
̰γ
̶Όϣ
ϟϮ
ΰ
Ϯ
̯ήγؐϴϣ
ف̯فΘϔ٫
τόΗ̵έΎ
ΪϨΑفϴϟ
Ϯ̰γϞϴ
̶̯Όϣϝ
̡ف
Ϡ٬
ف
ϥϮΟ
ϨΑϮ̯ήϴ̡
̯ήγؐϴϣ
ف٫ΎΗϮ٫Ϊ
ف٫
τόΗ̵έΎ
Ϯ̰γϞϴ
̯ϥϮΟϝ
̡ف
Ϡ٬
ف
ϝϮ̰γ
Ϯ̯ήϴ̡
Ϥϋ
˱
ϨΑ
ϣϮ
Ϊ
Ύ

Ϯ٫
ΎΗ
Θϔ٫
ή̳ϢγϮϣ
ϨΑؐϴϣ؟
όΗ̶̯Ύϣ
فل٫ΎΗϮ٫Ϊ
̯Εϼϴτ
ψϧΪϣف
̯ϥϮΟή
ف
ήΧ
Α
̵
ϡή̯ϩή

̶ϤϴϠόΗΩΎΘγف
̯;,ŽŵĞ^ĐŚ
ŽŽůŽŵŵƵŶŝ
ؐϴϣϝϮγ̶δ̯
ƚǇ>ŝĂŝƐŽŶ͕,^
فϟϭفϨ̰γϮ٫
>Ϳϥΰϻ̶ՍϧϮϴ
ζϴ̡έΩϮ̯ϥέϭ
ζηϮ̶̯̯ف
Ϥ̯ϝϮ̰γϡϮ٫
فϨϧΎΟؐϴϣـέ
ϧή̯ΕΎϗϼϣفγ
ΎΑ̯فϦϳΪϟϭϥέ
؟ϧΎΧϞ٫ϩΩΎϳίف
ϭΩ̯فϝΎγ
γϩΩΎϳί̮ΗΪΣ
Ϧ̰Ϥϣفϴϟف̯ف
ϧή̯ΩΪϣ̶̯ϥ
̳ؐفلϳή̯
DĄ
ŝƌĞ
K͛^ƵůůŝǀĂŶ
؏Ϯ̴ϨՍϴϣ̶̯ΩΎ
ΘγέϭϦϳΪϟϭؐ
ϴϣϝϮ̰γفϴϟف
սϬϴϳ-ϮϭϬϭϵ
̯فϧή̯Ϯ̴Θϔ̳ή
Ϭϯ
̡ϢϴϠόΗ̶̯̪فΑف
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It is time for the preachers, the rabbis, the
priests and pundits, and the professors to
believe in the awesome wonder of diversity so
that they can teach those who follow them. It
is time for parents to teach young people early
on that in diversity there is beauty and there
is strength. We all should know that diversity
makes for a rich tapestry, and we must
understand that all the threads of the
tapestry are equal in value no matter their
colour, equal in importance no matter their
texture.
Maya Angelou, 1994, p.124
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